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A
Abby (student): on assessment as

comparison, 10, 174; on confidence
based on respect for audience, 143–
146; on disconnection related to
audience’s expectations, 138–141,
142–143; school culture mentioned
by, 164; on truth, 123

Adolescent girls: culture as silencing,
93–94; dissociation experienced by,
60; “I mean” phrase used by, 97,
102n3; knowledge shaped by rela-
tionships of, 27, 148

Aggressiveness, student’s explanation
for, 53–56

Alice (student), on value of self-
assessment, 7

Andrea (student), in classroom com-
munity meeting, 161

Assessment: authentic, 11, 15n4; as
comparison, 10, 174. See also Self-
assessment

Audience, 135–150; confidence based
on respect for, 143–146; considera-
tions in relationship with, 146–147;
importance of understanding, 135–
136; knowledge sharing dependent
upon, 90–94, 135, 136–137; reflect-
ing on, 146–149; and resisting dis-
connection, 136–138; struggle with
disconnection related to expecta-
tions of, 138–143

Authentic assessment, 11, 15n4
Authority, teachers’ acquisition of, 32

B
Becky (student): on self-confidence

and teachers’ expectations, 174; on
telling the truth, 130–132, 133, 134

Belenky, M. F., 30
Berger, R., 162
Boys: knowledge shaped by early

childhood relationships of, 26–27;
misbehavior by, and classroom rela-
tionships, 61, 149; relational link to
school disengagement by, xiii-xiv

Broadfoot, P., 34
Brown, L. M., 136
Buber, M., 5

C
Care: as basis of relationship between

teacher and student, 24–25; teach-
ers having “enough,” 52

Carini, P. F., 155
Children: helping, locate their voice,

153–154; learning to listen to
voices of, 154–159; misbehavior by,
and classroom relationships, 61. See
also Adolescent girls; Boys; Girls

Chu, J., 26
Clinchy, B. M., 30
Collaborative Assessment Conference

technique, 155–156
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Collaborative inquiry, by teachers and
students, 33

Communication: effect of teacher’s
perceptions on, 84–90; as funda-
mental for knowledge building, 25;
mutual, between parents and
infants, 26; privacy of teacher-
student, 44–45; to reflect on learn-
ing process, 162–163

Community meeting, in classroom,
161–162

Competition, in classroom, 152,
169n3

Confidence: based on respect for 
audience, 143–146; as link between
trust and knowledge, 94–100, 101,
146

Connectedness, of teachers, 30–31,
38n51

Connection: as necessary for student’s
learning, 57–59; and relationship
with audience, 146–149. See also
Disconnection

Context: and I, Thou, and It triangle,
163–164; relationships as, for con-
struction of relational learner, 21–
23. See also Relational context

Conversation. See Communication
Cuffaro, H. K., 22
Culture: school, and relational learn-

ing paradigm, 163–166; silencing
adolescent girls, 93–94; of standard-
ization, 166–169

Curriculum: collaborative knowledge
construction to create, 159–160;
standardized, distrust evidenced by,
17

D
Damasio, A., 22, 23, 146
Daria (student), on telling the truth,

126–127
Davis, J. H., 189
Delpit, L., 118
Development: goal of, with relational

learner paradigm, 152; individua-

tion defined as maturity in, 38n47;
of self, relationship’s role in, 20–21

Dewey, J., 22, 23, 24, 25, 29, 59, 155
Dialogue. See Communication
Disconnection: by boys, false relation-

ships as reason for, xiii-xiv; from
knowledge about self, 53–57; and
relationship with audience, 146–
149; selective sharing to resist,
136–138; struggling with, related to
audience’s expectations, 138–143

Discovery research, 177–190; check-
ing validity of analysis in, 181–189;
evolution of research questions in,
179–180; interview process in,
181–182; limitations of, 189–190;
origin of concept of, 190n2; as 
relational process, 177–178

Dissociation: experienced by adoles-
cent girls, 60; student’s description
of, 78–80. See also Disconnection

