Absenteeism, chronic, 15

Academic concerns, influencing factors, 88—89

Action plans: development of, 16; Student Success
Team, 88

Activities: kinesthetic, 92; parental involvement in
classroom, 57; peer-assisted, 58, 104; small-group,
59; student-centered cooperative, 104, 106—-107

Activity centers: letter cards, 40; purpose of, 22

Activity leaders, role of, 24

Ada, Alma Flor, 107

Administering feedback, 58

Advocating for bilingual students, 56

AIMSweb Progress Monitoring, 167

All American Reads, 167

Alphabet review, 92

American Federation of Teachers, English Language
Learners, 168

American Library Association, 168

Ascencio, Liana: background, 117; inclusive reading
instruction, 119-122; interview excerpts, 131;
overview, 118—119; reading instruction in
resource room, 126—130; student support in
general education classroom, 122-126; teaching
style, 115-116

Assessment: benchmark, 20, 88, 91, 98, 159-160;
for comprehension, 58; ongoing informal, 42; for
problematic behaviors, 58; for student
advancement, 87; for student learning, 51; for
student needs, 76; tools, 88, 91

Assessment practices (Tier 2), 86

Attendance, factors affecting, 87

Attention: captivating, 48; nonverbal cues, 60

Attitude, positive, 154; feedback, 91; for successful
education, 75

Back-to-School Night, 31

Barahona Center, 168

BAT (building assistance team), 16

Bay Vista School: demographics, 37; overview,
36-37; school climate, 37-38; two-way bilingual
program, 38-39

Behavior: reducing problems, 58; rewarding good,
40; support for adjusting, 128

Behavior charts, 118

Benchmark assessments, 88, 91, 159-160;
conducting, 20; purpose of, 98

Bertrand, Diane Gonzales, 107

Bilinguals: sequential, 3; simultaneous, 3

Bilingual first-grade instruction: Mi Piquito de Oro
Elementary School, 54—-56; Ms. Durcal’s
classroom, 57-58; Ms. Durcal’s guided reading
group, 63—74; Ms. Durcal’s instructional
philosophy, 56-57; Ms. Durcal’s reading
instruction, 58—69; Ms. Durcal’s reading
preparation and warmup, 59-62; overview, 53;
snapshot of classroom, 53—54

Bilingual kindergarten instruction: Bay Vista School,
36-39; Ms. Flores, 43-49; Ms.Chaney, 39-43;
overview, 35; snapshot of playground after school,
35-36

Buddy system, 142

Building assistance team (BAT), 16

Bulletin board, 39, 58

Calendar time, 47-48

Carnegie Foundation, Inside Teaching site, 170

Carpet reading time, 29

CAST (Center for Applied Special Technology),
168-169

CEC. See Council for Exceptional Children

Center activities, meaningful, 22

Center for Applied Linguistics, 168

Center for Applied Special Technology (CAST),
168-169

Center for Improvement of Early Reading
Achievement, 168

Center for Research on the Educational Achievement
and Teaching English Language Learners
(CREATE), 169

Center on Instruction, 169

Center time, 40—41

Chamber of Commerce, position on bilingual
education, 39
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Chaney, Ms.: center time, 40—41; ongoing
assessment, 41; overview, 39-40; thematic
instruction, 42-43

Chicka, Chicka, Boom, Boom, 42, 51

Choral reading, 29, 128

Chronic absenteeism, 15

Civil rights policies, 56

Clarification questions, 104

Classroom activities, parental involvement in, 57

Classroom arrangement, 18, 58

Classroom community, 24

Classroom learning centers, setting up, 158—159

Classroom management: excelling at, 155-156; Ms.
Durcal, 57; recommendations, 163—165

Classroom organization, 41, 58

Classroom Photo, The, 62, 65

Clay, 40

Code-switch, 4

Cognates, 97-98, 158

Collaboration: among teachers, 108; meeting student
needs, 89

Collaborative learning: implementing, 159; lesson
planning, 139-141

Colleagues, working well with, 160

jColorin Colorado!, 169

Committment, 154

Communication: Conrad Family Resource Manual,
16; nonverbal, 57, 59; parent to teacher, 50;
between teachers, 49, 81-82

