
Index

A
ADD (Attention Deficit Disorder), 13
“Adequate Yearly Progress,” 10
ADHD (Attention Deficit/Hyperactivity 

Disorder), 13
Albers, P., 87
Amanda (student): brainstorming process used by, 

80–81; collage story created by, 61fig–62
Anderson, R. C., 12
Anderson, R. J., 10
Andrew (student), 101, 176, 183
Angeline (student), 45, 53
Animal Thesaurus, 80
Art materials: collage as, 57–58, 60–62; 

coordinating paper size to Artists Frame 
size, 156; crayon resist painting, 57–60; 
importance and purposes of quality, 56–57, 
65–66; Introduction to Watercolors mini-
lesson on, 157–161; rich language inspired by 
quality, 66–67; supporting continued story line 
development, 62–65; See also Painting

Artists Frame: arranging Artists Chair directly 
across from, 162; coordinating paper size to 
size of, 156; displayed during Group Share, 
112, 119, 166; introduction to, 98–99

Artists/Writers Celebrations, 52; See also 
Honoring/celebrating

Artists/Writers Chair, 99, 113, 162
Artists/Writers Workshop model: author 

experiences leading to development of, 
28–30; cycling through in two strands when 
using, 118–119; description and steps in, 
30–33; DVD overview of, 99, 118, 146, 
155; expanding on best practices of, 37–38; 
first-grade student’s explanation of, 36–37; 
lifeline function of, 38–41; research studies on 
outcomes of, 41; transmediation as driving the, 
33–37; why it results in reading improvement, 
51–54; See also Learning

Artists/Writers Workshop model steps: 1: Literature 
Share/Discussion, 31–32, 107–108, 110; 
2: Modeling Session, 32, 108, 110–111; 3: Work 
Session, 32, 108, 111–112; 4: Group Share, 32, 
108, 112–116; See also specific steps

Artists/Writers Workshop Overview, 99, 118, 
146, 155

Artists/Writers Workshop practices: art materials 
used in, 56–67; hoosing medium for, 68–69; 
everyone is an artist assumption of, 67–68; 
honoring/celebrating student work, 98–101; 
picture books and Image-Making, 47–54; 
planning, implementing, and assessing lessons, 
103–124; revision/editing, 91–98; thinking in 
complementary strands as, 118–119; turning 
pictures into words, 71–88

Assessment: checklists used for, 120, 122–123; 
daily mini-lesson recording sheet, 121fig; 
planning process as guiding, 119–120; 
 self-assessment component of, 123–124

B
Ball, L., 8, 79, 89, 90, 96–97
Bandura, A., 22, 24
Bell, N., 50, 52
Berger, B., 163, 170
Berghoff, B., 33
Bertrain, V., 53
The Best Winter of All (Noami’s picture 

book), 76
“Book walks,” 51
Borgmann, C. B., 33
Brainstorming sheets: description of, 59, 80–81; 

DVD model of, 82; example of completed, 
82fig; example of lead sentence on, 84fig; how 
to use, 81–85; reflecting on the, 85–86; sample 
first-grade brainstorming list, 178–179; second 
grade and up list, 179–181

Brautigam, N., 76
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Brudnak, K., 11, 28, 56
Buccat, L., 53–54

C
Caine, G., 20, 22, 23, 41
Caine, R. N., 20, 22, 23, 41
Caldecott Award-winning books, 100
Carle, E., 28, 49, 60
Celebrating. See Honoring/celebrating
The Center for the Advancement of Art-Based 

Literacy Web site, 69
Changes in perspective: definition of, 135; 

film manipulation and, 139–140; Owl 
Moon illustrations creating, 135–139fig, 
147; as visual tool, 145; Wild Horse Winter 
illustrations creating, 140–143fig, 147

Checklists (lesson planning), 120, 122–123
Chelsea (student), 110, 124, 125, 155
Children as Authors, Children as Illustrators: The 

Whole Story (video), 29
Chris (student), 36–37
Churchill, W., 8
Clark, A., 81
Classrooms. See Primary classrooms
Cleaveland, L., 38
Collages: beauty of Silvio’s, 185–186; 

constructing picture books using, 57–58; 
covers of Amanda’s collage story, 61fig–62; 
hand-painted textured papers to create, 60–62, 
69; “Ice Crackler,” 61; Image-Making Within 
the Writing Process model used for, 53–54, 
58; Jamie’s story on creating a, 33–34, 35fig; 
teaching benefits of using, 69; units of study 
inclusion of, 105; See also Picture books

