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cooperation with, 21; denial of, 71–72; in 
discipline strategy, 194–195; miracle ques-
tion for, 118–119; as models for children’s 
behavior, 167–168; normal confl icts 
between adolescents and, 63–64; punish-
ment by, 32; work-related discussions with, 
185–186. See also Families

Parents, divorced. See Divorce
Parents, working: case scenarios related to, 6–8, 

30–33; and secondary students, 185–186
Past experiences: in competency-based conver-

sations, 66–67, 73–74; in crisis intervention, 
221; and relationship building, 62–63; using 
language to discover, 40–43

Pathological labels. See Labels
Patience, 120
Peller, J., 100–102
Physical abuse, 51, 89–90
Positive thinking, 10, 13–15
Poverty, 87–89
Power struggles, 100–103
Practice, skill, 132
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53–55; and resistance to change, 103; for 
 secondary students, 184–185, 215–216

Scare tactics, 212–213
Schedules, class, 156–157
Schneider, A., 111
School attendance, 37–38
Secondary students: aligning with worldview 

of, 19–20; competencies of, 177; compe-
tency-based conversation example of, 63–68; 
goal setting with, 35, 184–185; guidelines 
for working with, 159–160; labels for, 146; 
mentorships for, 201–202; and miracle ques-
tions, 115–118; normal confl icts between 
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training exercise for working with, 161; and 
 working parents, 185–186

Self-image, 149
Self-perception, 45–46
Senior release time, 156
Sexual abuse: of elementary school children, 

133–139; externalization of, 51; solution-
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76; for problem-solving tasks, 21–22; slow 
versus rapid progress, 22; of teacher-student 
interactions, 23

Training exercises: for crisis situations, 223; 
for family therapy, 187; to identify compe-
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