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high-quality conversations about,
effect of, 137; high-quality tests,
obtaining, 126—127; immediate
follow-up, 128; implementation of,
122-124, 136; involving students in
the process, 135; learning outcomes,
clarifying, 126; mistakes made in
implementing, 122—124; monitoring,
194; proponents, 120; purchase of,
120; Response to Intervention (RTI),
125-126; scheduling time for, 128; and
SMART goals, 126; and state tests, 138;
and student achievement, 179; taking
stock, 136—137; understanding/trust,
building, 124-125

J

Journal-writing sessions, 75

K

K-12 articulation, and curriculum, 95
Kain, J., xii

Keeling, D., 30

Klein, Joel, 1, 37

Konstantopoulos, S., xii

Kotter, J., 65

L

Ladd, F., xii

Ladd, H., xii

Laptop computers, providing for every
student, xv

Lawrence, D., 169

Learning, lack of focus on, 13-14



Learning stations, 2—3

Learning walks, 62—63, 194

Lensmire, T., 27

Lesson objectives, 90-91

Lesson plans, 111; inspection, 194
Lesson Study, 85-86

Lesson write-ups, 25

Levy, S., 80

Looking at Student Work (LASW), 118

M

Management by rushing around, 43—46

Marshall, K., i—ii, 34, 44, 74, 153fn, 155fn,
157fn, 159fn, 161fn, 163fn, 197fn,
223, 227fn, 229fn, 231fn, 233fn, 235fn,
237fn, 247

marshallmemo.com, 141

Marzano, R. J., xi—xii, 72, 97, 108, 120,
129, 138

Massachusetts Comprehensive Assess-
ment System (MCAS), 14-15

Mastery Learning, 116

Mather Elementary School (Boston,
Mass.), 1-2, 4-5; achievement tar-
gets, 16; collegiality, lack of, 10; cur-
riculum expectations, lack of clear
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pal Syndrome (HSPS), 34; resistance
to confront bad/mediocre teach-
ing, 33—34; Saints, 34-35, 140; and
school-level change, 201-202; Sinners,
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SMART goals (Specific, Measurable,
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Streamlined rubrics, xvi
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178-182
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teaching, 72
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