Collins, P. L., 67, 157
Color: basics of using, 146; modeling use of, 

173–175; Owl Moon use of, 146; as visual 
tool, 145; using watercolor, 164–165; Wild 
Horse Winter use of, 143–146

Color coding activity, 94–96
Complete Crayon Resist Lesson (DVD), 

58–60, 174
Comprehension strategies: “book walks” as, 51; 

“mental pictures” as, 50; See also Meaning
Connor (student), 91
Cooper, M., 41
Cooper (student), 167

Cowan, K., 87
Craft Lessons (Fletcher and Portalupi), 50
Crayon resist painting: picture book construction 

using, 57–60; Picturing Writing model used for, 
58; teaching benefits of using, 68–69

D
Daily lessons: assessment of, 119–124; checklists 

for planning, 120, 122–123; complementary 
strands of teaching during, 118–119; step 1: 
Literature Share/Discussion, 31–32, 107–108, 
110; step 2: Modeling Session, 32, 108, 
110–111; step 3: Work Session, 32, 108, 
111–112; step 4: Group Share, 32, 108, 
112–116; See also specific steps; Units of study

Daily mini-lessons: Introduction to Watercolors, 
156–162; Painting Sunset: Introducing Crayon 
Resist, 58–60, 169–176; Painting Twilight, 
163–167; recording sheet for, 121fig; Writing 
to Sunset, 176–182; Writing to Twilight, 
167–169

David (story), 3–5, 58
Deasey, R. J., 41
dePaola, T., 170
Devin (student), 60
Dillon (student), 169
Drama: pictures establishing mood and, 130; 

three visual tools combined to create, 145–146; 
Wild Horse Winter illustrations creating, 
142fig–143fig; Wild Horse Winter use of color/
texture to create, 143–146; words conveying 
sense of purpose and, 151, 153

Dry paper watercolor demonstration, 158–159
Dual-language approach: author’s personal 

experience with, 27–30; pictures and words 
blended together for, 20–22; redefining pictures 
as language for learning in, 25–27; theoretical 
background of, 22–25

DVD: Artists Frame as seen on, 98–99, 112, 119, 
156, 166; Artists/Writers Workshop Overview 
on the, 99, 118, 146, 155; brainstorming sheet 
modeled on the, 82; Complete Crayon Resist 
Lesson on, 58–60, 174; demonstration lessons 
on, 67; “happy accidents” referred to in, 116; 
Introduction to Watercolor on Wet Paper 
lesson on, 164; modeling coloring in the, 173; 
overview of the, 1–2; Secret Dawn mini-lesson 
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in, 146; tissue clouds modeled on the, 59–60; 
unit of study planning facilitated by, 106–108

Dyslexia, 8–9

E
Edison, T., 8, 9
Editing, 96–97; See also Revision
Educational system: hidden verbal bias in, 6–8, 

9–10; historic failures of, 8–9, 17; importance 
of recognizing learning styles in, 16–17; “net 
of exclusion” created in, 14; new theories 
reframing the, 11–14; See also Schools

Einstein, A., 8, 8–9
Eisner, E. W., 41
Ellen (student), 92
Envisioning Writing (Olson), 7–8
Establishing mood picture, 130

F
Fern (teacher), 183–184
Fiona (student), 163
First-grade brainstorming list, 178–179
“Five-cent words,” 78
Fletcher, R., 38, 50, 107, 167, 177
“Fourth-grade slump,” 12fig
Frames of Mind: The Theory of Multiple 

Intelligences (Gardner), 22
Freed, J., 13, 14

G
Gardner, H., 8, 13, 22
Gardner’s multiple intelligences theory, 8, 11
Garrett (student), 74, 75fig, 86
Gibbon, G., 150, 151
Gold seals, 100–101
Grandfather Twilight (Berger), 163, 170
Graves, D., 37
Grayson (student), 18, 99
Greg (student), 92–94
Group Share: Artists Frame displayed during, 

