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U.S. students in reading, 4

Attention, 71–73, 72f
Attitudes of students, 15, 59
Atwell, N., 188
Author, purpose of, 38, 39
Author and me questions, 81, 82, 86

B
Behavior, classroom, 51e
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124–129; knowledge-building dimension in,
129–137; personal dimension in, 119–123; question-
ing in, 124–125; reading apprenticeship in, 144–146;
silent sustained reading in, 145–146; social dimen-
sion of, 123–124; summarization in, 125–126; teach-
ers in, 144

Close reading, 32, 161–163
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Comprehensive Test of Basic Skills (CTBS), 46
Concentration, 70–73, 72f
Confidence, 29–30, 61–63
Consistency control, 72f
Content knowledge, 36–37, 112–114, 129–131
Controls, mental, 72f
CTBS. See Comprehensive Test of Basic Skills (CTBS)
Culture: of popular society, 135; and reading apprentice-

ships, 143–144
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181–185; developing, 174–175
Cziko, C., 45, 53
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Degrees of Reading Power test, 105, 171, 187–188,

189–190
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138–139, 142–143
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apprenticeships, 139–141; and rereading, 19; and
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Free flight control, 72f
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Give One, Get One activity, 102–104, 114
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131–132, 133e; instruction in, 33, 110–111; tree organi-
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ment, 136

Groups, heterogeneous, 97
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Heterogenous groups, 97
Historical documents, 115–116
History instruction: materials in, 129–130; and

metacognitive conversations, 118–119; in primary
source documents, 129, 130; prior knowledge in,
107–109; and Reading History unit, 107–116; and
silent sustained reading, 122; vocabulary in, 108–109

Holocaust Detective Project, 114–116
Hurwitz, L., 46, 53
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Identity, student, 24, 28–29
In the Middle, 188
Inquiry-based professional development. See Profes-

sional development, inquiry-based
Instruction: age of, 6; in chunking texts, 32, 55, 94–96;
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commercial programs for, 7–8; in content area vocab-
ulary, 108–109; in history, 107–116, 118–119, 122,
129–130; in isolated skills, 7; in metacognition,
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in prior knowledge, 102–104; in problem-solving
strategies, 74–76; in questioning, 32, 33, 81–86,
124–125; in reciprocal teaching, 80; in rereading, 33;
in science, 126, 127–128e; in self-monitoring skills,
32; in summarization, 32, 33, 76, 87–89, 125–126; in
text structure, 37–38; transmission approach to,
21–22; in vocabulary, 36, 37
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chunking texts, 95; in cloze passages, 105–106; 
for dialogue between reader and nonreader, 63; for
fishbowl, 96–97; Give One, Get One, 102–104; in
graphic organizers, 110–111; for knowledge build-
ing, 102–104; for literature circles, 120–122e; for
news portfolio project, 113; for predicting, 92; 
for prereading, 129–131; for previewing texts, 132;
for professional development, 154–164; for Question
Around, 83; for ReQuest, 81; for schema analysis,
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for SSR logs, 68; for SSR monthly assignment, 69;
for summary analysis, 89; in survival words,
106–107; in think alouds, 77–78; for vocabulary,
106–107

Instructional units in Academic Literacy course, 48, 49,
52, 107–116, 181

International Reading Association, 176
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Kinsella, K., 102
Knowledge: content, 36–37, 112–114, 129–131; discipline-

specific, 38, 108–109; discourse specific, 38–39; of
text structure, 104–106, 131–135; of words, 106–107.
See also Prior knowledge

Knowledge-building dimension: of classrooms, 22, 23f,
34–39, 35f; in content area classrooms, 129–137
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Laboratory procedures, 126, 127–128e
Learning, 20–21
Letters, writing of, 69
Libraries, 66, 122, 174
Literacy, 25–26, 59
Literacy advocates, 144
Literacy ceiling, 5
Literature, 134–135
Literature circles, 119, 120–122e
Logs, 67–68, 118

M
Malcom X, 59, 60
Master readers: classrooms of, 167; definition of, 12;

role of, 13, 14, 151–152. See also Teachers
Media, 52
Memory control, 72f
Mental toolbelt, 75, 124–129
Metacognition: definition of, 23, 55; development of,

