Index
e

A

Academia: against subjectivity bias
of, 18-19; dismemberment expe-
rience suffered in, 21; emotions
dismissed by, 208; rejection of
novel notions in, 115-116. See
also Education

“Academic freedom,” 147

Accountancy reform, 183-184

ACGME (Accreditation Council for
Graduate Medical Education):
“Courage to Teach” retreat held
by, 199; medical professionalism
residency program by, 196-199;
organ donor death case study,
199-202, 207

ACGME “Courage to Teach”
Award, 197-198

Ackerman, D., 116

African Americans: black churches
of, 180-181; moving away from
being marginalized, 45-46. See
also Civil rights movement

Alan’s story, 14-16

Amateurs, 102, 103fig

Ambiguity, 110

American Association of Higher
Education, 181

Apartheid (South Africa), 206

Aryan Nation, 182

Association for General and Liberal
Studies, 181

Association of American Colleges
and Universities, 193

Association of Student Personnel
Administrators, 193

Astin, A. W, 194

Astin, H. S., 194

“Auguries of Innocence” (Blake),
117,125

Authority: confusion of power with,
34; developing the authority to
teach, 34

Awareness, 76

B
Backstage dynamics of reality, 28, 30
Baffles, 103
Barber, B., 94
Barbour, 1., 99-100
Batalden, P., 199
Bellah, R., 70
“Big Six” accountacy firms, 184
“Big” stories of tradition, 79, 83
Black churches, 180-181
Blake, W., 117, 125
Bohm, D., 99
Bohr, N., 65
Bonhoeffer, D., 68



Border collie metaphor, 152-155
Both-and thinking, 65

Buber, M., 17

Bush, G., 54

C

Camus, A., 39, 40

Center for Courage & Renewal,
216n.1

Chickering, A. W, 193

Civic model of community: applica-
tion to teaching/learning, 94-95;
described, 94-95

Civil rights movement: advocates of
change driving the, 172; rewards
and accomplishments of, 188;
Rosa Parks’s decision and, 174—
176, 207. See also African
Americans

Classroom: holding the tension of
paradox in, 86-90; practicing
paradox in the, 80—-86; space in
context of pedagogical design of,
76-80; student participant-
observers in, 165. See also
Teaching

Clearness committee approach,
157-161

Collective inquiry pedagogy, 128—131

Communities of congruence: devel-
oping language of movement’s
vision through, 179; reinforcing
undivided lives to build, 178—179;
social change through, 211; train-
ing ground provided through,
179-180; as vital to educational
reform, 180181

Community: civic model of, 94-95;
images of, 91-97; individualism

mix with, 70-71; marketing

model of, 95-96; space designed
to support, 79-80; therapeutic
model of, 92-94. See also
Learning in community

Community of truth: creating a, 92;
engaging students in the, 118;
finding the sacred through, 113—
116; four major elements of,
102-103fig; great things embraced
by, 109-113, 128-131; illustrated
diagram of, 105fig; objectivist
myth of knowing opposition to,
103f1g—109; reality as web of rela-
tionships within, 97-102; recon-
structing dynamics of teaching/
learning through, 138; secret at
the center of the, 107, 113; subject
participation in knowing, 107—
109; varieties and obstacles to cre-
ating, 139-144. See also Space;
Subject-centered classroom; Truth

Concept formation, 132f1g—135

Confidentiality rules, 160

Connectedness capacity: anatomy
of fear weakening our, 36-40;
controlling our fear to increase,
58-61; conventional diagnosis
affecting our, 48-51; described,
11; our personal fears that affect
our, 51-58; students which shut
down our, 40—47

Copernicus, 95

Council of Independent Colleges,
193

The Courage to Teach (Palmer), 196

“Courage to Teach” programs:
ACGME medical professional-
ism, 196-202; empirical studies
on, 195

Creative conflict, 110

232

INDEX



Crick, F, 111
Critical moments approach, 150-151
Czech Republic, 20, 21

D

Davies, P, 99

Day, D., 207

Death: case study on medical-relat-
ed, 199-202; “types” of profes-
sionally related, 202-203