112, 119, 166; complementary strands 
of teaching during, 119; as daily lesson 
component, 108; description of/using the, 
32, 112–113; directions and procedures for, 
113–116; “happy accidents” and “learning 
experiences” through, 116–117; importance 
of holding regular, 117; Introduction to 

Watercolors mini-lesson use of, 161–162; 
Painting Sunset: Introducing Crayon Resist 
mini-lesson use of, 175–176; Painting Twilight 
mini-lesson use of, 166–167; selecting students 
to participate in, 113; Writing to Sunset 
mini-lesson use of, 182; Writing to Twilight 
 mini-lesson use of, 169

H
Haiku-like poem, 60, 168, 169
Hailee (student), 90
Hall, D., 170
Hand-painted textured papers: advantages of 

using, 69; creating collages using, 60–62
Hannah (student), 55
“Happy accidents,” 116
Hiebert, E. H., 12
Honda T., 126, 150
Honoring/celebrating: Artists Frame for, 98–99, 

112, 119, 156, 162; Artists/Writers Chair for, 
99, 113, 162; gold seals for everyone’s work, 
100–101; publishing student work with care, 
99–100; See also Artists/Writers Celebrations

“How Animals Move” word bank, 79–80
Howard, M.A.D., 10

I
I Am an Artist (Collins), 67, 157
“Ice Crackler” (student collage), 61
Image-Making model: description of, 58; 

hand-painted textured papers origin of, 61; 
integrated unit of study curriculum in, 105; 
student engagement in, 53–54

In a Spring Garden (Lewis), 168
In the Mind’s Eye (West), 8
Introduction to Watercolor on Wet Paper 

(DVD), 164
Introduction to Watercolors (mini-lesson), 

156–162

J
Jamie (student): collage experience of, 33–34; 

first two pages of story by, 35fig
Jared (student): on the “magic trick” of creating 

books, 90; on “making magic” with his story, 
77, 89; The Pup’s Rescue by, 147–153
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K
Kapololu, C., 81
Kate (teacher), 184
Katelyn (student), 90
Kelly, F. J., 10
Kelsea (student): cover of story by, 62–63fig; 

last picture in book by, 64fig; Sunset Dream 
written by, 62–65

Kelsey (student), 90

L
Language: parallels between picture and word, 

26–27; pictures and words as equal, 25–26; 
quality art materials that inspire rich, 66–67; 
See also Pictures; Words

Lead sentences, 134–135
Learning: dual-language approach to, 20–30; 

importance of recognizing different ways of, 
16–17; recognizing different ways of, 6–8; 
redefining pictures as language for, 25–27; 
self-efficacy beliefs and impact on, 24–25; 
tracking through the primary/middle school 
years, 13t; zone of proximal development 
and, 23–24; See also Artists/writers Workshop 
model; Students; Verbal learners; Visual 
learners

“Learning experiences,” 116, 117
Learning Magazine, 11
The Legend of the Indian Paintbrush (dePaola), 

170–172
Lessons. See Daily lessons; Units of study
Lewis, R., 168
Literature Share/Discussion: complementary 

strands of teaching during, 118–119; as 
daily lesson component, 108; description of/
using the, 31–32, 110; example of preparing 
for, 107–108; Introduction to Watercolors 
mini-lesson use of, 157; Painting Sunset: 
Introducing Crayon Resist mini-lesson use of, 
170–172; Painting Twilight mini-lesson use 
of, 163–164; Writing to Sunset mini-lesson 
use of, 177; Writing to Twilight mini-lesson 
use of, 168

Lloyd, D. N., 10
Locker, T., 49
Luenn, N., 177

M
“The magic trick,” 89–90
Making Connections: Teaching and the Human 

Brain (Caine and Caine), 23
Marcus, L., 125
Mark (student), 39–40fig
Marzollo, J., 170
McClanahan, R., 20
McGuire, C., 10
McPartland, J. M., 13
Meaning: “mental pictures” root of, 50; sign 

systems used to create/share, 33; See also 
Comprehension strategies

Medium: collage as, 57–58, 60–62; crayon resist 
painting as, 57–60; selecting the correct, 68–69