Duckworth, E., 31–32, 160

E
Eisner, E., 174
Emily (student): on audience, 137–

138; on telling the truth, 127–129,
174; on trust and self-assessment, 8

Expectations: of audience, discon-
nection related to, 138–143; of
teachers, in teaching-learning rela-
tionship, 131–132, 133–134

Experience: meaning of, dependent on
connections, 23–24; of researcher
versus of students, 134; teachers’, of
students, 131, 133–134

F
Feiman-Nemser, S., 163
Freedom, in trustworthy relationships,

34

G
Gabe (student), 103–120; background

information on, 103–104; on being
honest with yourself, 115–117; “I
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poems” for, 107, 114; on listening to
himself, 104–107; reflecting on,
117–119; study validation by, 174;
on telling the truth, 125–126; on two
kinds of thinking, 108–114, 148–
149; voice poems for, 105–106, 116

Gardner, H., 119
Gilligan, C., 22, 26, 60, 136, 190n2
Girls, women teaching, xii. See also

Adolescent girls
Goldberger, N. R., 30

H
Harvard Project Zero, Collaborative

Assessment Conference technique,
155–156

Hawkins, D., 29, 31, 32, 33, 71, 152, 163
Help, asking teachers for, 42, 44, 51,

52, 61, 148
Himley, M., 155
Honesty, with yourself, 115–117

I
“I mean” phrase, used by adolescent

girls, 97, 102n3
“I poems”: construction of, 61n1, 185–

186; for Gabe (student), 107, 114;
for Maya (student), 70–72; for
Sharon (student), 93, 96–97,
102n3, 174. See also Voice poems

I, Thou, and It model, 29, 33, 71, 152,
163–164

Individuation and autonomy: as goal of
schooling, 152; maturity as, 38n47

Infancy: knowledge shaped by rela-
tionships in, 26; relational learning
self in, 24

Instructional practices: creating
responsive, 159–163, 170n20; for
helping children locate their voice,
153–154; for listening to children’s
voices, 154–159

Interpretive communities, 156,
170n17, 188–189

Interviews: analyzing, 13, 182–188;
checking validity of analysis of,

188–189; conducting, 12; relational
context of, 181–182. See also
Listening Guide method

J
Jon (student): on telling the truth,

125; on trust and self-assessment, 8;
voice poem for, 185–186

Jordan, J., 27
José (student), 41–62; aggressiveness

of, 53–56; on asking for help from
teachers, 42, 44, 51, 52, 61, 148;
background information on, 41–42;
on connection as necessary for
learning, 57–59; on disconnection
from knowledge about self, 53–57;
first interview with, 42–52; meta-
phors of, 45–46; reflecting on, 59–
61; on relational learning self, 19,
148; second interview with, 52–59;
on self-assessment, 42–43; study
validation by, 178; on trustworthy
relationship with teacher, 48–51;
voice poems for, 46–48, 50–51,
55–56, 58

K
Kayla (teacher), classroom control

problem of, 157–159
Knowledge: audience’s effect on shar-

ing of, 90–94, 135, 136–137; confi-
dence as linking trust and, 94–100,
101, 146; defined, 29; disconnection
from, about self, 53–57; trust and,
35; trust in, and self, 28–29, 38n48

Knowledge construction: collabora-
tive, to create curriculum, 159–160;
and relationship with others, 24–28,
148; and relationship with self, 23–
24, 148. See also Learning

L
Lawrence-Lightfoot, S., 189
Learners: relational, 21–23, 179–180;

teachers as, 155–156, 157–159,
170n17
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Learning: connection as prerequisite
for, 57–59; to listen to children’s
voices, 154–159; reflective thinking
on process of, 162–163; and rela-
tionship with others, 24–28, 148;
and relationship with self, 23–24,
148; research on interplay between
school relationships and, 28, 38n47;
theory on relationships as based on,
18–19. See also Knowledge con-
struction; Teaching-learning rela-
tionship

Learning self, construction of, 19–20
Listening: to interviews, 13; in Listen-

ing Guide method, 13, 61n1, 183–
188; required of teachers, 82,
154–159; student’s, to himself,
104–107

Listening Guide method: as approach
to interviews, 13, 181–182; second
listening in, 13, 61n1, 184–186;
steps in analyzing interviews using,
182–188; validation of analysis
with, 188–189

