
Index
A
Academic expectations, techniques for setting high,

27–56
Achievement First, 20
Acknowledgment, praise vs., 211–212
Acronyms, 80, 159
Age Plus Two rule, 227
All Hands technique, 229–230
Answers: Call and Response technique for giving,

125–131; as data gathered, 98–101; how to
handle long, meandering, 230; how to handle
right, 222–223; how to handle wrong, 88–92,
221–222, 236, 243–244; insisting on proper
format for, 47–51; revealing gaps in student
mastery, 102–104; selecting students to give,
28–34, 111–125, 134–137; setting high standard
for correctness of, 35–41; students making
judgments about, 106–108; students writing
before discussing, 137–141. See also Questions

Anticipation, 73–74
Apologizing: for content, 51–54; for students, 54–55
Armstrong, Jason, 40–41, 311–314
Ask for Some Drama technique, 278–279, 280, 281
Assessed standards, 10–11
Assessment: simple, to judge lesson effectiveness,

106; using data from, 11–12. See also Test scores
At Bats technique, 74, 104–105
Attention: ensuring students are paying, 158–159,

168–171; span of, 227, 228
Austin, Janelle, 210
Authority: distinguishing reason for challenges to,

180–181; and following directions, 167–168, 169;
Strong Voice technique to signal, 182–191

B
Back to Roots technique, 275
Bambrick-Santoyo, Paul, 10–11
Bathroom access, 161–163
Baumeister, Roy, 256
Beginning of class: ensuring students are prepared

for, 159–161; greeting students prior to, 197–199;
learning activity for, 152–153; routine for entering
classroom before, 151–152

Behavior: countdowns to reinforce, 232–233;
distinguishing between students and, 212, 214;
negatively defined, 178; praising, 210–213. See
also Misbehavior

Behavior management techniques, 143
Behavioral expectations: explaining, 220–221;

techniques for setting and maintaining, 167–202
Being with the End technique, 57–59, 62
Berkeley, David, 142–143
Berman, Chris, 216
“Big Mo,” 207–208
Binder Control technique, 157–158
Board = Paper technique, 73, 82–84
Body language, 186–187, 188–190
Boyles, Nancy, on strategies instruction, 298–308
Break It Down technique, 74, 88–92, 109, 236, 237,

243–244
Bridging, 259–260
Brighten Lines technique, 228–229, 233–234
Brillante, Jaimie: information on, 16–17, 20;

interview with, 314–316; techniques used by, 76,
90–91, 173, 241–243

Bromley, Leah, 45–46
Buroff, Ashley, 171

C
Call and Response technique, 125–131, 144; mixing

with Cold Call technique, 121, 130; as practicing
following directions, 177; to reinforce acronyms,
80; when teaching reading, 320

Challenges: introducing lessons with, 76; as
motivator, 215; as positive framing method,
208–209

Champion teachers: vs. champion performers,
78–79; common element of, 2–3; examples of,
13–17; impact on test scores, 19–23. See also
specific teachers

Change the Pace technique, 226–228
Character, techniques for building, 203–223
Check for Understanding technique, 74, 97–104
Check the Mechanics technique, 280
Checking for understanding, 112, 131, 237. See also

Check for Understanding technique;
Comprehension
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Chunk It technique, 269
Circulate technique, 73, 84–88
Classroom: assigned seating in, 151; attention to

details in, 195–196; circulation of teacher
throughout, 68–69, 84–88; physical layout of,
67–69, 70; postings on walls, 69, 79; tips on
transitions in, 154–157

Classroom culture: and Call and Response technique,
128, 130, 131; and Cold Call technique, 115, 144;
of compliance vs. noncompliance, 168, 169;
components of, 145–151; and J-Factor technique,
215–216, 218; and No Opt Out technique, 8–9;
techniques for building, 151–165; and What to Do
technique, 178, 181

Clear and Concise technique, 240–241
Cognitive work, increasing student’s share of,

