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Chats online, 219-220, 228, 234, 241

Checklists: for balancing student
voices, 189-191; for balancing
teachers’ voices, 214

Chisom, R., 261

Christensen, C., 95-96

Circles: “Circle of Objects” exercise,
180-131; circle of voices, 78-79,
234, 266, 268; circular response dis-
cussions, 79-81, 266, 268; discus-
sion in, 77-78; “Naming Ourselves”
activity in, 128-130; whole-group
discussions and, 101-102

Clarification: clarifier’s role, 251;
questions for, 86; of teacher’s
expectation for students, 59-61

Clarke, S., 152

Class distinctions, See also Working-
class students: class-based speech
patterns, 249-250; cultural capital
and, 249; discussions and, 124-125;
education as economic socializa-
tion, 248-249; feeling of working-
class students as imposters, 143,
143-144; speech norms and,
140-146

Class minutes, 206

Classroom discussion: appreciation,
15-16; autonomy and, 17; benefits
of, 21-35; declaring classroom
speech policy, 656-66, 250; deliber-
ation, 13-15; groupthink in, 232;
hope in, 16; hospitality in, 8-9;
humility in, 12; limits of, 36; mind-
fulness, 11-12; mutuality, 12-13;
participation and, 9-10; principles
for, 8-17; repressive tolerance and,
255-256; safety in, 14-15

Clinchy, B. M., 148

Collaborative learning habits, 33-34

Collins, M., 14

Color of Fear, The, 134

Commonplace books, 160-161

Commonuwealth (Boyte), 138

Communication. See also Speech:
developing clear, 32-33; video-
taping gender-based, 163-164

Communicative action, 265-267,
268, 269

Complexity, tolerance for, 23-24

Conformity: Fromm’s automaton,
233; groupthink in classroom dis-
cussion, 232; by women to men’s
speech standards, 154

Connected teaching, 158

Conversation: comparing with dia-
logue and discussion, 4-6; conver-
sational moves, 99-100, 251, 268;
as human activity, 6; protocols for
critical, 114-117

Course grades: grading online partic-
ipation, 242-243; integrating
discussion in, 39-40; rewarding
discussion, 180, 189

Course portfolio, 277, 279-281

Crawford, M., 152

Critical conversation protocols,
114-117

Critical discussions: critical debate
exercise, 111-113, 259, 266; proto-
cols for, 114-117; teacher’s respon-
sibility in, 18-19; value of, 7-8, 20

Critical incident questionnaires
(CIQs): addressing students who
talk too much, 175-177; analyzing
gender influences, 162-163; bal-
ancing teacher’s voice with, 204;
communicative action via, 267;
debriefing last week’s, 68-69;
discussion logs and, 282; evaluat-
ing discussion with, 16; evaluating
offensive speech, 145-146; influ-
ence of gender in, 149, 150;
online versions of, 221; preparing
students for discussion with,
48-50; spotting imbalanced par-
ticipation in, 171-172, 254

Critical reading, 57

Critiquing, 167

Cultural allegiance, 125

Cultural capital, 249

Cultural diversity, See also Class dis-
tinctions; Pluralism; Race: affilia-
tion groups, 132-134; “Circle of



Objects” exercise, 130-131; class
and speech, 140-146; “Encircled
Circle” exercise, 131-132; 5-minute
rule, 134-135; honoring and
respecting, 127-128; keeping
racist speech in check, 138-140;
methodological belief, 134-136,
259, 266; monitoring insensitivity,
139; “Naming Ourselves” activity,
128-130; outlets for anger and
grief, 136-138; overview, 124-127,
146-147; perception checks,
139-140; race, class, and cultural
distinctions, 124-125; varying stu-
dent responses and, 118-119

Culture of cool, 171, 180, 188-189

Curse words and offensive speech,
142-143, 145-146

D

Debate: critical debate exercise,
111-113, 259, 266; in public
sphere, 265

Deliberation, 13-15

Democracy: decline of public sphere,
264-265; definitions of, 11; dis-
course theory of, 272-274; discus-
sion groups and, 263-264, 274-275;
individual autonomy and, 17; learn-
ing democratic discourse, 30-31;
repressive tolerance and, 256-258;
role of discussion in, 3-4; teaching
in undemocratic society, 19

Democratic faith, 16

Democratic talk, 44-48

Designated listeners, 94-95, 266

Detective role, 114, 115-116

Devil’s advocate role, 114, 259, 260

Dewey, J., 3, 16

Dews, C.L.B., 144

Dialogue, 4-5

Dictionary definition exercise, 159-160

Diller, A., 156

Dillon, J., 5, 7, 89, 96-97

Disciplinary power, 252

Discourse: discourse theory of democ-
racy, 272-274; Habermas’ ideal
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rules of, 14, 272-273; learning
democratic, 30-31

