CONTENTS

EDITORS’ NOTES
Milton D. Cox, Laurie Richlin

1. Introduction to Faculty Learning Communities

Milton D. Cox

The faculty learning community (FLC) movement has its roots in
future, new, junior, mid-career, and senior faculty’s desire for commu-
nity, transdisciplinarity, and support for investigation and implemen-
tation of new teaching and learning approaches and opportunities.

2. Overview of Faculty Learning Communities

Laurie Richlin, Amy Essington

FLCs have been established at all types of academic institutions. The
authors describe the current attributes of FLCs, including institutional
category and FLC sizes, budgets, participants, and activities.

3. Institutional Considerations in Developing a Faculty
Learning Community Program

Gary M. Shulman, Milton D. Cox, Laurie Richlin

Developing an FLC program involves changing the institutional cul-
ture. This chapter examines leadership recommendations for institu-
tional change, reasons for choosing the FLC model, and institutional
conditions that facilitate or hinder FLCs.

4. Developing Facilitators for Faculty Learning Communities

Karin L. Sandell, Katy Wigley, Ann Kovalchick

The FLC facilitator has been identified as an important key to FLC suc-
cess. This chapter highlights three FLC facilitator preparation pro-
grams.

5. Facilitating Faculty Learning Communities: A Compact
Guide to Creating Change and Inspiring Community
Martha C. Petrone, Leslie Ortquist-Ahrens

This chapter discusses how adopting good practice in group processes
can help FLC facilitators be more successful.

6. Developing a Statewide Faculty Learning Community
Program

Sheryl Hansen, Alan Kalish, Wayne E. Hall, Catherine M. Gynn,

Mary Louise Holly, Dan Madigan

A small state agency successfully used the FLC model to collaborate
with campuses in faculty development efforts for increasing the use of
technology in teaching and learning.

25

41

51

63

71



7. Managing Multiple Faculty Learning Communities

Melody Ayn Barton, Laurie Richlin

As FLC programs grow, it becomes necessary to find a way to manage
the details for multiple concurrent FLCs. The authors describe how
technology and diplomacy can aid FLC coordination.

8. Assessing Faculty Learning Communities

Harry Hubball, Anthony Clarke, Andrea L. Beach

Evaluation and assessment are critical to the success of FLCs, and
authentic assessment has the potential to contribute greatly to the qual-
ity of FLC experiences. This chapter examines the relationship of the-
ory and practice in assessment in the context of FLCs and provides
practical suggestions for implementation.

9. Technology in Support of Faculty Learning Communities
Norman Vaughan

Technology can be used to effectively support FLCs. This chapter
explores how technology and a community of inquiry model can be
used to facilitate individual reflection and critical discourse.

10. Supporting Diversity with Faculty Learning Communities:
Teaching and Learning Across Boundaries

Martha C. Petrone

FLCs create a safe space for cultural transformation of teaching and
learning and invite participants to reflect on their beliefs and actions in
regard to the diversity of their communities and their students.

11. Developing Scholarly Teaching and the Scholarship of
Teaching and Learning Through Faculty Learning Communities
Laurie Richlin, Milton D. Cox

FLCs provide opportunity and support for faculty members to investi-
gate new teaching and learning strategies in a scholarly way and to con-
tribute to the scholarship of teaching with publications and
presentations.

12. Midcareer and Senior Faculty Learning Communities:
Learning Throughout Faculty Careers
Muriel L. Blaisdell, Milton D. Cox

FLCs can provide an exciting space for midcareer and senior faculty to
reestablish community and explore new ideas with colleagues.

13. Faculty Learning Communities for Preparing Future Faculty
Laurie Richlin, Amy Essington

Graduate students can be prepared for academic careers through both
cohort-based and topic-based FLCs.

INDEX

81

87

101

111

127

137

149

159



FROM THE SERIES EDITOR

About This Publication. Since 1980, New Directions for Teaching and Learn-
ing (NDTL) has brought a unique blend of theory, research, and practice to
leaders in postsecondary education. NDTL sourcebooks strive not only for
solid substance but also for timeliness, compactness, and accessibility.

The series has four goals: to inform readers about current and future
directions in teaching and learning in postsecondary education, to illumi-
nate the context that shapes these new directions, to illustrate these new
directions through examples from real settings, and to propose ways in
which these new directions can be incorporated into still other settings.

This publication reflects the view that teaching deserves respect as a
high form of scholarship. We believe that significant scholarship is con-
ducted not only by researchers who report results of empirical investigations
but also by practitioners who share disciplined reflections about teaching.
Contributors to NDTL approach questions of teaching and learning as seri-
ously as they approach substantive questions in their own disciplines, and
they deal not only with pedagogical issues but also with the intellectual
and social context in which these issues arise. Authors deal on the one hand
with theory and research and on the other with practice, and they translate
from research and theory to practice and back again.

About This Volume. The rise of learning communities among faculty mem-
bers at institutions of all sizes and types seems to harken back to the origi-
nal purpose of a university as a place where great minds came together.
These days new faculty often complain that this expected ideal is not the
reality. Experienced faculty speak of being isolated in their classrooms and
missing the give and take of graduate life. The faculty learning communi-
ties movement can be a solution for these and many other problems of
today’s diverse institutions. This issue provides both the theory and prac-
tice needed for bringing these communities to life on your campus.
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Editor-in-Chief
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