Democratic society, 95, 177

Denby, D., 112

Dillard, A., 113

Dis-membering, 21

Discipline. See Subject

Diversity: inviting community, 110;
leadership approach to commun-
ity, 161-163; respecting teacher,
12

Divided lives, 173-178

DNA discovery, 111

The Double Helix (Watson), 111

Drama of teaching, 139-140

E

Education: civic model of communi-
ty in context of, 94-95; image of
traditional medical, 127; micro-
cosm approach to, 123-135;
NCLB pressures on K—12, 194—
195; for the new professional,
204-208; role of evaluation in,
141-142; therapeutic model of
community in context of, 93.
See also Academia; Pedagogy

EDUCATION as Transformation,
221n4

Education as transformation move-
ment: ACGME case study on
institutional change, 196-199;

conferences exploring inner lives
of teachers, 192-193; empirical
studies exploring the impact of]
195-196; increasing credibility
of, 191-192; K—12 education
programs supporting, 194-195;
publications exploring, 193—194.
See also Teachers

Education reform: communities of
congruence as vital to, 180-181;
driven by reality, 19-20; going
public to build support for,
182-186; using insights to revital-
ize education, 169—173; rewards
and accomplishments of, 187—
190. See also New professional;
Pedagogy; Social movements

Educational community, community
of truth evoking virtues of,
110-111

Educational Forum (journal), 195

Educational Leadership (journal), 195

Educational structures: anatomy of
fear created by, 36-40; mode of
knowing dominating, 51-52;
results of broken paradoxes of,
68-69

Either-or thinking: described, 64;
fragmented sense of reality from,
64-65

Emotional intelligence, 208-212

Emotional path, 5

Emotions: academia dismissal of,
208; as enemy of objectivity, 209;
value of experiencing/using our,
208-210. See also Fear

Encouraging Authenticity and
Spirituality in Higher Education
(Chickering, Dalton, and
Stamm), 193

233

Index



Eric’s story, 14-15, 16

Erikson, E., 49

Evaluation: limitations of teacher,
147; power implications of,
141-142

Experts, 102, 103fig, 112

F

Fear: acknowledging teacher’s,
48-51; behaviors generated by,
46-47; created through education
structures, 36—40; learning to
control our, 58-61; of losing iden-
tity, 38; personal types of, 51-58;
positive effects of, 39-40; under-
standing Student from Hell’s,
45-46. See also Emotions

Freedom, 111

French Lessons (Kaplan), 26

Frost, R., 107

G
Galileo, 95
Gandhi, M., 17

Gang of Three story, 72-74, 154

Gelwick, R., 101

Generativity: choice between stagna-
tion and, 49; renewal through,
49-50

“Going Public with Spirituality in
Work and Higher Education”
(2000 conference), 193

Grading: evaluation through, 141—
142; power represented by, 142

The Grammar of Science (Pearson),
55

Great things: community of truth as
embracing, 109-113; defining
meaning of, 110; McMaster

University’s collective inquiry

into, 128-131; making them dis-
appear, 111-112

Ground rules for dialogue: “clear-
ness committee” approach to,
157-161; confidentiality, 160;
problems of conventional,
155-156; Quaker community,
156157

Gulf War, 54

H

Habits of the Heart (Bellah), 70, 71,
81

“Hagia Sophia” (Merton), 63

Hasidic tale of two pockets, 113

Havel, V., 20-21, 207

A Hidden Wholeness: The Journey
Toward an Undivided Life
(Palmer), 211

Higher Education Research Institute
(UCLA), 193

Highlander Folk School, 175

Holographic logic, 125-126

Honesty, 110

Horton, M., 175

Human consciousness, 21

Humanistic medical practice: defini-
tion of, 196-197; medical profes-
sionalism renewal to create,
196-199

Humility, 110

I
The Idea of the Holy (Otto), 114
Identity: definition of, 13—14; fear of
losing, 38; good teaching coming
from, 10-13; lost through distor-
tion, 24; reclaiming our teaching,
24-26; shadow side of borrowed,
27; sources of, 14; through the

234

INDEX



subjects that chose us, 26-30;
vocations which violate, 31-32

Individualism, 70-71

Inner landscape: education as trans-
formation exploring the, 192-193;
questions regarding, 205; value
of exploring teacher’s, 3—6

