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Ability-type misbehaviors: correction strat-
egy, 218; defined, 211, 217; developing
an intervention plan for, 217-218; in-
creasing the student’s chance of succeed-
ing., 218; positive feedback, 218;
replacement behavior, teaching, 218;
teaching a replacement behavior, 217

Absent students, dealing with, 70-71

Academic and behavioral performance,
maintaining positive expectations for,
13-15

Academy of Irving (Texas), 46

ACHIEVE acronym, 93, 95, 109, 118-119,
124,182

ACHIEVE Classroom Activity Worksheet,
97; completed (examples), 103—106

ACHIEVE transition worksheet template,
109, 111; completed (examples), 115-117

ACHIEVE transparencies with tabs, 121

ACHIEVE versus Daily Reality Rating
Scale, reproducible form, 239-241

Advanced Skills for School Success
(Archer/Gleason), 74

Age-appropriate feedback, 153—154

Assignments on the board (sample), 73

Attention-deficit disorder, 217

Attention-seeking misbehaviors: defined,
211, 218-219; developing an intervention
plan for, 218-222; planned ignoring,
219-222

Attention signal: choosing, 63—64; teaching,
178; usefulness of, 63; using on first day
of school, 177

Awareness-type misbehaviors: defined,
210-211; developing an intervention
plan for, 214-217; and gentle verbal rep-
rimands, 214; goal contract form,
214-215; lack of awareness or ability, re-
sponding to, 214-215; positive feedback,
217; precorrection, 215-216; redirection,
214; self-evaluation form, 216; signaling
the student, 215

Becker, Wes, 157

Behavior: chronic/repeated, 7, 9; disruptive,
7-8; learned, 67

Behavior analysis, 6; behavioral theory, ex-
ample of, 6-7; technical language of, 6

Behavior grading, 137

Behavior modification, understanding the
basic principles of, 6-8

Behavior record form, 39-43; keeping on
file, 45; partially filled-in, 43

Behavioral expectations for common tran-
sitions, 106—117; special education
teachers, 107; Transitions List, repro-
ducible form, 108

Behavioral grading, sample of codes for
(table), 42

Blum, Robert W., 16
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Building personal relationships with stu-
dents, 15-17

CARE Teams, 213

Center for Research on Learning, 11

CHAMPs acronym, 90, 93, 95, 109,
118-119,124, 182

CHAMPs and ACHIEVE versus Daily Reality
Rating Scales, 197, 233-241; how to use

CHAMPs Classroom Activity Worksheet,
97; completed (examples), 99-102

CHAMPs transition worksheet template,
109-110; completed (examples), 112-114

CHAMPs versus Daily Reality Rating Scale:
completed sample, 238; reproducible
form, 236-237; samples from CHAMPs
rating scale, 234

Check-off procedure, for completed tasks, 78

Chronic/repeated misbehavior, 7, 9, 13; and
motivation, 9; proactive planning for,
203-232; and restitution, 139; types of,
210

Circulating through the classroom, 179

Class goals, developing, 28—-30

Class period: absent students, dealing with,
70-71; designing procedures for begin-
ning/ending, 64—72; dismissal, 71-72;
end of class or period, 71; entering class,
66; materials, 69—70; opening activities,
66—69; Record of Tardies, reproducible
form, 68

Class syllabus for a ninth-grade remedial
reading skills class, 168—171

Classroom: circulating through the class,
58; desks in clusters arrangement, 60—61;
desks in rows, front to back arrange-
ment, 58—59; desks in U-shape arrange-
ment, 61-62; desks side to side
arrangement, 59-60; high-traffic areas in
the class, and disruptions, 62—63; physi-
cal organization of, 57-63

Classroom Activities List, reproducible
form, 94-95

Classroom management plan, 172; adjust-
ing based on classroom behavior,
196-199; adjusting the structure of,
18-19; finalizing, 166—172; implement-
ing, 187-201; occupying students, 65

Competing reinforcement, 223

Completed Assignments Checklist, 79—-80

Completed tasks, check-off procedure for, 78

Completed work, collecting, 77-78

Consequences, See Corrective consequences

Consistency: in applying planned ignoring,
221; in correcting misbehavior, 181-182;
in implementing corrective conse-
quences, 223

