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using, to address grading issues, 128-129
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Fifteen-minute goals, 96

Filo, Barbara, 63-64
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Gavrin, A. D., 62,87, 88

Geisler, C., 16

General education, 169; assessments for, 151-171;
guides to assessments for, 151 resource 11.1

Ghent, C., 141, 142

Gilbert, R., 64

Ginsberg, M. B., 25, 27
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and grades, 126-127; and asking for student feed-
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explaining how course grades will be calculated,
128; and explaining what each grade represents,
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group discussions (example), 66-72; and teaching
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31-32; fostering healthy, 25-33; resources for, 27; stu-
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