29; instruction in, 57–58; logs for, 67–68, 118;
overview of, 32; and prior knowledge, 100–102

Metacognitive bus, 58
Metacognitive conversations: in classrooms, 22–24, 23f;

and English language learners, 119; and history
instruction, 118–119; implementation of, 118–119

Misconceptions in prior knowledge, 36
Modeling: of problem-solving strategies, 77–79; of

reading process, 27, 56. See also Think alouds
Monitoring comprehension, 32–33
Mood control, 72f
Motivation, 10, 108–109, 122
Motivation input control, 72f
Motor/verbal control, 72f
Multiple meaning words, 136
Multiple texts, 112–114

N
News portfolio project, 113
Note taking, 118, 134

O
On my own questions, 81, 82, 86
Oral summarization, 8

P
Palinscar, A., 79
Paraphrasing, 32, 33, 55
Peer group identity, 24
Personal dimension: of classrooms, 22, 23f, 27–30, 27f;

of content area classrooms, 119–123
Pippitt, M., 140
Point of view, 134
Popular culture, 135
Posters, 69
Power, 25–26, 59
Power codes, 14
Predicting: guidelines for, 90, 91e; instructional activity

for, 92; in reciprocal teaching, 79, 89–93; on standard-

ized tests, 90; text structure and, 92
Prefixes, 37
Prereading activities, 36, 129–131
Previewing texts, 37, 109, 111, 132
Primary source documents, 130
Prior knowledge: importance of, 34; instruction in,

102–104; metacognition and, 100–102; miscon
ceptions in, 36; mobilization of, 36–37; and multiple
texts, 112–114; and prereading activities, 36; in Read-
ing History unit, 107–109; and reading process,
17–18, 19; research of, 34; retrieval of, 101; and
scripts, 35; of text grammars, 35; of text structure, 37

Problem solving, 18
Problem-solving strategies. See Strategies, problem-

solving
Professional development, inquiry-based: to categorize

reading processes, 155–158; close reading in,
161–163; in content area reading, 163–165; impact of,
165–168; overview of, 152–153; and professional con-
versations, 172–173; to share reading processes,
153–154; sharing in, 153–154; in text structure,
163–165; think alouds in, 159–161; time issues and,
173

Proficient readers, 19–20
Pulling it together questions, 81, 82, 86
Purpose: of author, 38, 39; for reading, 33–34, 60–61

Q
Question-Answer Relationship (QAR), 81–83, 86
Question Around activity, 83
Questioning: in content area classrooms, 124–125;

instruction in, 32, 33, 81–86, 124–125; in reciprocal
teaching, 79, 80–86; ReQuest activity for, 81

Questions: categorization of, 84; types of, 81–83, 86

R
Range, reading, 29–30
Raphael, T., 81
Reader identity, 28–29
Readers: characteristics of proficient, 19–20; commu-

nity of, 54; dialogues between, 63
Readers theatre, 141
Reading: and life goals, 61; of multiple texts, 112–114;

purpose for, 33–34, 60–61
Reading apprentices: assets of, 13–14; attitudes of, 59;

definition of, 12; as discussion facilitators, 123; and
effect of reading apprenticeship, 15; identity of,
28–29

Reading apprenticeship: administrative support for,
175–176; and assessment, 14–15, 45, 146; and assets
of student apprentices, 13–14; cognitive dimension
of, 22, 23f, 30–34, 31f; and content area classrooms,
144–146; contexts for, 12; and culturally diverse 
students, 15; and culture, 143–144; definition of, 12,
22; and English language learners, 138–139,
142–143; and fluency, 139–141; and high-achieving
students, 139; implementation of, 137, 169–176;
knowledge-building dimension of, 22, 23f, 34–39,
35f; metacognitive conversations in, 22–24, 23f; 
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personal dimension of, 22, 23f, 27–30, 27f; role of
master readers in, 13, 14; safety in, 24, 25, 26, 55–56; 
as social-cognitive process, 21; social dimension of,
22, 23f, 24–27, 25f; and special needs students, 15,
138–139, 141–143; teacher support for, 171–172