Content Literacy Continuum (University of
Kansas Center for Research on Learn-
ing), 12

Conversations with student/groups of stu-
dents, 151

Corrective consequences, 6, 135-140; aca-
demic tasks as, avoiding, 137; demerits,
140; detention, 139; fitting to severity/
frequency of misbehavior, 226-227; fol-
lowing through, 182; humiliation/
ridicule, avoiding, 137; implementing
consistently, 136; implementing unemo-
tionally, 136-137, 227; interacting with
the student at the time of the misbehav-
ior, 137; loss of point, 137; matching the
consequence to the severity/frequency of
the misbehavior, 136; office referral, 140;
restitution, 139; Rules and Consequences
Peer Study Worksheet, 143; Rules and
Consequences Self-Assessment Checklist,
141-142; time-out, 138—139; time
owed, 138

Corrective feedback, 181-182, 189

Criticism trap, 157

Daily classroom behavior points, monitor-
ing/recording, 39—43

Data collection, 209, 210

Decision-making chart, 212

Demerits, 140

Demonstrations, and expectations,
122-123

Deshler, Don, 11

Detention, 139

Discussion, as early-stage correction proce-
dure, 134

Dismissal, 71-72

Disruptive behavior, 7-8

Duration data, 206—208; chart, 208
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Effective instruction practices: high rates of
student success, ensuring, 149; immedi-
ate performance feedback, providing,
149; implementing, 147—149; lessons,
student involvement in, 148; teacher’s
presentational style, 148

Encouragement procedure, 6

End of class or period, procedures for, 71

End-of-class procedures, Orienting stu-
dents to, 182

End of the school year, expectations, 196

Englemann, Siegfried, 157

Entering class, 66

Evaluation: common pitfalls with, 31-32;
designing procedures to create clear re-
lationship between student effort and
success, 31-35

Excused absences, impact on grading of be-
havior and effort, 43—44

Exercise/nutrition, 14

Expectancy _ value theory of motivation,
10-11; behavior and motivation for
teachers, 13

Expectancy, defined, 10

Expectations, 89—128; ACHIEVE acronym,
93, 95, 109; ACHIEVE Classroom Activ-
ity Worksheet, 97; ACHIEVE transition
worksheet template, 109, 111; after
major tests, 196; behavioral expectations
for common transitions, 106—-117;
CHAMPs acronym, 90, 93, 95, 109;
CHAMPs Classroom Activity Work-
sheet, 97; CHAMPs transition worksheet
template, 109—110; Classroom Activities
List, reproducible form, 94-95; commu-
nicating, 179; communicating, and
monitoring techniques, 180; completed
ACHIEVE Classroom Activity Work-
sheet (examples), 103—106; completed
ACHIEVE transition worksheet (exam-
ples), 115-117; completed CHAMPs
Activity Worksheet (examples), 99-102;
completed CHAMPs transition work-
sheet (examples), 112—114; end of the
school year, 196; level of structure and
lessons for teaching, 124; levels of con-
versation, 95; before major tests, 196;
Peer Study Worksheet, 128; preliminary

plan, developing, 118—124; preparing
lessons for teaching expectations to stu-
dents, 118—124; reteaching, 194-196;
sample quiz on, 190-192; Self-Assess-
ment Checklist, 125-127; spring break,
196; student mentor system, 194-195;
teaching to new students, 191-195;
Thanksgiving break, 195-196; three-step
process for communicating, 178—182;
verifying student understanding of,
189-190; visual displays, 120—124; win-
ter break, 196

Expectations lessons, reducing the length
and frequency of, 189

Extrinsic motivation, 9

Family contact, as early-stage correction
procedure, 134

Feedback, See also Positive feedback: accu-
racy of, 151-152; age appropriateness of,
153-154; calling attention to yourself,
152; contingent feedback, 153; corrective
feedback, 181-182; getting to students in
a timely manner, 46—47; giving in man-
ner fitting personal style, 154; Good Job
syndrome, 152; Grading Peer Study
Worksheet (form), 51; Grading Self-
Assessment Checklist (form), 49-50;
and grading system, 35-46; on imple-
mentation of expectations, giving to stu-
dents, 180-182; making judgments or
drawing conclusions about the student,
152; performance, providing immedi-
ately, 149; positive feedback, 180-181;
providing at the end of an activity,
182; providing to students, 151-156;
specificity and descriptiveness of, 152;
Student Grading Sheet, 47—48

