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mental learning, 29; virtual classroom,
28

Technology-assisted training projects:
costing the, 54–55; getting started on,
43–44; Issue Reporting Form, 63t;
obstacles to, 38–43, 39fig; overcoming
key obstacles, 61–65; resolving conflicts
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and risks during, 60–66t; scheduling
the, 48–53; scoping the, 44–48; senior
management buy-in and involvement in,
55–59e; show-stoppers for, 40–41fig

Teleconferencing: definition of, 139; distri-
bution methods for, 106t; frequency of
use, 140t

Telelearning Checklist worksheet, 155
Telleen, S. L., 162
TELNET, 160
Thompson, C. A., 184
Thompson, M., 140
Thornhill, A., 237, 246, 256
Threaded discussions, 73–74
3D modeling, virtual reality distribution,

106t
Towers, S., 145
Towson University Assessment Council,

214
Trainees: audioconferencing participation

by, 144–145; interaction in online learn-
ing by, 132fig; interaction in online
learning by organization size, 133fig;
knowledge gain by, 231–232; levels of
satisfaction of, 231; what the future
trends will mean for, 279; WIFM
(What’s in it for me?) question by, 276.
See also Learners; Participation

Trainer competencies: categories of, 112;
definition of, 112; for learning technolo-
gies, 114t–118t

Trainers: CTT+ designation for, 180; 
e-learning and blended learning training
for, 178, 180–181; guide to thinking
about future of technology-assisted
training for, 278; what the future trends
will mean for, 277. See also Instructional
strategies; Technology-assisted training

Training Magazine, 81, 132
Training needs assessment web sites, 7
Training (publication), 94, 131, 139
Training. See Technology-assisted training

U
Underwood, R., 156
University of Montana, 214
URL (universal resource locator), 161
UXGA resolution, 92t

V
van Schaik, P., 135
Videoconferencing FAQs, 157
Video presentations: distribution methods

for, 106t; frequency of use, 140t; media
model on selecting, 108fig, 111

Video wall displays, 94
Video-on-demand (VOD), 165, 170
Videoconferencing: cautions and issues

regarding, 151–152; checklist worksheet
for, 155; considerations for using,
148–149; frequency of use, 140t; good
etiquette during, 156–157; guide to
decision making on, 149–150; media
selection model on, 108fig, 111; over-
view of, 146; preparing the camera for,
154; presenting training using, 152–
154; productivity boosted by, 146–148;
Web links to resources for, 151

Videophones: types of, 156–157; types of
transmission for, 157

Virtual classroom, 28, 170–171
Virtual Web meetings: overview of, 168;

Web collaboration type of, 168–169;
Web conferencing type of, 169,
171–172; Webcasting type of, 170–171

VOD (video-on-demand), 165, 170
VoIP (Voice over Internet Protocol),

140–141fig, 169
Vollmer, J., 264
Von Koschembahr, C., 99, 100
VPL-FX50 network projectors (Sony),

84–86

W
Wainhouse Research, 152
The Wall Street Journal, 157
Wallace, C., 202
Wallace, G. W., 252
Watson, V., 251, 254
WBT (Web-based training), 54. See also

Technology-assisted training projects
Web address (addressing protocol), 161
Web collaboration, 168–169
Web conferencing: cost advantages of

using, 151–152; overview of, 169; pre-
sentation strategies for, 171–172. See
also Videoconferencing
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Web logs (interactive), 125–126
Web sites: addressing protocol (Web

address) of, 161; on ASTA requirements,
180; on audioconferencing, 145t; on
CTT+ information, 180; on distance
education/online learning journals,
178t–179t; on evaluation resources, 238;
GlobalCrossing, 22; A Guide to the
Project Management Body of Knowledge
(PBBOK Guide), 38; on interactive
learning resources, 127; on media selec-
tion model, 111; Microsoft NetMeeting,
22; on presenting training with technol-
ogy resources, 104; Project Management
Book of Knowledge, 54–55; on project
managements resources, 39; resource-
based learning using, 29–30; on training
needs assessment, 7; on Webcasting,
166; Webex, 22

Web-based interactive activities, 125
Web-based scavenger hunts, 125
Webcasts: described, 165; formats and types

of, 170–171; guidelines for shooting/
selecting streaming media, 166t–168;
Web links to resources for, 166

WEBCT, 263
Webex, 22
Weekly Status Report Form, 56e–57t
Weiner, R., 143
Whalen, T., 146
Whittier, D., 84
WIFM (What’s in it for me?) question, 276
Williams, D. A., 264
Willis, J. W., 160

Winfeld, L., 171
Winn, W., 244
Wireless keypad systems, 97–99
Wireless (WI-FI) projectors, 86–87
Woods, H. A., 98
Work breakdown structure: with estimated

hours, 49t–50t; estimated hours, assign-
ments, and dependencies, 53t; Post-it
notes on, 51–52fig; preparing/conduct-
ing meeting to discuss, 50–52

Workbooks/manuals media, 140t
Worksheets: building interactive activities,

126; decision making on evaluating
technology-assisted training, 258; frame-
work for technology-assisted training,
34–35; guide to decision making on
videoconferencing, 149–150; guide to
thinking about future of technology-
assisted training, 278; ISD (instructional
systems design), 23–24; making a pur-
chasing decision on a projector, 92;
refining project scope, 47; telelearning
checklist, 155

World Wide Web, 160
Wright, D., 146
Wright, S., 196, 206

X
XGA resolution, 90, 92t

Z
Zarrabian, M., 264
Zielinski, D., 86, 95
Zolton, J. J., 224
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