92–97, 236
Cold Call technique, 111–125, 130, 132, 144,

229–230, 245
Collins, Jim, 2, 214
Compare, Combine, Contrast technique, 274
Competition: as motivator, 215; as positive framing

method, 208–209; against time, 232–233
Compliance: giving directions to ensure, 177–182;

total, as classroom standard, 167–177
Comprehension, 283–308; connection-making

questions to build, 295–297; defined, 252, 283;
during-reading techniques for building, 289–294;
importance of teaching, 283–284; other reading
skills linked to, 252, 297–298; postreading
techniques for building, 294–295; prereading
techniques for building, 284–289; and reading
strategies instruction, 298–301, 298–308;
standard-aligned questions to build, 297

Connecting strategy, 303–304
Connections, questions to make, beyond text,

295–297
Consequences: delivering, for misbehavior, 200–201;

as level of intervention, 174; repetition of desired
behavior as, 191–195; as temporary, 214

Constructing Meaning Through Kid-Friendly
Comprehension Strategy Instruction (Boyles), 298

Content: avoiding apologizing for, 51–55; choice of,
12–13

Context: cueing, 270; providing, 90–91; teaching
vocabulary by, 80–81, 272

Contexting technique, 286, 289
Control: as component of classroom culture,

148–149, 150–151; of teacher’s emotions, 16,
219–220, 223

Control the Game technique, 124, 229, 230,
253–261, 319–323

Correcting students: for decoding errors, 264–270;
interviews about, 315–316, 318–319; levels of
intervention for, 172–175; Positive Framing
technique for, 204–210. See also Errors

Countdowns, 232–233
Crisis situations, giving directions in, 181–182
Cueing systems, 270
Culture. See Classroom culture

D
Data: and Check for Understanding technique,

97–104; from test scores, 19–23; used to inform
teaching, 11–12

Davis, George, 218
de Leon, Roberto: information on, 17; reading

techniques used by, 260, 278–280, 287, 297–298
Decoding, 263–270; correcting errors in, 264–270;

defined, 251, 263; importance of teaching,
263–264

Defiance, incompetence vs., 178, 180–181
Delfavero, Lisa, 286
Dickinson, Domari, 87–88
Didion, Joan, 138
Differentiation: between acknowledgment and praise,

211–212; by asking follow-up questions, 41, 42;
with bonus problems, 105; between defiance and
incompetence, 178, 180–181

Direct instruction, 71
Directions: ensuring students follow, 167–177;

giving, 177–182
Discipline, as component of classroom culture,

146–147, 150–151
Do It Again technique, 124, 156, 191–195
Do Now technique, 152–153
Don’t Wait technique, 289–291
Double Plan technique, 65–66
Drama: as J-factor category, 216–217; reading with,

277, 278–279, 280
Draw the Map technique, 67–69
Driggs, Colleen: information on, 15, 20; techniques

used by, 77, 115, 124, 137
Driven by Data (Bambrick-Santoyo), 10–11
Drop Everything and Read (DEAR), 255
Dweck, Carol, 213

E
Echo correction, 264, 266
Emotional Constancy technique, 16, 219–220, 223
Engaging students: as component of classroom

culture, 149–151; techniques for, 111–144. See
also Participation
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Entry Routine technique, 151–152, 165
Errors: correcting decoding, 264–270; normalizing,

221–223; student, technique for handling, 74,
88–92, 109, 236, 237, 243–244. See also
Correcting students

Every Minute Matters technique, 133, 230–231
Everybody Writes technique, 122, 137–141, 144
Evidence-Based Questioning technique, 293–294
Exit Ticket technique, 74, 106, 109
Expectations. See Academic expectations;

Behavioral expectations
Explain Everything technique, 220–221
Explanation, 73

F
Figuring Out strategy, 307–308
Fluency, 276–281; defined, 252, 276; importance of

teaching, 276; techniques to reinforce, 277–281
Focal Points technique, 286–287, 288, 289
Format Matters technique, 47–51, 56
4 Ms technique, 60–63
Front-loading technique, 287–288
Fun, techniques emphasizing, 141–143, 214–218