Integrity: definition of, 14; good
teaching coming from, 10-13;
sources of, 14; through the sub-
jects that chose us, 26-30; voca-
tions which violate, 31-32

Intellectual path, 5

Intimacy: of personal relationships,
93-94; of therapeutic model of
community, 92-93

Intrator, S., 195

“Inward Journeys: Forms and
Patterns of College Student
Spirituality” (Palmer), 193

J
Journal of College and Character, 193

K

Das Kapital (Marx), 139

Kaplan, A., 26-27

Keller, E. E., 56

“Killing the self,” 54-55

King Lear (Shakespeare), 86

King, Martin Luther, Jr., 175

“Know thyself,” 3

Knower-known symbiosis, 100—
101

Knowing: McClintock’s approach
to genetic, 56-57, 104, 105-106;
objectivist myth of, 103f1g—109;
physics and notion of, 98-100;
the sacred and, 113-116; subject
participation in, 107-109

Knowledge: community of truth
image of, 97-109, 103f1g—109;
objectivism approach to, 52-58;
objects of, 102, 103fig; as power
myth, 57; subjectivity approach
to, 18-19. See also Learning

Ku Klux Klan, 182

Kunzman, R., 195

L

Leach, D., 196, 197, 198, 199

Leadership: building learning com-
munity, 163—167; community
diversity story on, 161-163;
failure of coercive approach to,
161-162; “teaching consultant”
approach to, 164

League for Innovation in the
Community College, 193

Learning: civic model of community
applied to, 94-95; community of
truth reconstructing dynamics of,
138; through digital technology,
121; evaluation of, 141-142;
focusing on, 6-8; “Merlyn”
speaking to “Arthur” on value
of, 166; as more important than
act of teaching, 118. See also
Knowledge

Learning in community: ground
rules for dialogue for, 155-161;
need for leadership in, 161-167;
new topics of conversation in the,
149—155; teaching in isolation
versus, 146—149. See also
Community; Teachers; Teaching

Letters to a Young Poet (Rilke), 89

“Lit Instructor” (Stafford), 35

“Little” stories of individuals, 79, 83

“The Low Road” (Piercy), 169

235

Index



M

McClintock, B., 56-57, 104, 105106,
108, 115

McMaster University (Ontario), 128

Mandela, N, 207

Marginalized people, 45-46

Marketing model of community,
95-97

Marx, K., 139, 140

Medical professionalism renewal:
ACGME program for, 196-199;
humanistic medical practice as
defined by, 196-197; organ donor
case study from ACGME retreat,
199-202, 207

Medical school microcosm, 126—131

Melville, H., 112

Mentors: becoming one ourselves,
26; reclaiming the power of our,
21-26

Merton, T, 63

Microcosm approach: in medical
school, 126—131; in social
research, 131-135; teaching to fill
space using, 123126

Mills, C. W, 27, 28

Mirroring, 160

Moby Dick (Melville), 112

Mode of knowing: McClintock’s
approach to genetic science,
56-57; objectivism, 52-58; tradi-
tional, 51-52

Morton, N., 47

Movements. See Social movements

Muhammad Ali, 120

N
NAACP (National Association for
the Advancement of Colored
People), 175

Nazis, 182

New professional: definition of,
212-213; educating the, 204-208;
emotional intelligence role in the,
208-212; institutional change for
medical, 196-202; moving for-
ward to embracing the, 212-214;
why we need, 202-204. See also
Education reform; Teachers

No Child Left Behind (NCLB),
194-195

“Now I Become Myself” (Sarton), 9

(0]

Objectivism: described, 52; emotions
as enemy of, 209; making a case
against, 54-58; making a case
for, 53-54; mode of knowing as
subjective in, 52-53; myth of
knowing of, 103f1g—109; teacher-
centered classroom as fostering,
121-122