Reading History unit, 107–116
Reading logs, 67–68, 118
Reading process: assessment of, 33; categorization of,

155–158; clarification in, 21, 58; demystification of,
21; overview of, 17–20; and prior knowledge, 17–18,
19; as problem solving, 18; professional develop-
ment in, 153–154; and purpose for reading, 33–34;
research of, 11–12; sharing of, 26–27, 56; vocabulary
of, 55

Reading proficiency, 4, 5, 6–10
Reading Today, 176
Reciprocal teaching (RT): clarification in, 79, 93–94;

components of, 52; discussion leaders in, 79; fish-
bowl in, 96; instruction in, 80; overview, 79–80; pre-
dicting in, 89–93; questioning in, 79, 80–86;
summarization in, 79, 86–89. See also Strategies;
Strategies, problem-solving

ReQuest, 81
Rereading, 19, 33, 93
Research: in discourse-specific knowledge, 38; of prior

knowledge, 34; of reading process, 11–12; of self-
monitoring skills, 32

Right there questions, 81, 82, 86
Root words, 37
RT. See Reciprocal teaching (RT)
Rules, classroom, 51e

S
Safety: in classrooms, 24, 25, 26, 55–56; and problem-

solving strategies, 123–124; and sharing, 55–56,
123–124

Samway, K., 140
SAT, 9, 90
Scanning text, 31
Schema, 55, 100, 101–102
Schemata, 34–35. See also Prior knowledge
Schemata, text, 104
Scholastic Aptitude Test (SAT), 9
Science instruction: laboratory procedures in, 126,

127–128e; vocabulary in, 136
Scripts, 35
Selective focus control, 72f
Self-monitoring skills, 18, 20, 32. See also Metacognition
Self-questioning, 32, 33
Sensory filtration control, 72f
Setting, 134
Sharing: of books, 26, 56, 69–70; in professional develop-

ment workshops, 153–154; of reading process, 26–27,
56; and safety, 55–56, 123–124; of strategies, 26–27,
30, 34, 153–154

Signal words, 88, 90, 132
Silent sustained reading (SSR): in Academic Literacy

course, 49, 52, 66–67; and accountability, 66, 67;
check-in activity for, 70; and choice of books,

122–123; in content area classrooms, 145–146; defini-
tion of, 49; and development of concentration, 70–71;
and development of stamina, 70–71; in history
instruction, 122; implementation of, 65–66; logs for,
67–68; monthly assignment for, 69; and motivation,
122; problems with, 66–67

Skimming text, 31
SLI. See Strategic Literacy Initiative (SLI)
SLN. See Strategic Literacy Network (SLN)
Social-cognitive interactive process, 20–21
Social control, 72f
Social dimension: of classrooms, 22, 23f, 24–27, 25f,

83–84; of content area classrooms, 123–124
SSR. See Silent sustained reading (SSR)
Stamina, reading, 29, 70–71
Standards, reading, 4
Stigma of poor reading, 139–140
Stine, R. L., 70
Story grammar, 35
Strategic Literacy Initiative (SLI), 11, 59
Strategic Literacy Network (SLN), 11, 117, 167
Strategies: in Academic Literacy course, 52; book talks,

26; Buddy Reading Program, 140; choice of, 128–129;
choral reading, 140–141; chunking texts, 32, 55,
94–96; cloze reading as, 104–106; definition of, 55;
fishbowl, 96; graphic organizers, 33, 109–112,
131–132, 133e, 136; implementation of, 137; literature
circles, 119, 120–122e; logs, reading, 67–68; note tak-
ing, 118; predicting, 79, 89–93, 91e; prereading activi-
ties, 36; Question-Answer Relationship (QAR),
81–83, 86; readers theatre, 141; rereading, 19; scan-
ning text, 31; for science instruction, 126, 127–128e;
self-questioning, 32, 33; sharing of, 26–27, 30, 34,
153–154; skimming text, 31; of survival for students,
5; ten-page chance, 64–65; think alouds, 27, 56,
77–78, 123–124, 159–161; voice-over, 126–128. See also
Reciprocal teaching (RT)