G
Gaines, Earnest, 53–54
Grammar, correct, 47–49
Greeting students, 197–199
Guided practice, 71

H
Half-Statement, 94, 229, 230
Head-to-head, 133–134
Hill, Ryan, 227
Hirsch, E. D., 271, 286
Hit Rate technique, 243
Homework: folder for, 158; neatness of, 196; routine

for turning in, 152, 161
The Hook technique, 73, 75–77, 108
Huelskamp, Christy, 91
Humor, 217
Hurdle rate: defined, 254; for meaningful reading,

254–255, 256–257

I
Incompetence, defiance vs., 178, 180–181
In-cues, 127–129
Independent practice, 71
Inferring strategy, 307–308

Influence, as component of classroom culture, 149,
150–151

Interventions: levels of, for misbehavior, 172–175;
Positive Framing technique for, 204–210

I/We/You structure, 65, 71–74, 108

J
Jackson, Julie, 12, 14, 65
J-Factor technique, 214–218, 218, 223

K
Knight, Bobby, 12
Knowledge Is Power Program, 23
KWL charts, 285

L
Lather, Rinse, Repeat technique, 280–281
Lesson planning: champion teachers excelling at, 12,

14, 16–17; higher-level, 12; including physical
environment in, 67–69; including “what could go
wrong” in, 73–74; including what students will do
when in, 65–66, 70; recommended sequence for,
59; techniques for, 57–70; using standards when,
9–11

Lessons: broken down into steps, 77–82; checking
for understanding during, 97–104; clearly
indicating beginning and end of activities in,
228–229; closing, 106; introductions to, 75–77;
I/We/You structure for, 65, 71–74, 104; repetition
in, 74, 104–105

Levin, David, 92, 141
Lewis, Hillary, 261, 319–323
Lofthus, Hannah, 260, 281
Look Forward technique, 231–232
Lower the Level technique, 292–293
Lubar, David, 287

M
Management: behavior, 143; as component of

classroom culture, 147, 150–151
Marcovitz, Ben, 301, 309–310
Mark the Spot technique, 265–266, 267
Marx, Karl, 149
Materials: making sure students have, at beginning

of class, 159–161; teaching behaviors for moving,
7–8, 156–157; teaching system for organizing,
156–157, 196

Matthew effect, 271
McBride, David, 216
McCurry, Doug, 7–8, 71, 146, 157
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McKee, Todd, 60
Meaningful reading, 255–257
Merton, Robert K., 271
Misbehavior: delivering consequences for, 200–201;

giving warnings for, 199–200; ignoring, 175;
levels of intervention for, 172–175

Mistakes: correcting decoding, 264–270;
normalizing, 221–223; student, technique for
handling, 74, 88–92, 109, 236, 237, 243–244. See
also Correcting students

Modeling, 73
Moderately expressive reading, 255
Morish, Ronald, 146
Multiple Takes technique, 273
Murray, Kate, 73–74
Music: as J-factor category, 216–217, 218; reading

as like, 277

N
Name the Sound technique, 267–269
Name the Steps technique, 73, 77–82, 109
Narrated Wait Time technique, 135–137
No Bait and Switch technique, 240
No Opt Out technique, 8–9, 15, 28–34, 55, 124, 244
No Warnings technique, 199–201
Nonverbal signals: with Call and Response

technique, 127, 129, 130; to indicate position on
answers given by peers, 100–101, 107–108; as
level of intervention, 172; to reinforce SLANT
technique, 159; for seated students to indicate
needs, 161–163, 165. See also Body language

Noormuhammad, Sultana, 16, 156, 187–188, 218,
281

Normalize Error technique, 221–223
Note taking, teaching, 82–84
Noticing strategy, 302–303

O
Objectives: beginning planning with, 57–59; criteria

for effective, 60–63, 69–70; direct approach to
achieving, 64–65; posting, 63–64; when using
Vegas technique, 143