Objects of knowledge, 102, 103fig

Oliver, M., 91

On-stage reality show, 28, 30

The Once and Future King (White),
145, 166

Organ donor case study, 199-202,
207

Otto, R., 114

P

Paradoxes: description of, 69; hold-
ing the tension of, 86-90; instinc-
tive capacity to hold together,
66—67; learning limits and poten-
tials of self through, 69-76; peda-
gogical design and, 76-80; prac-
ticing in the classroom, 80-86;

price paid for splitting, 67—68; of

236

INDEX



“profound truths” of teaching,
65—-66; results of broken educa-
tional, 68—69; of social move-
ments, 172; strength-
weakness/gift-liability, 74

Parks, R., 174-176, 179, 207

Pearson, K., 54-55

Pedagogical design, 7680

Pedagogy: conventional, 118; design-
ing classroom space, 76-80;
McMaster University’s collective
inquiry, 128-131; placing third
thing (great thing) in center of,
119; student-centered models of,
118-119, 122; subject-centered,
119-123; teacher-centered models
of, 118-119, 120, 121-122. See
also Education; Education reform

“Pedagogy of the Distressed”
(Tompkins), 29

Personal Knowledge (Polanyi), 101

Personality types, 68

Personal/public life intersection:
“self-protective” disconnection
and, 18-19; teaching done at the,
18

Physics: communal metaphors used
in reality of, 99-100; notion of
knowing in, 100; transforming
images of reality in, 98-99

Piercy, M., 169

Plato, 94

Pogo principle, 176

Polanyi, M., 101

Power: confusion of authority with,
34; cultural answers about, 20;
of “grace of great things,”
109-113; grading representing
dynamics of, 141-142; myth of

knowledge as, 57; social move-

ments driven by fighting against,
206-207

Pretending, 90

Professional and Organizational
Development Network in
Higher Education, 181

Professor X, 23-24

Psecudo-movements, 182—183

Q
Quaker community, 156-157

R

Race concept: concept formation
approach to understanding, 132—
135; The Relation of Income to
Race table on, 132fig

Re-membering, 21

Reality: academic transformation of
images of, 98-99; communal
nature of, 97-102; computer’s
power to create virtual, 121; cul-
tural answers about, 20; educa-
tion reform driven by, 19-20;
either-or thinking fragmenting,
64-65; on-stage show and back-
stage dynamics of, 28, 29

Rilke, R. M,, 1, 5, 59, 88, 89, 109

“A Ritual to Read to Each Other”
(Stafford), 191

Roosevelt, E., 175

Rumi, J., 190

S
The sacred: cultivating a sense of,
114; as paradoxical concept,
114-115; rediscovering the,
115-116
Sarton, M., 9
Schumacher, E. F,, 87, 88

237

Index



Science: discovery of DNA, 111;
McClintock’s approach to genetic,
56-57, 104, 105-106, 108, 115;
transforming images of reality/
knowing in physics, 98-100

Scott, D., 193

Scott-Maxwell, F., 30, 90

Self: identity and integrity elements
of, 10-14; “killing the,” 54-55;
objectivism on the subjective,
52-53; paradox to explore limits
and potentials of, 69-76; remem-
bering our mentors to reclaim
our, 21-26; “sociological imagina-
tion” applied to understanding,
27-29; the teacher within invita-
tion to honor true, 30—34; teach-
ing as done by the true, 8, 1317

Self-knowledge, 25-26

“Self-protective” disconnection, 18-19

Service-learning programs, 121

Sexism, 209

Shapiro, J., 115

Sheepdog metaphor, 152155

Silence, 80, 85

Small Is Beautiful (Schumacher), 87

Social Darwinism, 98

Social movements: communities of
congruence’s language of, 179;
differences between pseudo-
movement and, 182—183; educa-
tion as transformation, 191-214;
four stages of, 172173, 192;
going public to build, 182-186;
“movement mentality” of, 171—
172; origins of, 206; overcoming
divided life through, 173-181;
paradoxical genius of, 172;

rewards and accomplishments of,

186—190. See also Education
reform

Social research microcosm, 131-135

“Sociological imagination,” 27-29

“Soft eyes” practice, 116

Space: clearness committee approach
to creating, 157-161; defined in
context of classroom, 76; develop-
ing skills to open, 136-138; para-
dox applied to pedagogical design
of, 76-80; resistance to opening
rather than filling the, 135-136;
teaching from the microcosm to
create truthful, 123-135; teaching
to create community of truth in,
92. See also Community of truth