Melanie (student), 59
Melissa (student), 99, 103
“Mental pictures,” 50
Mentor texts: description and use of, 38; using 

picture books as, 46–50
Merrilee (student), 90
Mini-lessons. See Daily mini-lessons
Modeling Sessions: complementary strands 

of teaching during, 118; as daily lesson 
component, 108; description of/using the, 
32, 110–111; Introduction to Watercolors 
mini-lesson use of, 157–161; Painting Sunset: 
Introducing Crayon Resist mini-lesson use of, 
172–175; Painting Twilight mini-lesson use 
of, 164–165; Writing to Sunset mini-lesson use 
of, 177–181; Writing to Twilight mini-lesson 
use of, 168–169

Mood establishment, 130
Mother Earth (Luenn), 177
Motivation, 53–54
Multiple intelligences theory, 8, 11

N
“Net of exclusion,” 14
Nicole (student), 156
No Child Left Behind, 10, 11, 41
Noami (student), 76

O
Olshansky, B., 61, 167, 170, 177
Olson, J. L., 7–8, 10
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Oral rehearsal: crafting your questions for a 
purpose, 77; by drawing out details through 
questioning, 74–76; learning benefits of, 
73–74; peer conferences and small group shares 
for, 77

Owl Moon (Yolen): analyzing the lead sentences 
of, 134–135; changing perspectives used in, 
135–139, 147; close-up perspective and shift 
to “visual first person,” 138fig; color used in, 
146; cover picture and title of, 127fig–128; 
dedication page of, 128–130; as example of 
words and pictures marriage, 126; father and 
child walking toward gate (and the reader) 
in, 136fig; final illustration in, 139fig; fourth 
illustration drawing the reader into story, 137fig; 
lessons learned from, 150, 151; literacy learning 
through use of, 51; setting picture (or lead 
picture), 130–133; title page of, 128, 129fig

The Oxcart Man (Hall), 170

P
Painting: crayon resist, 57–60; demonstrations of 

watercolor, 158–161; parallels between art of 
writing and, 20; two complementary languages 
used in, 20–21, 25–27; word, 20–21, 25–27; 
See also Art materials; Pictures

Painting Sunset: Introducing Crayon Resist 
 (mini-lesson), 58–60, 169–176

Painting Twilight (mini-lesson), 163–167
Paper-texturing techniques, 60–62
Parent volunteers, 97
Parks, M., 97
Parr, C., 33
Parsons, L., 13
Peer conferences, 77
Perspective: basics of, 147; creating changes in, 

135–140, 147; as visual tool, 145–146
Peter (student), 45–46, 52
Picture books: characteristics of quality, 126; color, 

texture, and perspective of, 146–147; considering 
the job of the words in the, 48–49; coordinating 
paper size to Artists Frame size, 156; dialogue 
between images and words in, 125; Owl Moon 
(Yolen), 51, 126–139fig; picturing process of 
telling a story in, 49–50; selecting for older 
students, 50–51; Wild Horse Winter (Honda), 
126, 140–146; See also Collages

Picture books (student created): art materials 
used for, 56–69; beauty of Silvio’s, 185–186; 
honoring and celebrating the, 98–101; 
publishing, 97–98, 99–100; The Pup’s Rescue 
(Jared), 147–153; reading improvement 
through creation of, 51–54; reading the 
pictures/illustrations of, 47–48; revision and 
editing of, 91–98; Sarena and the Beautiful 
Skies (Amanda), 61fig–62; selecting themes for 
pages in, 105; Someone Special (Jamie), 33–34, 
35fig; student engagement in Image-Making, 
53–54; Sunset Dream (Kelsea), 62–65; typing 
the stories used in, 97; weaving pictures into 
words through the, 71–88; See also Students

Pictures: created before writing, 71–72; creating a 
sense of depth, 130–133; as equal and parallel 
to words, 25–27; establishing mood through, 
130; insight for teachers on student created, 
72–73; objects nearby/farther away, 133; oral 
rehearsal or reading the, 73–78; reading setting 
information through, 130, 132; reading the, 
47–48; redefined as language for learning, 
25–27; “rehearsal drawings,” 56; story told 
through both the words and, 49; telling a story 
function of, 22; universal language of, 21–22; 
visual function of creating, 19–20; See also 
Language; Painting

Picturing Writing model, 58
Portalupi, J., 38, 50
Primary classrooms: “fourth-grade slump” 

in, 12fig; hidden verbal bias in, 6–8, 9–10; 
how students learn through the grades in, 
13t; learning strengths in the, 12fig; parent 
volunteers in, 97; See also Schools; Teachers

