Index

A

Abuse, 75, 133, 214. See also specific type

Academic achievement: case scenarios related
to, 68, 63—68, 147-148; and class schedules,
156; and cooperation of teachers, 95-96;
and family interactions, 175-180; and lack of
motivation, 97-99; student placements for,
112-113; and team approach, 202-205

Acceptance, of student, 21, 66, 68

Administrators, school: complaints of, 17-18;
and labels, 33; relationship building of,
195-196

Adolescents. See Secondary students

Alcohol abuse. See Drug/alcohol abuse

Alcoholics Anonymous, 13

Alternative schools: case scenarios related
to, 2-5, 88, 175-176; Teacher Observation
Sheet for, 3

American Red Cross, 213

Anger: case scenarios related to, 128-129;
externalization of, 49-50, 128-129; rede-
scription of, 23-24; scaling questions for,
215; and solution-focused guidelines, 16

Arguing parents, 166-167

Attendance, 37-38, 111-112

Attention deficit disorder, 97, 166

Attention, personal, 17, 23

Attitude, students’, 149

B

Bam, the Wizard (Furman), 133

Becoming Solution-Focused in Brief Therapy
(Peller & Walter), 100-102

Behavior modification approaches, 44, 189

Behaviors, student: effect of parents on,
167-168; focus on changeable, 21-22; know-
ing reasons for, 17; positive versus negative
thoughts about, 10; problem redescriptions
guidelines for, 36; ripple effect in, 18-19;
stereotyping of, 18. See also specific behaviors

Behaviors, teacher, 13-15

Berg, 1., 74, 75, 113, 119, 136, 139, 155

Berkeley, G., 59

Blame, 64, 67, 100, 132, 134

Boehmer, E., 103
Breakups, in relationships, 221
Brief Family Therapy Center, 113

C

Cade, B., 190-195

Calming techniques, 49, 51

Campbell, D., 189

Case note worksheet, 82, 181-183

Celebrations, 132, 133

Certificates: for elementary school children,
140; and scaling down problems, 53, 56

Change, of behavior: assumptions of educators
about, 36-37; and competency building, 60;
considering past successes in, 41-43; encour-
agement of, 22-23; and family dynamics,
67-68; importance of motivation in, 20; real-
istic thinking about, 21-22; ripple effect of,
18-19; slow versus rapid progress toward, 22;
teachers’ response to, 150, 155

Change, resistance to: case scenarios related to,
103-104; effect of cooperation on, 21; and
students” worldview, 19-20: teachers’ issues
with, 100-104

Cheerleader role, 68

Classroom management: and class schedules,
156-157; language in, 43—44

Cognitive abilities, 218-219

Collaborative task assignments. See Task
assignments

College applications, 157-159

Compassion, 88-90

Competencies, counselors’, 80-81, 83-86

Competencies, students’: and capacity for
change, 60; and discipline, 193-194; of
secondary school students, 177; and solution-
focused guidelines, 16-17

Competencies, teachers’, 11, 13

Competency-based conversations: case sce-
narios related to, 63—68; cheat sheets for, 79;
goal setting in, 65-66, 70-72; and nonverbal
students, 75-76; note writing in, 80; overview
of, 59-60; and relationship building, 61-63;
school counselor’s role in, 61, 68; stages

227
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ducting therapy for, 168-183; housing move
of, 6, 59, 87; importance of helping, 164-165;
involvement of teachers in, 168, 171; overview
of, 163-164; scaling questions for, 184-185;
solution-focused scripts for, 171-175; training
exercise for working with, 187. See also Parents

Fielding, L., 147-148

Fighting, 21, 59, 130, 190

Freeman, |., 80

Frolov, D., 111

Frustration, 215

Fulghum, R., 95

Furman, B., 132-133

Future, language related to, 36-37

G

Gerrard, B., 186

Gifted students, 9799

Ginott, H., 87

Goal setting: in competency-based conversa-
tions, 65—66, 70-72; in crisis intervention,
221, 222; to discipline students, 192-193,
197, 198; in family therapy, 171; miracle
questions in, 113-115; in relationship
building, 62; with secondary students, 35,
184-185; with teachers, 105; vagueness ver-
sus specificity in, 35, 70; worksheet for, 198

Grigsby, N. S., 217-219

H

Habits, 130-131. See also specific habits

High school students. See Secondary
students

HIV-AIDS prevention programs, 213

Homework, 11-12

Honesty, 217

Hopelessness, 23, 3940

Household chores, 175-176

Hyperactive students, 1

I

Illnesses, 6, 37-38

In Search of Solutions (O'Hanlon & Weiner-
Davis), 16, 43

Index

Independence, 63

Innovative Resources, 48
Intelligent students, 97-99
Internalizing problems, 4548, 62

J
Jacobs, J., 216

Jagger, M., 209

K

Keeney, B., 36

Kids Skills (Furman), 132
Kuehl, B., 55

L

Labels: case scenarios related to, 30-33;
for elementary school children, 127-129;
power of, 30; and problem redescriptions,
34-35, 36; for secondary school students,
146; and solution-focused guidelines, 16,
17-18

Language: of alternative stories, 29-30;
and assumptions of educators, 36; conse-
quences of labels in, 30; to convey hope,
39-40; to discover past experiences, 73;
of elementary school labels, 129-130; to
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behavior, 167-168; normal conflicts
between adolescents and, 63—64; punish-
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Index



13-15; simplicity in, 19; steps in, 104-107;
traditional method of, 40
Problems: definition of, 69-70; perceptions of,
61-62. See also Redescribing problems
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past successes, 41-43; key words and phrases
in, 39—40; to scale down problems, 53-55,
134 to schedule classes, 157; for skill devel-
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Reminiscing, 66-68

Reputation, students’, 59-60, 149-155, 161

Resistance, to change. See Change, resistance
to Respect: for habits, 210-211; of teachers’
feelings, 94-95, 96

reteaming.com, 133

Rewards, behavior, 202

Ripple effect, 18-19, 44, 213

Roth, J., 134

Index

S

Satir, V., 18

Scaling questions, 106; to assess frustration
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Solution-Focused Script worksheet, 172174

231



Special needs, students with, 217-219

Steiner, T., 74, 75, 136, 139, 155

Stepparents, 166-167, 178-179
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135-139; of nonverbal students, 75-76;
rationale for alternative stories in, 29-30; and
students’ worldview, 34-35; training exercise
for, 143

Strength Cards (Innovative Resources), 48
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