First day of school: attention signal, teach-
ing, 178; class syllabus for a ninth-grade
remedial reading skills class, 168—171;
communicating essentials in first ten
minutes, 177—178; completing prepara-
tion for, 172-175; getting students’ atten-
tion, 177; greeting students as they enter
your room, 177; implementing classroom
management plan for, 177—182; initial ac-
tivity, preparing, 173; making a sign that
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identifies your room, 173; modified class
schedule for, developing, 172; orientation
handout for parents/guardians, prepar-
ing, 173; orienting students to the posted
first-day schedule, 178; orienting students
to your end-of-class procedures, 182;
sample first-day schedule, 172; sample
first-day worksheet, 174; sample letter to
parents, 175—176; student apprehension
about, 165; syllabus, handing out to stu-
dents, 177-178; syllabus template,
166—168; three-step process for commu-
nicating expectations, 178—182

First-day schedule (sample), 172

First-level intervention, 205-206, 214; clari-
fying positive expectations desired, 205;
minimizing attention given to negative
behavior, 205-206; ratio of attention to
positive behavior to attention to nega-
tive behavior, 205-206

Flip charts: and expectations, 120-122;
notebook flip chart, 122

Fourth-level interventions, 213-214

Frequency data, 206-207; chart, 207

Gentle verbal reprimands, 221; and
awareness-type misbehaviors, 214; as
early-stage correction procedure, 133

Goal contract, 214-215

Goals: developing for each class you teach,
28-30; long-range goals, 28—-30; sharing
with students and their families, 29

Golf counter, 206

Grade Book Analysis Worksheet, 197-198,
257-259; attendance rate, 257; format for,
259; how to use, 257-258; overall grade
status, 258; percentage of quality work,
258; punctuality rate, 257; rate of work
completion, 257; reproducible form, 259

Grade posting, 78

Graded work: Completed Assignments
Checklist, 79-80; high-structure classes,
81; returning to students, 77—78

Grading, 27-52

Grading Peer Study Worksheet, 51

Grading Self-Assessment Checklist, 49—-50

Grading system: behavior feedback within,
45; classroom behavior as criteria for

grading, 36; course level, 37; determine
total points based on behavior and effort,
38-39; determining total points earned
during the term, 37-38; excused and un-
excused absences, impact on grading
of behavior and effort, 43—44; feedback
on behavior and effort incorporated into,
35-46; feedback, providing to students,
44-45; grade percentage for classroom
behavior/effort, establishing, 37; grading
information, 39; maturity and self-moti-
vation, 37; monitoring and recording
daily classroom behavior points, 39—43;
at secondary level, 35-36; student sent
out of class, impact on grading of behav-
ior and effort, 44; subject, 37; weekly per-
formance points, assigning, 44—45

Greeting students, 150-151; first day of
class, 177

Guided practice, 76

Guidelines, defined, 17

Guidelines for Success, 146, 150, 177, 196;
developing/implementing, 16-18; dis-
tributing, 18; importance of, 17; posting,
18; sample, 17; and syllabus, 18

Habitual and purposeful types of misbehav-
iors: corrective consequences, implement-
ing consistently, 223; defined, 211;
demonstrating that positive behavior
leads to positive results, 222—223; devel-
oping an intervention plan for, 222-228;
fitting corrective consequences to sever-
ity/frequency of misbehavior, 226-227;
implementing appropriate corrective con-
sequences, 223-227; implementing conse-
quences unemotionally, 227; Individual
Motivation System (Less Disruptive),
224-225; removing positive/satisfying as-
pects of demonstrating the misbehavior,
222; student interaction at time of misbe-
havior, 227; student needs, meeting in a
positive way, 223; student’s motivation to
behave responsibly, increasing, 223;
T-chart sample for disruptive behaviors,
226; three-component plan, implement-
ing, 227

High-structure class, defined, 19
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Homework, assigning, 72—74
Humor, as response to misbehavior, 134