Publishing student work: honoring students by, 
99–100; preparations for, 97–98

The Pup’s Rescue (Jared’s book): cover picture for, 
148fig–149; lead picture of, 149; lead sentences 
of, 149–150; picture depicting the story 
problem in, 150; solution and ending picture 
in, 151–152fig; writing to the problem in, 151; 
writing to the solution/ending of, 152–153

Q
Questioning: crafting setting, 77; drawing out 

description through, 74–76; Quick as a Cricket 
(Wood), 177
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R
Rafferty, S., 52
Readers: definition of, 126; setting information 

for, 130, 132; visual tools to draw in the, 133
Reading improvement: picture books strategy 

used for, 47–51; why Artists/Writers Workshop 
model results in, 51–54

Reading the picture (oral rehearsal), 73–78
“Rehearsal drawings” practice, 56, 64–65
Revision: Artists/Writers Workshop approach 

to, 91–94; color coding activity for, 94–96; 
emotions related to, 91; See also Editing

Right-Brained Children in a Left-Brained World 
(Freed), 13

Right-brain/left-brain dichotomy, 20–21
Routman, R., 15
Ryan (student), 101
Rynerson, B., 28

S
Sarena and the Beautiful Skies (Amanda’s book), 

61fig–62
Savannah (student), 89
Schoenherr, J., 51, 126, 129–130, 132, 133, 134, 

135–138, 141, 150
Schools: historic failures of, 8–9, 17; No Child 

Left Behind mandates for, 10, 11, 41; See also 
Educational system; Primary classrooms

Scott, J. A., 12
Second grade and up brainstorming list, 179–181
Secret Dawn mini-lesson, 146
Self-assessment, 123–124
Self-efficacy beliefs, 24–25
Sense of depth, 132–133
Serena (student), 71, 85
Setting information picture, 130, 132
Setting questions, 77
Siegel, M., 33
Sign systems, 33
“Silver dollar words,” 52, 78–79
Silvio (student), 185–186
Slavin, R. E., 13
Small group shares, 77
Someone Special (Jamie’s collage story), 

33–34, 35fig
Special education students: ADD and ADHD, 13; 

Artists/Writers Workshop outcomes for, 41, 51

Sperry, R., 20
Steven (student), 54, 85
Story: art materials supporting continued line 

development of, 62–65; function of pictures 
in telling the, 22; picturing process of telling 
the, 49–50; words and pictures both used to 
tell the, 49

Student motivation, 53–54
Student narrations: Amanda, 62; Andrew, 101, 

176, 183; Angeline, 53; Chelsea, 110, 124, 
125, 155; Connor, 91; Cooper, 167; David, 
3–5, 58; Dillon, 169; Fiona, 163; Grayson, 99; 
Greg, 92–94; Jamie, 33–34, 35fig; Jared, 77, 
147–153; Kelsea, 63, 64; Kelsey, 90; Melanie, 
59; Melissa, 99, 103; Nicole, 156; Noami, 76; 
Savannah, 89; Serena, 71

Students: Artists/Writers Workshop outcomes 
for, 41; defining as both artists and writers, 
27, 110; hidden bias toward verbal learners 
among, 6–8, 9–10; honoring and celebrating 
picture books by, 98–101; picture books 
for older, 50–51; reflections on revision by, 
91; selected to participant in Group Share, 
113; self-efficacy beliefs of, 24–25; special 
education, 13, 41, 51; “tears of joy” by, 101; 
verbal learners, 6–10, 13t, 15–16; visual 
learners, 6–10, 12fig–14, 184; visualizing 
themselves as artists and writers, 45–46; zone 
of proximal development of, 23–24; See also 
Learning; Picture books (student created)

Sun Song (Marzollo), 170
The Sun’s Day (Olshansky), 167, 168, 170, 177
Sunset Dream (Kelsea’s picture story), 62–65

T
Teachers: discovering the power of pictures, 

183–186; insight on student created pictures 
for, 72–73; more likely to be verbal learners, 
14; self-assessment by, 123–124; self-efficacy 
beliefs of, 24–25; See also Primary classrooms

“Tears of joy,” 101
Teele, S., 11, 12, 13, 28, 56
Texture: basics of using, 147; as visual tool, 145; 