Community: developing partnerships with, 160—161;
English language learners, 56; resources, 15

Comprehension: aiding with, 59; assessing for, 58;
building on, 104; ensuring, 42; reading, 59

Comprehension questions, 68—69

Con respeto, 56

Concept connections: formulating, 60-61; to
reinforce vocabulary, 26-28

Concept map, 58

Conducting guided reading lesson, 61-62

Conducting introductory lesson, 59-61

Confidence, of students, 44, 74

Connections: making across curriculum, 158; to
personal experiences, 104

Conrad Elementary School, 156; center activities,
22; continuing professional development, 17-18;
general education reading instruction, 16—17;
instructional conversations, promoting, 29;
integrating teaching practices, 25; monitoring
progress, 20-21; Ms. Larson’s classroom, 18—19;
native language support, 31-32; overview, 14-16;
peer-assisted learning opportunities, 22; screening
for reading problems, 20-21; small-group reading
intervention, 21-22; training independent learners,

23-24; training student leaders, 23-24;
vocabulary instruction, 26-29

Conrad Family Resource Manual, 16

Consent, parental, 7

Continuing education, teachers, 17-18

Conversations, instructional, 107

Cooperative activities, student-centered, 104,
106-107

Cooperative learning, 58, 159

Cooperative reading cycle, 58-59

Correspondence, sound-symbol, 3

Co-teaching, 141-142

Council for Exceptional Children (CEC): Division
for Learning Disabilities, 170; RTI, 169

CREATE (Center for Research on the Educational
Achievement and Teaching English Language
Learners), 169

Crime, 14, 82

Critical thinking: letter identification, 48; promoting,
44; teaching, 45

Cues, nonverbal, 60

Cultural issues, 14, 56

Decoding skills, 92, 101, 126-127

Demographics: Bay Vista School, 37; Conrad
Elementary School, 14

Developmental Reading Assessment (DRA), 55

DIBELS (Dynamic Indicators of Basic Early
Literacy Skills), 55, 92, 170

Differentiating instruction, 58, 120-121, 143-145

Direct instruction, 126—-127

District-adopted reading curriculum, 139

DRA (Developmental Reading Assessment), 55

Dreamkeepers, The: Successful Teachers of African
American Children, 153

Dual immersion program, 49, 158. See also bilingual
kindergarten instruction

Durcal, Ms.: classroom, 57-58; guided reading
group, 63—74; instructional philosophy, 56-57;
interview excerpts, 75; reading preparation and
warmup, 59-62

Dynamic Indicators of Basic Early Literacy Skills
(DIBELS), 55, 92, 170

Education: advocating, 56; continuing, 17-18;
improving gradually, 93; parental involvement in,
96; reinforcing at home, 57. See also entries
beginning with "special education”; General
education classroom practice

Edwards, R., 83



Ehlert, Lois, 107

ELD (English language development), 138

ELLs (English language learners): assessments,
159-160; building on students’ prior knowledge,
156-157; building relationships, 155; carpet
reading time, 31; classroom learning centers,
158-159; classroom management, 155-156;
collaboration of teachers, 160; collaborative
learning, 159; commitment to, 154; cooperative
learning, 159; developing partnerships with
community, 160—161; developing partnerships
with parents, 160—161; focusing on vocabulary,
157; instructional plans, 160; maintaining positive,
can-do attitude, 154; making connections across
curriculum, 158; oral language development, 157;
overview, 3—4, 81, 154; providing explicit
instruction, 157; providing focused instruction,
providing, 157; providing supportive learning
environment, 154—155; reading comprehension,
157-158; research, 7; response to intervention
and, 161-163; response to students, 155; setting
high expectations for, 156; small-group
instruction, 21; strategic use of students’ native
languages, 158; teachers’ meeting, 81-82;
teaching to whole child, 155; tenacity, 154. See
also Highland Park Elementary School; Struggling
readers