Lying, versus telling the truth, 123–
124, 128, 132

M
Maturity, as individuation and auton-

omy, 38n47
Maya (student), 63–82; background

information on, 63; on disconnec-
tion related to teachers’ expecta-
tions, 141–142; dissociation
described by, 78–80; “I poems” for,
70–72; math experience of, 65–67,
141; negative experience of, with
teacher, 65, 79; on playing cello,
69–71; reflecting on, 80–82; on 
self-assessment, 64–65, 67–68; 
on self-esteem, 65, 67, 68–69, 72;
on strengths and weaknesses, 72–
78; study validation by, 174, 178;
voice poem for, 76

McDermott, R. P., 33, 165

Methodology, 10–14. See also Discov-
ery research; Listening Guide
method

Miller, J. B., 20–21, 27, 30, 152

N
Noddings, N., 24–25, 30

O
Observation and description, by

teachers, 155–156
Others, relationship with, and learn-

ing, 24–28, 148

P
Paley, V., 153–154
Parallel processes: of experience of

teacher-student relationship, 81–82;
in psychotherapy, 1–2; in study, 2

Parents: as audience for student’s
thoughts, 90–91, 92, 135; commu-
nication between infants and, 26;
telling the truth to, 137

Peeling onion, study as similar to, 1–2,
174–175

Peer relationships, and relational
learner paradigm, 152

Personalization, 152
Piaget, J., 59

R
Real, T., 27
Reflective thinking: on audience,

146–149; on Gabe (student), 117–
119; on José (student), 59–61; on
Maya (student), 80–82; on Sharon
(student), 100–102; student-teacher
conversation for, on learning pro-
cess, 162–163; by teachers, 158–159;
theory of, 23; on truth, 133–134

Relational context: of interviews,
181–182; of schools, 13–14,
163–166

Relational learner: construction of,
21–23; researcher as, 179–180
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Relational learner paradigm, 151–169;
assumptions challenged by, 151–
152; and creating responsive prac-
tices, 159–163, 170n20; goal of
development with, 152; and helping
children locate their voice, 153–
154; and learning to listen to chil-
dren’s voices, 154–159; obstacles to
implementing, 166–169; overview
of, 18–19; and school context and
culture, 163–166

Relational process, discovery research
as, 177–178

Relationship between teacher and 
student: care as basis of, 24–25; and
conversation for reflecting on 
learning process, 162–163; private
dialogue and communication in,
44–45; standardization as threat to,
166–169; student’s thoughts on,
48–52; trustworthy, 29–34, 48–51;
valuing of individuation and auton-
omy in, 38n47, 152. See also Teach-
ing-learning relationship

Relationships: with audience, and
connection/disconnection, 146–
149; as context for construction of
relational learner, 21–23; false, as
reason for boys’ disconnection with
school, xiii-xiv; with others, and
learning, 24–28, 148; between
researcher and participant, 181–
182; role of, in development of self,
19–21; school, 24, 28, 38n47, 166–
169; with self, and learning, 23–24,
148; trustworthy, 29–35. See also
Relationship between teacher and
student

Research: on interplay between learn-
ing and school relationships, 28,
38n47; methodology for, 10–14. See
also Discovery research; Listening
Guide method

Responsive practices, 159–163,
170n20

“Right” answers, 131–132, 134
“Right” questions, 156–157
Robert C. Parker School, 155–156
Rodgers, C. R., 155, 163, 170n29
Rogoff, B., 59
Rosie (teacher): “community meeting”

in classroom of, 161–162; student’s
close relationship with, 92, 94,
102n1

S
Safety, environment of, for trustwor-

thy relationships, 33–34
Samuel (teacher), trustworthy rela-

tionship between student and,
48–51

School relationships: Dewey on im-
portance of, 24; research on inter-
play between learning and, 28,
38n47; standardization as threat to,
166–169. See also Relationship
between teacher and student