Wild Horse Winter use of, 143–146
Thissell, M., 90
Tissue clouds, 59–60
Title I, 41, 51
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Transmediation: Artists/Writers Workshop driven 
by power of, 33–37; definition of, 33

Twilight Comes Twice (Fletcher), 107, 167, 
168, 177

Typing picture books, 97

U
Unit planning worksheet, 107fig
Units of study: assessment of, 119–124; checklists 

for planning, 120, 122–123; Literature Share 
used in, 107–108; organizing Artists/Writers 
Workshop around, 104–105; planning, 
106–108; planning worksheet for, 107fig; 
rhythm and flow of, 109; step by step factors for 
implementing, 109–117; steps for facilitating the 
process, 108–109; See also Daily lessons

V
Vagos, G., 80
Veldman, D. J., 10
Verbal learners: description of, 8; hidden bias 

toward, 6–8, 9–10; learning through the grades 
by, 13t; visual avenue to, 15–16; See also 
Learning

Verbal tasks, 20–21
Visual learners: description of, 8; “fourth-grade 

slump” of, 12fig; hidden bias against, 6–8, 
9–10, 13–14; hidden genius dormant in some, 
8–9, 184; learning through the grades by, 13t; 
See also Learning

Visual tasks: creating changes in perspective, 
135–143fig; creating sense of depth, 132–133; 
drawing the reader in, 133; establishing mood, 
130; reading setting information, 130, 132; 
right-brain/left-brain role in, 20–21

Visual tools: color as, 143–146, 164–165, 173–175; 
perspective as, 135–143fig; texture as, 143–146

Vocabulary building: “silver dollar words” for, 
52, 78–79; word banks for, 79–80

Vygotsky, L., 22, 23

W
Water Dance (Locker), 49
Watercolor demonstrations: dry paper, 158–159; 

wet paper, 159–161

Ways of Telling: Conversations on the Art of the 
Picture Book (Marcus), 125

Web sites: The Center for the Advancement of 
Art-Based Literacy, 69; student reflections on 
revising, 91

West, T. G., 8, 17, 184
Wet paper watercolor demonstration, 159–161
Wild Horse Winter (Honda): changes in 

perspective in, 140–143fig, 147; close-up of 
horses in storm in, 142fig; use of color and 
texture in, 143–146, 147; cover of, 141fig; 
final illustration in, 143fig; horses travel 
before and into the storm, 144fig; lessons 
learned from, 150, 151; literacy learning 
through, 126; long distance view of horses 
in, 142fig

Wilkinson, I.A.G., 13
Winner, E., 41
Wolves (Gibbon), 150, 151
Wood, A., 177
Wood Ray, K., 38
Word banks, 79–80
Word Painting: A Guide to Writing More 

Descriptively (McClanahan), 20
Word painting: description of, 20; two 

complementary languages within, 20–21, 
25–27

Words: building active vocabulary of, 73–86; 
considering job of picture book, 48–49; 
conveying sense of purpose and drama, 151, 
153; creating pictures which express, 19–20; 
as equal and parallel to pictures, 25–27; 
“five-cent,” 78; painting a picture function 
of, 22; “silver dollar,” 52, 78–79; story told 
through both the pictures and, 49; See also 
Language

Work Sessions: complementary strands 
of teaching during, 119; as daily lesson 
component, 108; description of/using the, 
32, 111–112; Introduction to Watercolors 
 mini-lesson use of, 161; Painting Sunset: 
Introducing Crayon Resist mini-lesson use 
of, 175; Painting Twilight mini-lesson use of, 
165; Writing to Sunset mini-lesson use of, 182; 
Writing to Twilight mini-lesson use of, 169

Writing experience: advantages of creating 
pictures before, 71–72; parallels between 
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Writing experience (continued)
 art of painting and, 20; re-visioning in order 

to improve, 86–88; revision and editing 
components of, 91–98; transforming the 
student, 3–6; two complementary languages 
used in, 20–21

Writing to Sunset (mini-lesson), 176–182
Writing to Twilight (mini-lesson), 167–169

Y
Yeats, W. B., 8
Yolen, D., 129
Yolen, J., 51, 126, 129, 134
Yup’ik dialects, 22

Z
Zone of proximal development, 23–24
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