Observations: for noticing reading strategy, 299,
302–303; as way to check for understanding,
101–102

On Your Mark technique, 159–161
One at a Time technique, 237–239
100 Percent technique, 167–177, 202, 308, 314,

316–319
O’Neill, Patricia, 51–52
Oral cloze, 260
Oral reading. See Reading aloud
Organization, of binders, 157–158, 196

P
Pacing: defined, 225–226; techniques for improving,

112–113, 226–234
Participation: ensuring student, 28–34; increasing

student, 92–97, 106–108. See also Engaging
students

Passing out papers, 7–8, 156–157
Pastore, Patrick, 20, 233, 260
Payne, Summer, 124
Pencils, 160–161, 162
Pepper technique, 76, 122, 123, 131–134,

229–230
Picasso, Pablo, 1–2
Pick sticks, 133
Picture This technique, 275
Picturing strategy, 304–306
Placeholders, when reading aloud, 260
Planning. See Lesson planning
Point-to-point movement, 155
Positive Framing technique, 157, 204–210, 223
Post It technique, 63–64
Poverty: among Uncommon Schools students, 19;

impact on test scores, 20, 22–23; and teaching
reading comprehension strategies, 301; vocabulary
gap accompanying, 271

Praise: avoiding overuse of, 222–223; for effort vs.
mastery, 37–38; embodying expectations in, 209;
with Take a Stand technique, 108; technique for
giving public, 163–165. See also Precise Praise
technique

Precise Praise technique, 137, 204, 210–213, 223
Predicting strategy, 306–307
Prereading techniques, for building comprehension,

284–289
Prescreening technique, 289
Props technique, 163–165
Punch the Error technique, 265, 266–267

Q
Questions: aligned with standards, 297, 302;

evidence-based, 293–294; follow-up, 41–47; to
gather data, 98–101; how to handle off-task, 230;
to judge effectiveness of lesson, 106; to make
connections beyond text, 295–297; practicing,
245; purposes of, 236–237; rhetorical, 209;
techniques for asking, 125–134, 237–245. See
also Answers

R
Ragin, Kelli, 20, 79, 81, 91
Ratio technique, 74, 92–97, 229, 230, 236, 237,

244–245
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Reading: basic skills needed for, 251–252;
importance of skill in, 249–250; meaningful, value
of activities vs., 253–257; need for all teachers to
teach, 251; time students spend, 250–251. See also
Comprehension; Decoding; Fluency; Vocabulary

Reading aloud: Control the Game skills for,
257–260; leveraging meaningful reading with,
255–256; teacher modeling, 277–278. See also
Fluency

Rector, Jesse, 92, 122–123
Register, 188–190
Repetition: of desired behavior, as consequence, 156,

191–195; of directions, 181–182; importance of,
74, 104–105

Retelling, summarizing vs., 294
Riffle, Annette, 133
Right Is Right technique, 35–41, 45–46, 55–56, 124,

244, 311–314
Rochester Prep, 20, 22, 23
“Rounding up,” 35–36
Routines: for beginning class, 152–153; for giving

public praise, 163–165; for passing out papers,
7–8; for students entering classroom, 151–152;
for turning in homework, 152, 161

Rowe, Mary Budd, 134
Roxbury Prep Charter School, 20

S
Scaffolding: in Cold Call technique, 117–119; to

teach transition behaviors, 155
Seat Signals technique, 161–163, 165
Self-esteem, 256
Self-report, 100–101
Sentences, complete, 48–49
Shells, Stacey, 20, 94–95
Shepherd, Dinah, 289
Shortest Path technique, 64–65
Show Some Spunk technique, 277–278, 279–280
Signals. See Nonverbal signals
Simple to Complex technique, 239
Sit down, 134
SLANT technique, 36, 158–159
Specialists, 251, 275–276
Speed the Exceptions technique, 269–270
Standards: how to use, 9–11; questions aligned with,

297, 302
Stock Questions technique, 241–243
Strategies: reading, and techniques in book,