Discussant roles, 111-118; clarifier,
251; detective, 114, 115-116;
devil’s advocate, 114, 259, 260; evi-
dential assessor, 274; as members
of critical debate, 111-113, 259,
266; protocols for critical conver-
sation, 114-117; “stand where you
stand” exercise, 117-118; story-
teller, 115-116; textual focuser,
273; types of, 113-114, 251;
umpire, 114, 115, 116

Discussion, See also Classroom discus-
sion; Keeping discussions going;
Online courses: asynchronous
online, 220; benefits for students,
21-22; classroom principles for,
8-17; comparing with conversation
and dialogue, 4-6; creating thought-
ful online, 236-238; debate in pub-
lic sphere, 265; defining, 6;
developing clear communication,
32-33; disciplined online, 234-236,
238-241; discourse theory of
democracy and, 272-274; evaluating
with CIQs, 48-50; exploring diverse
ideas, 22-23; framing around stu-
dent questions, 67-68; guided,
23-24; Habermas’ ideal rules of dis-
course, 14, 272-273; learning demo-
cratic discourse, 30-31; limits of, 36;
mistakes when starting, 63-65;
norms for maintaining status quo
in, 251-254; promoting human
growth, 3; purposes of, 6; recogniz-
ing assumptions via, 24-25; reflec-
tive silence in, 45-46, 178-179,
206-207; in the round, 77-81; safety
in, 14-15; showing video of, 55-56;
structuralist analysis views of, 249;
students as cocreators of knowledge,
31-32; transforming students via, 35;
unpredictablility of, 1-4; validity
claims of, 267-271; value of critical,
7-8, 20; weekly student audits of,
277-278
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Discussion circles. See Circles

Discussion inventory, 259

Discussion leaders, See also Teachers:
as judges of normality, 2562-253;
mistakes to avoid as, 63—-65; talking
too little, 200-203; talking too
much, 193-195, 235

Discussion logs, 281-282

Dissenting views, 46—47

Diversity. See Cultural diversity;
Pluralism

Drakich, J., 152

Dramatizing discussions, 119-120, 250

Drawing discussion, 121-122, 250

Duckworth, E., 236

E

E-mail discussions, 68, 122—-123

Education: economic socialization
and, 248-249; ensuring dominant
ideology with, 249; knowing pur-
pose of, 196-197, 202-203; struc-
turalist analysis theories of, 248-249

Edwards, R., 78

Elaborated codes of speech, 249-250

Elbow, P., 135

Ellsworth, E., 19, 126, 132-133

Emotions: dealing with, 19; expressing
appreciation, 15-16, 285-286; gen-
der and expression of, 155; ground
rules accounting for, 38-39; increas-
ing student empathy, 34-35; pro-
viding outlet for anger and grief,
136-138; responding with silence,
98-99; working-class speech norms
and, 142

Empathy: developing with method-
ological belief, 134-135, 259, 266;
increasing student, 34-35

End-of-course evaluation form, 282-284

Engaged pluralism, 17-18

Escape from Freedom (Fromm), 232-233

Evaluating discussion: appreciation
and, 285-286; discussion logs,
281-282; end-of-course form for,
282-284; flaws of evaluation systems,
276-277; including instructions in

syllabus, 279-281; weekly student
audits, 277-278

Evaluation system flaws, 276-277

Evidential assessor role, 274

Expectations: clarifying in course syl-
labus, 59-61; combating repressive
tolerance via, 260; failure and
unrealistic, 37-38, 41; online
course, 242-243; succumbing to
others’, 197-198; teachers’ failing
to model, 202

Experience: disclosing personal,
160-161; discussions based on,
29-30; recalling memorable, 73-75;
reviewing text based on, 57-58;
traumatic discussion, 180, 187-188

F

Face-toface classes, 219, 229

Faculty, See also Professional col-
leagues: demonstrating norms of
participation, 51-52; presenting
dissenting views in lectures, 46-47

Failures in discussion: lack of ground
rules, 38-39; reward systems for
discussion and, 39-40; student
unpreparedness, 38; teacher and,
40-41; unrealistic expectations
and, 37-38, 41

Fear of looking stupid, 179-180,
184-185

Feeling unprepared, 180, 185

Feeling unwelcome, 180, 186-187

Fein, A. D., 223-224

Female speech, 149, 154-155, See also
Gender; Women

Feminist approach to pedagogy,
156-157

Fetzer Institute of San Francisco, 130

Finkel, D. L., 235

Fishkin, J., 13-14

Five-minute inventory, 258-259

Five-minute rule, 135-136

Foucault, M., 248, 252

Frankfurt School of critical social
theory, 7

Frederick, P, 68, 71, 72



