Schoolwork, as fraudulent and impor-
tant, 7

Schultz, K., 154–155
Schunk, D. H., 59
Self: being true to, in self-assessment,

125–127; core sense of, 22, 23, 146;
disconnection from knowledge
about, 53–57; learning, construc-
tion of, 19–20; listening for expres-
sions of, 13, 61n1, 184–186;
relationship with, and learning,
23–24, 148; relationship’s role in
development of, 20–21; trust in,
and knowledge, 28–29, 38n48. See
also “I poems”

Self-assessment: being true to self in,
125–127; examining both sides of
hyphen in, 9–10, 15n3; José on,
42–43; Maya on, 64–65, 67–68;
trust and, 8; truth and, 124; value
of, 7. See also Assessment

Self-esteem, student’s thoughts on, 65,
67, 68–69, 72
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Sharon (student), 83–102; audience
for, 90–94, 135, 136–137; back-
ground information on, 83–84; 
on communication as affected by
teacher’s perceptions, 84–90; 
confidence of, 94–100, 101, 146; 
“I poems” for, 93, 96–97, 102n3,
174; reflecting on, 100–102; voice
poems for, 87, 88–89

Sophie (student), on value of self-
assessment, 7

Standardization: distrust of teachers
evidenced by, 17; and relational
learning paradigm, 152; as threat 
to school relationships, 166–169

Stiver, I. P., 20–21, 27, 152
Students. See Children; Relationship

between teacher and student; names
of specific students

Suresh (student), in classroom com-
munity meeting, 161

Surrey, J. L., 30

T
Tarule, J. M., 30
Teachers: asking for help from, 42, 44,

51, 52, 61, 148; as audience for stu-
dent, 91–93; collaborative tech-
niques for learning by, 156, 170n17;
connectedness of, 30–31, 38n51;
cultural distrust of, 17; expectations
of, 131–132, 133–134, 138–143;
genuine interest of, 31–32; impor-
tance of talking about strengths to,
48; as learners, 155–156, 157–159,
170n17; listening required of, 82,
154–159; student’s communication
as affected by perceptions of, 84–90;
women, teaching girls, xii. See also
Relationship between teacher and
student

Teaching-learning relationship: I,
Thou, and It model of, 29, 33, 71,
152, 163–164; trustworthy, 29–34,
48–51

Telling the truth. See Truth

Terrace School (pseudonym): culture
of, 164–165; methodology for study
at, 10–14; recent gathering at, 
validating study, 173–175, 178

Theory: of reflective thinking, 23; on
relationships as based on learning,
18–19

Thinking, two kinds of, 108–114, 148–
149. See also Reflective thinking

Towler, L., 34
Tronick, E. Z., 26, 133
Trust: compact of, between teachers

and students, 32; confidence as
linking knowledge and, 94–100,
101, 146; and knowledge, 35; lack-
ing in current political climate for
education, 17; and relationship,
34–35; in self and knowledge, 28–
29, 38n48; self-assessment and, 8; 
in teaching-learning relationship,
29–34

Trustworthy relationship, between 
student and teacher, 29–34, 48–51

Truth, 123–134; and being true to self,
125–127; gradations of, 127–133;
multiple, 124, 128–129, 130–131,
138, 140–141; reflecting on, 133–
134; self-assessment and, 124;
telling the, versus lying, 123–124,
128, 132

V
Validation: of analysis in discovery

research, 181–189; of study,
173–175, 178

Vicki (teacher): student afraid to
speak honestly with, 92; student’s
negative experience with, 65, 79

Voice poems: construction of, 46,
185–186; for Gabe (student), 105–
106, 116; for Jon (student), 185–
186; for José (student), 46–48,
50–51, 55–56, 58; for Maya (stu-
dent), 76; for Sharon (student), 87,
88–89; “you” as distancing move in,
47–48, 62n2. See also “I poems”

20_971650_bindex.qxd  1/19/05  9:43 AM  Page 210



Voices: helping children locate their,
153–154; learning to listen to, of
children, 154–159

Vygotsky, L. S., 59

W
Weinberg, M. K., 26, 133
Williams, R., 155

Z
Zimmerman, B. J., 59
Zoe (teacher), Collaborative Assess-

ment Conference participation by,
155–156
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