E-mail communication, 148

Emphasis, reading with, 63, 66

Encouragement, importance of giving, 127-128

English as a second language (ESL), 55

English for speakers of other languages (ESOL), 38

English language development (ELD), 138

English language instruction, integration of, 128—130

English language learners. See ELLs

English language proficiency levels, 19

Enhanced learning, 62

Enthusiasm, 43, 48

Environment, learning: flexible, 19; positive, 37, 54,
57; safe, 75

ESL (English as a second language), 55

ESOL (English for speakers of other languages), 38

Evaluating Children’s Books for Bias, 170

Expectations, high, 127, 156

Explicit instruction: overview, 126—127; providing,
101-102, 157

Facilitating communication: Back-to-School Night,
31; primary language practice, 31-32

Family center, Olive Street School Complex,
116-117

Family life, effect on learning, 87, 89
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Family Pictures, 107

Feedback: administering, 58, 95-98; positive, 91

Fernando’s Gift, 96

First-grade instruction. See bilingual first-grade
instruction

Flash cards, 21, 69, 101

Flores, Ms.: calendar time, 47-48; classroom
transitions, 45—46; concerns about struggling
students, 49; interview excerpts, 50; journal
writing, 47—48; overview, 43—44; science lesson,
48-49; sponge activity, 46—47; teaching Letter E,
44-45

Florida Center for Reading Research, 170

Fluency: bilingual stories, 106; modeling, 102

Focused instruction, 157

Follow-up activity, 68—69

Formulating concept connections, 60—61

Games, learning, 46—47

Gang violence, 82

Garza, Carmen Lomas, 107

General education classroom practice: overview, 13;
snapshot of classroom, 13—14; Tier 1 training, 86;
whole-class, 119-120. See also Conrad
Elementary School

Gonzalez, Mr., 99—-100

Good behavior, 40

Good reader strategies, modeling, 102, 104

Grade-level meetings, 17, 81-82, 108, 139

Graphic organizer, 143

Group instruction, 58-59, 136

Group rotations, 142

Group transitions, 130

Guided reading group, 61-62, 63—-68, 70-74

Harry, B., 35, 36

Harvest Birds, The, 107

Highland Park Elementary School: developing
support plan, 8889, 91; explicit instruction,
101-102; feedback, 95-98; identifying
instructional groups, 101; intense instruction,
87-88, 101-102; modeling good reader strategies,
102, 104; ongoing progress monitoring, 93-95;
overview, 82—83; planning for intervention
instruction, 92-93; response to intervention,
86-87, 98, 100; self monitoring, 93-95;
student-centered cooperative activities, 104,
106—-107; Tier 2 instruction, 83—86; using
assessment data for instructional decision making,
91-92
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Homework assistance: previewing text, 96-97; as
support plan, 89
Humor, teaching with, 43

IDEA (Individuals with Disabilities Education
Improvement Act), 2004, 5

IEPs (individualized education plans), 119, 146

Imagination, 43, 102

Immigrants, Mexican American, 116

IN TIME (Integrating New Technologies into the
Methods of Education), 170

In-class reading intervention, 20

Inclusive reading instruction: differentiating
instruction for diverse learners, 120-121;
language support for English learners, 121-122;
scheduling, 119; whole-class, general education
instruction, 119-120

Independent learners, 23-24

Independent reading, 59

Independent-groups, 122

Index cards, 45

Individual choice, 59

Individualized education plans (IEPs), 119, 146

Individualized instruction, 44; covering material,
107; example of, 93; student advancement, 88