“If it’s late, it’s a zero” policy, 81

Immediate performance feedback, provid-
ing, 149

Implementation, 196—199; classroom be-
havior, collecting objective data about,
196-199; classroom management plan,
187-201; decreasing time spent teaching
expectations/procedures/routines,
188-195; Peer Study Worksheet, 187,
201; Self-Assessment Checklist, 187,
200; using planning calendar to plan
the reteaching of expectations,
195-196

Independent work periods: answering stu-
dent questions during, 76-77; develop-
ing/presenting vision of desired student
behavior during, 75-76; guided practice,
76; managing, 74—77; scheduling to
maximize on-task behavior, 75

Individual Motivation System (Less Dis-
ruptive), 224-225

Initial activity, first day of school, prepar-
ing, 173

Instruction: breaking down semester con-
tent into one- or two-week units of, 32;
building cumulative review of essential
objectives into units of, 34-35; common
pitfalls with, 31-32; designing procedures
to create clear relationship between stu-
dent effort and success, 31-35; determin-
ing percentage of mastery used to
determine student grades., 32—33; identi-
fying these essential objectives, 33—34

Interaction with students, 15

Intervention plan, 218-222; ability-type mis-
behaviors, 217-218; attention-seeking
misbehaviors, 218—222; awareness-
type misbehaviors, 214-217; first-level in-
tervention, 205-206, 214; fourth-level
interventions, 213-214; habitual and pur-
poseful types of misbehaviors, 218-222;
implementing, 213; second-level inter-
vention, 206209, 214; third-level
interventions, 210-213, 214

Intrinsic motivation, 9

Jones, Vern, 150

Late assignments, 81-82; sample late as-
signments policy, 82

Latency chart, 208

Latency data, 207-208

Learned behavior, 67

Lessons, student involvement in, 148

Letter grades, 78

Long-range goals, 28—30; developing, 30;
sharing, 29

Loss of point, as corrective consequence, 136

Low expectations, as prediction of low
achievement, 13, 15

Low-structure class, defined, 19

Major tests, expectations, 196

Management and Discipline Planning, re-
producible form, 20-21

Martin, Patrick, 46

Materials, 69-70

Misbehavior Recording Sheet, 197,
251-256; daily by name (example), 256;
how to use, 251-253; seating chart, 255;
student name, 254

Missing assignments, 81-82

Modified class schedule for first day of
school, developing, 172

Modifying instruction, to create motiva-
tion, 11

Monitoring student behavior, 179-180; cir-
culating, 179; visual scanning, 179-180

Motivation, 813, 145—164; to achieve aca-
demic success, 27; and chronic/repeated
behavior, 9; defined, 8; effective instruction
practices, 147—149; expectancy _ value
theory of, 10-11; explaining activity use-
fulness to students, 146; increasing stu-
dent enthusiasm, 146—147; intrinsic/
extrinsic factors, 9; lack of, understand-
ing, 11; long-term benefits of class partic-
ipation, providing a vision of, 146;
modifying instruction to create, 11; new
tasks, relating to previously learned skills,
146-147; noncontingent attention, pro-
viding students with, 149-151; Peer Study
Worksheet, 145, 162—163; positive feed-
back, providing to students, 151-156;
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positive to negative interaction ratio,
155-158; Self-Assessment Checklist, 145,
159-161; student enthusiasm, rallying,
147

Negative interaction with students, 155-158

Negative reinforcers, 6

Noncontingent attention: benefits of, 150;
defined, 150; providing students with,
149-151

Nonverbal cues, using to signal students, 215

Notebook flip chart, 122

Offering assistance to students, 151

Office referral, 140

On-Task Behavior Observation Sheet, 198,
261-264; how to use, 261-263; repro-
ducible form, 264

Opening activities, 66—69

Opportunities to Respond Observation
Sheet, 198, 265-269; how to use,
265-266; reproducible form, 266

Organization, 53—87; attention signal, choos-
ing, 63—64; class period, designing proce-
dures for beginning/ending, 64-72; Peer
Study Worksheet, 86—87; physical space in
classroom, arranging, 57—63; schedule of
activities, arranging for each class period,
54-57; Self-Assessment Checklist, 83—85;
student work, designing procedures for
assigning/monitoring/collecting, 72—82