Speech, 80, 85

Spiritual path, 5

Stafford, W., 35, 191, 201, 213

Stagnation-generativity choice, 49

Stapp, H., 99

Student from Hell: experience of
teaching, 43-45; fear of teacher in
story of, 48; lessons learned from,
50-51; understanding the fear
driving, 45-46

Student-centered classroom: abuses
of, 122; debate between teacher-
centered and, 118-119

Students: capacity for connectedness
challenged by, 40—47; engaging
them in community of truth, 118;
Gang of Three, 7274, 154; help-
ing them to find their voices, 47,
negative stereotypes of, 41-43; as
participant-observers in classes,
165

Subject: holographic logic of each,
125-126;; participation in knowing/

238

INDEX



community of truth, 107-109;

teachers with passion for the, 122

Subject-centered classroom: han-
dling a contradiction in a, 120;

pedagogical advantages of, 119—

123; teaching from the microcosm

to fill space in, 123-135; third

thing characterization of, 119-120

Subjective self, 52-53
Subjectivity: academic bias against,
18-19; objectivism opposition to,

52-58

T
Teacher within voice, 30—34
Teacher-centered classroom: debate
between student-centered and,
118-119; objectivism fostered in,
121-122; problems found in the,
120

Teachers: acknowledging our fears

nity of truth reconstructing dy-
namics of, 138; to create commu-
nity of truth in space, 92; critical
moments approach to, 150-151;
with drama, 139-140; focusing on
learning instead of, 6-8; isolation
of, 146—149; marketing model of
community applied to, 95-97;
microcosm approach to, 123-135;
paradoxes of “profound truths”
of, 65-60; the self that does the, 8,
13—17; the teacher within call to,
30-34; therapeutic model of com-
munity applied to, 93; from who
we are, 1-3. See also Classroom;
Learning in community

Teaching a Stone to Talk (Dillard),
113

“Teaching consultant” leadership, 164

Technique: in context of good teach-

ing, 6; of du jour, 12; reducing

as, 48-51; exploring the inner life
of, 3-6; good teaching from iden-
tity and integrity of, 10-17; losing
heart, 17-21; NCLB pressures on
K-12, 194-195; normal mode of
evaluating, 147; with “passion for
the subject,” 122. See also Educa-
tion as transformation movement;
Learning in community; New

professional

Teaching: act of learning as more

important than, 118; asking deeper
inquiries about, 4-6; beyond tech-
nique, 6, 9-13, 118, 149; civic
model of community applied to,
94-95; colleagues as resources for,
148-149; as coming from identity

and integrity for, 10—~13; commu-

239
Index

teaching to, 12, 118, 149; teaching
beyond, 9-13, 118

Technologically enhanced learning,

121

Tennyson, Alfred Lord, 98

Therapeutic model of community:

in context of education, 93; inti-
macy of, 92-93

Tompkins, J., 29-30
Total Quality Management, 95

Truth: implications/suggestions of,

102; McClintock’s approach to
genetic, 56-57, 104, 105-106,
108, 115; objectivism approach
to, 52-58; paradoxes of “pro-
found,” 65-66; subjectivity
approach to, 18-19. See also

Community of truth



U

UCLA Higher Education Research
Institute, 193

“Uncovering the Heart of Higher
Education: Integrative Learning
for Compassionate Action in an
Interconnected World” (2007
conference), 193

Undivided lives: building communi-
ties of congruence through,
178-181; Pogo principle on
choosing, 176; Rosa Parks’s desire
for living, 174-178, 179; social
movements driven by desire for,

173-174

v
Velvet Revolution (Czechoslovakia),

20-21, 206

240

Vietnam War, 54

Virtual reality, 121

Vocations: deep gladness sign of the
right, 31; which violate identity
and integrity, 31-32

Voices: helping students to find
their, 47; space designed in order
to invite, 78-79, 83; of the teacher
within, 30-34

w
Watson, J., 111
White, T. H., 145
Whitehead, A. N, 53
“Wild Geese” (Oliver), 91
Women’s movement, 172, 188, 206,
209

INDEX