Individuals with Disabilities Education Improvement
Act (IDEA), 2004, 5

Informal assessment, 42

Inherent learning disability, 67

Inside Teaching, 170

Instruction: differentiating, 58, 120-121, 143-145;
direct, 126—127; explicit, 101-102, 126127, 157,
focused, 157; group, 58-59, 136; inclusive
reading, 119-122; individualized, 44, 88, 93, 107;
intense, 87—-88, 101-102; intervention, 19, 92-93,
98, 100, 108; literacy, 56; peer-assisted activities,
58; personalizing, 25; reinforcing, 58; scaffold,
44, 51; scaffolding, 44, 51; thematic, 42-43, 51;
Tier 1, 5-6, 56, 161-162; Tier 2, 6-7, 56, 89,
162-163; Tier 3, 7, 56, 163; vocabulary, 26-29,
145-146

Instructional conversations, 29, 107

Instructional decision making, using assessment data
for, 91-92

Instructional groups, identifying, 101

Instructional pacing, 148

Instructional plans, 88, 160

Integrating New Technologies into the Methods of
Education (IN TIME), 170

Integrating vocabulary, 100

Intense instruction: identifying need for, 87-88;
providing, 101-102

Interactive journal writing, 25-27, 91

International Dyslexia Association, 170

International Reading Association, 171

Interruptions, preventing, 21, 48, 57

Intervention instruction: decreasing retention, 108;
planning for, 92-93; in reading, 19; response to,
98, 100. See also Response to Intervention

Interventions: coordinating, 84; against crime, 14;
against poverty, 15; support for, 18

IRIS Center, 171

Jack and the Beanstalk, 43, 51
Journals: reading, 130; writing in, 25-27, 47-48, 91,
125-126

Keister, Douglas, 96

Kindergarten instruction. See bilingual kindergarten
instruction

Kinesthetic activities, 92

Klingner, J., 35-36

Knowledge Loom, 171

La foto del salon, 61, 63

Labeling, avoiding, 75

Ladson-Billings, Gloria, 153

Language development, 26—28

Language policy, Mi Piquito de Oro Elementary
School, 55

Language support for English learners, 121-122

Larson, Ms.: classroom, 18—19; interview excerpts,
30

Latino American culture, 14

Lau v. Nichols, 56

LD InfoZone link, 173

LD Online, 171

LD Resources, 171

Learning: facilitating with classroom arrangement,
18, 58; games, 46—47; individualizing, 44; level
factors, 89-90; obstacles to, 54-55; peer-assisted,
22

Learning Center, 135-136; curriculum, 147,
schedule, 147-148

Learning centers, 41

Learning disability, 6-7

Learning environment: flexible, 19; positive, 37, 54,
57, safe, 75

Lesson plans, 19-20

Lesson Plans section, All America Reads web site,
167

Letter cards, 40

Letter identification techniques: assessment, 41, 44;
critical thinking, 48; repetition, 44



Library, 18

Literacy Connections, 171-172
Literacy instruction, 56
Literacy Web, 172

Lizard and the Sun, The, 107
Lopez de Mariscal, Blanca, 107

M&M (mindful and meaningful) lesson plans, 19

Macinas, Cami: background, 136—137; full-inclusion
teaching model, 135; interview excerpts, 149-150

Manzanita Elementary School: collaborative lesson
planning, 139-141; co-teaching, 141-142;
differentiating instruction, 143—145; instructional
pacing, 148; Learning Center, 147-148; overview,
138-151; parental involvement, 148—149;
small-group vocabulary instruction, 145-146

Martinez, Alejandro Cruz, 107

Martinez, Elena, 125

Meetings, grade-level, 17, 81-82, 108

Mexican American immigrants, second-generation,
116

Mi Piquito de Oro (MPO) Elementary School:
language policy, 55; overview, 54-55; response to
intervention, 56; student assessment, 55-56

Mindful and meaningful (M&M) lesson plans, 19

Models. See Response to Intervention

Moon Rope, 107

MPO Elementary School. See Mi Piquito de Oro
Elementary School

Multisensory approach, 40

NABE (National Association for Bilingual
Education), 172

NAME (National Association for Multicultural
Education), 172

NASDSE (National Association of State Directors of
Special Education), 172

National Association for Bilingual Education
(NABE), 172

National Association for Multicultural Education
(NAME), 172

National Association of State Directors of Special
Education (NASDSE), 172

National Center for Culturally Responsive
Educational Systems, 172—173

National Center for Learning Disabilities, 173

National Center on Response to Intervention, 173

National Central Regional Educational Laboratory,
Multicultural Children’s Literature, 173