Orientation handout for parents/guardians,
preparing, 173

Overhead transparencies, and expectations,
120

Paper clips in pocket, 206

Peer problem solving, 15

Peer Study Worksheet: expectations, 128;
grading, 51; implementation, 187, 201;
motivation, 145, 162-163; organization,
86-87; preparation, 185; proactive plan-
ning for chronic/repeated misbehavior,
232; rules and consequences, 143; rules
and consequences peer study worksheet,
143

Performance feedback, providing immedi-
ately, 149

Permanent record of daily assignments, 73

Personal relationships with students, build-
ing, 15-16

Physical space in classroom, arranging, 57—63

Planned ignoring, 219-220; as appropriate
response, 219-220; appropriateness of
using, 220; consistent use of, 221; de-
fined, 219; discussing proposed plan
with the student, 221; give the student
attention when the misbehavior ceases,
221-222; and increases in behavior, 221;
monitoring student behavior to deter-
mine progress, 222; providing more at-
tention to positive behavior than
negative behavior, 222; providing posi-
tive feedback to other students, 221

Positive expectations for academic and be-
havioral performance, 14

Positive feedback, 189, See also Feedback;
accuracy of, 180; and awareness-type
misbehaviors, 217; contingent, 153, 181;
functions of, 180; giving immediately,
181; giving in your personal style, 181;
level of structure and, 154; specific/de-
scriptive nature of, 181; students who
respond negatively to, 154-156; system,
developing, 223

Positive interaction with students, 155-158

Positive opposite, defined, 196

Positive reinforcers, 6

Positive to negative interaction ratio, 158

Posting grades, 78

Praise, 9, 153—154

Precorrection, and awareness-type misbe-
haviors, 215-216

Preliminary intervention plan: developing,
211; discussing with student/student’s
family, 211-213

Preliminary plan, developing, 118-124

Preparation, 165—185; for first day of
school, completing, 172—175; implement
your plan for the first day of school,
177-182; Peer Study Worksheet, 185;
Self-Assessment Checklist, 183—-184

Presentational style, 148

Proactive planning for chronic/repeated
misbehavior, 203-232; ability-type mis-
behaviors, developing an intervention
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plan for, 217-218; attention-seeking mis-
behaviors, developing an intervention
plan for, 218-222; awareness-type misbe-
haviors, developing an intervention plan
for, 214-217; first-level intervention,
205-206; fourth-level interventions,
213-214; habitual and purposeful types
of misbehaviors, developing an interven-
tion plan for, 218-222; Peer Study Work-
sheet, 232; second-level intervention,
206-209; Self-Assessment Checklist,
229-231; third-level interventions,
210-213; using levels of intervention, 213

Project RIDE, 206

Proximity correction strategy, 133

Purposeful or habitual misbehaviors, See
Habitual and purposeful types of misbe-
haviors

Rating magnitude or quality, 207; chart, 209

Ratio of Interactions Monitoring Forms,
197, 243-250; how to use, 243-246; neg-
ative interactions, decreasing, 246; with
a particular behavior, reproducible
form, 249; with a particular student, re-
producible form, 248; during a particu-
lar time of day; completed sample, 250;
reproducible form, 247; positive interac-
tions, increasing, 246

Record of daily assignments, 73

Record of Tardies, reproducible form, 68

Redirection, and awareness-type misbehav-
iors, 214

Reinforcing consequences, 6

Reproducible forms: ACHIEVE Classroom
Activity Worksheet, 97; ACHIEVE versus
Daily Reality Rating Scale, 239-241;
CHAMPs Classroom Activity Work-
sheet, 97; CHAMPs transition worksheet
template, 109—110; CHAMPs versus
Daily Reality Rating Scale, 236-237;
Classroom Activities List, 94-95; Expec-
tations Peer Study Worksheet, 128;
Grade Book Analysis Worksheet, 259;
Grading Peer Study Worksheet, 51; Im-
plementation Peer Study Worksheet,
187, 201; Management and Discipline
Planning, 20-21; Misbehavior Recording

Sheet, 254-256; Motivation Peer Study
Worksheet, 162—-163; On-Task Behavior
Observation Sheet, 264; Opportunities
to Respond Observation Sheet, 266; Or-
ganization Peer Study Worksheet, 86—87;
Peer Study Worksheet, 185, 232; Prepa-
ration Peer Study Worksheet, 185; Ratio
of Interactions Monitoring Forms, 247,
248, 249; Record of Tardies, 68; Rules
and Consequences Peer Study Work-
sheet, 143; sample first-day worksheet,
174; Student Grading Sheet, 47-48; Stu-
dent Satisfaction Survey, 271-272; Tran-
sitions List, 108