Strategies, problem-solving: evaluation of, 76; instruc-
tion in, 74–76; modeling of, 77–79; safety and,
123–124; types of, 33. See also Reciprocal teaching (RT)

Strategy sheets, 128
Students: in Academic Literacy course, 45, 46; and age

of instruction, 6; and boredom, 9–10, 108; culture of,
143–144; decoding skills of, 7, 141–142; and depen-
dence on teachers, 8–9; and peer group identity, 24;
reading proficiency of, 4, 5; research of, 11–12;
resources of, 13–14; safety needs of, 24, 25, 55–56; in
special education, 69, 141–142; and stigma of poor
reading, 139–140; survival strategies of, 5; teachers’
views of, 166. See also Reading apprentices

Students, culturally diverse: in Academic Literacy
course, 46; books for, 59, 69; decoding skills of, 7;
and effect of reading apprenticeship, 15; and voice-
over strategy, 128

Suffixes, 37
Summarization: analysis activity for, 89; in content

area classrooms, 125–126; definition of, 55; instruc-
tion in, 32, 33, 76, 87–89, 125–126; oral, 8; in recipro-
cal teaching, 79, 86–89
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Surveys, 188–189, 190–191
Survival strategies, 5
Survival words, 106–107

T
Teacher-researcher collaboration, 11–12
Teachers: in content area classrooms, 144; and depen-

dence of students, 8–9; and oral summarization of
texts, 8; and professional conversations, 172; and
reading inquiry, 152–153; resources of, 12–13, 14; 
and response to professional development,
165–168; and response to reading proficiency, 4, 5;
and sharing reading process, 153–154; in social-
cognitive interactive process, 20; of special educa-
tion, 141–142; in the Strategic Literacy Network,
117–118; and student boredom, 9–10, 108; and sup-
port for reading apprenticeship, 171–172; and views
of students, 166. See also Master readers

Tempo control, 72f
Ten-page chance, 64–65
Tests. See Assessment
Text schemata, 104, 109–112
Text structure: building knowledge of, 104–106,

131–135; and cloze passages, 104–106; of expository
texts, 109–112; instruction in, 37–38; of literature,
134–135; and note taking, 134; predicting and, 92;
prior knowledge of, 37; professional development
in, 163–165

Textbooks: comparing, 145; and fluency, 10; and
knowledge building, 145; and motivation, 10; style
of, 9; vocabulary of, 145. See also Books

Texts: academic, 3; chunking, 32, 55, 94–96; clarifica-
tion of, 21, 58, 79, 93–94; definition of, 55; gate-
keeper, 9; grammars for, 35; previewing, 37, 109, 111,
132; reading multiple, 112–114; rereading, 93; scan-
ning, 31; skimming, 31; for special needs students,
59, 69; visual, 52

Texts, expository: characteristics of, 37; graphic orga-
nizers for, 109–112, 131–132, 133e; structure of,
109–112

Think alouds, 27, 56, 77–78, 123–124, 159–161. See also
Modeling

Think on paper logs, 118
Thurgood Marshall Academic High School, 12, 14–15,

45–47
Time, banking, 173
Toolbelt, mental, 75, 124–129
Traffic signs, 132
Transition words, 88, 90, 132
Transmission approach to teaching, 21–22
Tree organizer, 110f

U
Units, instructional, in Academic Literacy course, 48,

49, 52, 107–116, 181

V
Venn diagram, 111
Visual texts, 52

Visualization, 33
Vocabulary: and cloze passages, 104–106; and figurative

language, 135; for history studies, 108–109; instruc-
tion in, 36, 37; knowledge of, 106–107; and multiple
meaning words, 136; of reading, 55; in science, 136;
and signal words, 88; survival words in, 106–107; in
textbooks, 145

Voice-over strategy, 126, 128
Vygotsky, L. S., 20

W
WestEd, 11, 179, 180
Whang, G., 140
Writing: letters, 69; in logs, 67–68, 118; for note taking,

118, 134
Writing Project, 167
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