National Clearinghouse for Bilingual Education
(NCBE), 173
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National Clearinghouse for English Language
Acquisition (NCELA), 173

National Council of Teachers of English, 173

National Institute for Urban School Improvement,
173-174

National Research Center on Learning Disabilities,
174

Native language: strategic use of, 158; support,
encouraging, 31-32

NCBE (National Clearinghouse for Bilingual
Education), 173

NCELA (National Clearinghouse for English
Language Acquisition), 173

Neighborhood schools, 36

Nichols, Lau v., 56

Nonverbal communication, 57, 59

Nonverbal cues, 60

Number identification techniques, 46—47

Obstacles to learning: family life, 87, 89; prejudice,
75

Obstacles to teaching: bias, 75; crime rate, 14;
poverty, 15, 54-55

Olive Street Elementary School, 116-117

Ongoing assessments, 41-42

Ongoing progress monitoring, 93-95

Open-ended questions, 104

Oral language development, 157

Oral repetition, 101

Organization, classroom, 41, 58

Orosco, M. J., 53, 54

Paired reading, 129

Parent center, Manzanita Elementary school, 138

Parental consent, 7

Parental involvement: in classroom activities, 57;
effect on student comprehension, 96; effect on
student motivation, 57; with homework assistance,
91; importance of, 50, 56—57; meeting student
needs, 21, 56-57; overview, 148—149; promoting,
56-57, 106—107; teacher-parent relationships,
160-161

Parent-teacher association (PTA), 16

Parent-teacher relationships, 89

Partial inclusion program, 117

Peer buddies, 120

Peer-assisted activities: designing, 22; Reader’s
Theater, 104; reinforcing instruction, 58

Personal experiences: aiding with comprehension,
104; teaching tools, 96

Personalizing instruction, 25, 42
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Phonemic awareness instruction, 56

Picture walk, 13

PLCs (professional learning communities), 8

Political attacks, ELLs communities, 56

Portrait teachers, 2-3

Positive attitude: feedback, 91; importance of, 37,
54, 57; for successful education, 75

Poverty, 54-55

Praise, 127-128

Prejudice, 75

Previewing text, 96-97

Primary language practice, 32

Print resources, 177-178

Prior knowledge, students’: activating, 72; building
on, 156—157; and carpet reading time, 29; tapping
into, 156-157

Problem behaviors, 58

Problem-solving model, 6-7, 84

Professional development training, 17-18, 25, 86

Professional learning communities (PLCs), 8

Progress charts, 118

Progress monitoring, 94, 148; as additional support,
20; value of, 99

PTA (parent-teacher association), 16

Pull-out setting, special education in: inclusive
reading instruction, 119-122; Olive Street
Elementary School, 116—117; overview, 115,
118-119; reading instruction in resource room,
126-130; resource specialist program, 117-118;
snapshot of classroom, 115-116; student support
in general education classroom, 122—-126

Punctuation, 102

Questions: to activate prior knowledge, 72; assessing
knowledge, 95; clarifying, 104; comprehension,
68—69; open-ended, 104

Range of learning, 20

Rapport, establishing, 43

Rascoén, J., 35

Read Write Think web site, 174

Readers, struggling. See struggling readers

Reader’s Theater activity, 104

Reading: benchmark assessments, 20; chorally, 128;
curriculum strategies, 139; importance of quality
instruction, 19; improving fluency, 101;
instruction support, 18; journals, 130; paired, 129;
personalizing, 42; in resource room, 126—130;
screening for problems, 20-21; speed-reading,
125; support at home, 106—107

Reading coach, 16

Reading comprehension, 157-158; encouraging, 59;
facilitating, 21; reinforcing, 69-70; strategies for,
48-49, 51