Restitution, 135, 139

Rewards, 9

REWARDS Plus (Archer/Gleason/Vachon), 74

REWARDS (Reading Excellence:Word At-
tack and Rate Development Strategies)
(Archer/Gleason/Vachon), 74

Rockne, Knute, 147

Rules, 129-144; consequences for commit-
ting rule violations, developing,
135-140; correcting early-stage misbe-
haviors, developing a plan for, 132-135;
discussion, 134; family contact, 134;
gentle verbal reprimand, 133; humor,
134-135; posting classroom rules used
as basis for feedback, 130-132; proxim-
ity correction strategy, 133; restitution,
135; Rules and Consequences Peer Study
Worksheet, 143

Rules and consequences, Self-Assessment
Checklist, 141-142

S Teams, 213

Sample first-day schedule, 172

Sample first-day worksheet, 174

Sample letter to parents, 175-176

Schedule of activities: activity length,
56-57; arranging for each class period,
54-57; balancing teacher-directed, inde-
pendent, and group tasks, 55; evaluat-
ing, 54-55; last five minutes of a class
period, 57; last hour of the day, 57; and
level of structure, 54; teacher-directed
instruction, followed by independent
work and cooperative group tasks, 56
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Second-level intervention, 206—209, 214;
defined, 206; duration data, 206—207;
frequency data, 206-207; rating magni-
tude or quality, 207

Self-Assessment Checklist, 6; expectations,
125-127; grading, 49-50; implementa-
tion, 187, 200; motivation, 145,
159-161; organization, 83—85;
preparation, 183—184; proactive plan-
ning for chronic/repeated misbehavior,
229-231; rules and consequences,
141-142

Self-evaluation, 14

Special education teachers, and behavioral
expectations for common transitions, 107

Spring break, expectations, 196

SST Teams, 213

Strategic Instruction Model (SIM), 12

Student behavior: changing, 8; monitoring,
179-180

Student Grading Sheet, 4748

Student mentor system, 194-195

Student Satisfaction Survey, 198, 269-272;
how to use, 269-270; reproducible form,
271-272

Student work: assigning, 72—74; collecting
completed work, 77-78; designing pro-
cedures for assigning/monitoring/col-
lecting, 72-82; graded work, returning
to students, 77-78; independent work
periods, managing, 74—77; late or miss-
ing assignments, 81-82; showing an in-
terest in, 151

Syllabus: grading information, 39; and
Guidelines for Success, 18; handing out to
students, 177-178; and long-range goals,
30; paring down to one-page handout for
parents, 173; teaching in detail, 172

Syllabus template, 166—168

T-charts, 225-226; defined, 122; and expec-
tations, 122—123; samples, 123
Tally sheet, 206

Tardiness, 67-68; Record of Tardies, repro-
ducible form, 68

TAT Teams, 213

Teacher attitude/language, and perform-
ance, 14

Teacher’s presentational style, 148

Teaching a replacement behavior, 217

Thanksgiving break, Expectations, 195-196

Third-level interventions, 210-213, 214; tar-
get behavior, analyzing the nature of, 210

Three-step process for communicating ex-
pectations, 178-182, 188-195; commu-
nicating expectations, 179; feedback on
implementation of expectations, giving
to students, 180—182; monitoring stu-
dent behavior, 179-180

Time-out, 138—139; in another class, 139;
in class, 139

Time owed, 138

Tourette’s syndrome, 217

Transitions List, reproducible form, 108

Unexcused absences, impact on grading of
behavior and effort, 43—44

Upright book, as a signal for needed
teacher help, 76-77

Value, defined, 10

Verbal cues, using to signal students, 215

Verification, expectations, 123—124

Vision, core concepts/tasks, 5

Visual displays, expectations, 120-124;
demonstrations, 122-123; flip charts,
120-122; overhead transparencies, 120;
verification, 123-124

Visual scanning, 179-180

Wall, Robin, 46

Wellness program, 14

Winter break, expectations, 196

Wrist counter, 206

Written tasks: late or missing assignments,
81-82; neatness of, 78