301–308; reading, instruction based on, 298–301;
recommended, for effective teaching, 9–13; vs.
techniques, 3–4, 309

Strengths, maximizing and leveraging, 5
Stress the Syntax technique, 274–275

Stretch It technique, 41–47, 56, 236–237, 244
Strictness, 213–214
Strong Voice technique, 15–16, 182–191, 230, 281,

318
Summarizing strategy, 308
Summarizing technique: postreading, 294–295;

prereading, 288–289
Sunstein, Cass, 148
Surprise, 217
Sweat the Details technique, 195–196
Synonym model, for teaching vocabulary, 271–272,

274

T
Take a Stand technique, 74, 106–108
Taubman, Mike, 142
Teachers. See Champion teachers
Teaching: as art, 1, 13, 309; outstanding,

impact on test scores, 19–23; strategies for
effective, 9–13

Techniques: for addressing decoding errors,
266–270; for building character and trust,
203–223; for building classroom culture,
151–165; for building comprehension, 284–295;
as common element of champion teachers, 2–3;
and educational theories, 7–9; effectiveness of,
5–6; for engaging students, 111–144; for
improving pacing, 226–234; for lesson planning,
57–70; names of, 6–7; for questioning, 237–245;
reading strategies and, 301–308; to reinforce
fluency, 277–281; for reinforcing vocabulary,
273–275; for setting academic expectations,
27–56; for setting behavioral expectations,
167–202; strategic context for, 9–13; vs.
strategies, 3–4, 309; for structuring and delivering
lessons, 71–109; tips on using, 5, 13, 309–310.
See also specific techniques

Test scores: outstanding teaching’s impact on,
19–23; poverty’s impact on, 20, 22–23; skills
needed for successful, 17–19

Thaler, Richard, 148
Thinking: increasing students’ share of, 92–97, 236;

skills needed for higher-order, 17–19; writing to
clarify, 137–141

Threshold technique, 197–199, 202
“Thumbs up, thumbs down,” 100–101, 107
Tight Transitions technique, 154–157, 218
Time: building anticipation toward future, 231–232;

counting down, 232–233; making productive use
of, 7–8, 230–231; students spend reading,
250–251. See also Pacing

Toll, Dacia, 198



330 Index

Transaction costs: of correcting decoding errors,
265–266; defined, 50, 258; and student
engagement, 320; of transitions, 259

Transitions: J-Factor technique applied to, 218;
technique for effectively handling, 154–157;
transaction costs of, 259

Trust, techniques for building, 203–223
Tschang, Chi, 227

U
Unbundle, 93–94, 229, 230, 244–245
Uncommon Schools: poverty rate for students at, 19;

test results for, 19–23
Upgrade technique, 274

V
Vegas technique, 141–143, 218
Vera, Suzanne, 194–195
Verbatim (No Bait and Switch) technique, 240
Verrilli, Beth, 94, 124–125
Verilli, Jamey, 100, 160, 198, 231
Vocabulary, 271–276; defined, 252; examples of

teaching, 124, 125, 297–298; follow-up questions
for developing, 43; getting students to use precise,
39–41; importance of teaching, 271–273; methods

for specialists to introduce, 275–276; techniques
for teaching, 271–272, 273–275; value of large,
271

Voice: for giving praise, 212; as prompt for audible
format, 50–51. See also Strong Voice technique

W
Wait Time technique, 134–137, 144
Walls, classroom, 69, 79
Warm/Strict technique, 213–214
Warnings, for misbehavior, 199–200
What to Do technique, 177–182, 202
Williams, Darryl: information on, 15–16; techniques

used by, 31, 49, 88–89, 117–118, 190–191, 220
Williamsburg Collegiate, 23
Without Apology technique, 51–55, 56
Wondering strategy, 306
Work the Clock technique, 232–233
Worrell, Art, 140–141
Writing, to clarify thinking, 137–141

Z
Zimmerli, Bob: information on, 14–15, 20; interview

with, 316–319; techniques used by, 75, 76–77,
107, 174–175, 232
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