Reading intervention, small-group, 21-22

Reading Partners Program, 168

Reading Rockets web site, 174

Reading skills: essential, 19; example of, 5; guided
reading group, 63—68; improving, 25; reinforcing,
63-68

Regional Resource and Federal Center (RRFC)
Network, 174

Regulation skills, 59

Relationships, building, 155

Repetition: to enhance learning, 62; improve reading
fluency, 101; letter identification techniques, 44;
number identification, 47

Resource specialist program, 117-118

Resources, print, 177-178

Resources. See Print resources; Web resources

Response to Intervention Action Network, 174

Response to Intervention Resource Center, 175

Response to Intervention (RTI) model, 161;
administrative role in, 109; CEC site, 169;
implementation of, 84; Mi Piquito de Oro (MPO)
Elementary School, 56; overview, 5; support from,
4; Tier 1, 5-6; Tier 2, 6-7; Tier 3, 7

Response to intervention with Latino English
language learners, 53

Retention, 83, 108

Rethinking Schools web site, 175

Rewarding good behavior, 40

Rohmer, Harriet, 95

Rotations, group, 142

RRFC (Regional Resource and Federal Center)
Network, 174

RTI model. See Response to Intervention

Saturday Food Bank, 15

Savage Inequalities, 55

Scaffold instruction, 44, 51

School climate, Bay Vista School, 37-38

School enrollment, 82—83

Science lesson, 48—49

Scieszka, Jon, 104, 106

Second-generation Mexican American immigrants,
116

Second-language learners, 17

Self expression, 59

Self monitoring, 93-95

Self-directed learning, 18

Self-questioning strategies, 158



Sequential bilinguals, 3

Short stories, 102

Simultaneous bilinguals, 3

Sip, Slurp, Soup, Soup, 107

Small group learning, 58-59, 107; general education
classroom support, 122; planning form, 140

Small-group reading intervention, 21-22

Smith, Lane, 104, 106

Social support, 128

Sound patterns, 102

Sound-symbol correspondence, 3

Southern Poverty Law Center, 175

Special education in inclusive setting: overview,
135; snapshot of inclusive teaching team,
135-138. See also Manzanita Elementary School

Special education in pull-out setting: inclusive
reading instruction, 119-122; Olive Street
Elementary School, 116—117; overview, 115,
118-131; reading instruction in resource room,
126-130; resource specialist program, 117-118;
snapshot of classroom, 115-116; student support
in general education classroom, 122—126

Speed-reading, 125

Sponge activity, 46-47

SST. See Student Success Team

Standard treatment protocol, 6

Standard treatment protocols, 6

Stanford Achievement Test, 37

Stereotyping, 75

Struggling readers: developing support plan for,
88-89, 91; feedback, 95-98; Highland Park’s Tier
2 instruction, 83—86; identifying instructional
groups, 101; intense instruction, 87-88; modeling
good reader strategies, 102, 104; ongoing progress
monitoring, 93-95; overview, 82—83; planning for
intervention instruction, 92-93; providing explicit
instruction, 101-102; recommendations, 165;
response to intervention instruction, 86—87, 98,
100; student-centered cooperative activities, 104,
106—-107; teachers’ meeting, 81-82; using
assessment data for instructional decision making,
91-92

Student: captivating attention, 57; health issues, 15;
motivating, 44; praising, 42—43, 53-54, 63, 66,
91; promoting confidence of, 25, 44, 53-54

Student assessment: for advancement, 87; Mi Piquito
de Oro Elementary School, 55-56

Student collaboration, 18, 53-54

Student discussion, 59-62

Student involvement, 128; individual choice, 59;
maintaining, 57; promoting, 48—49, 55; reading
out loud, 106

Student leaders, 23-24
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Student learning: assessment, 51; benchmark scores,
88, 91; through repetition, 62

Student motivation: activity centers, 22; incorporate
ideas, 28, 59; kinesthetic activities, 92; offer
praise, 63, 66, 91; parental involvement, 57; post
gains, 20, 94; validate ideas, 25, 53-54, 95-96

Student needs: advocating for, 56; assessing for, 76,
87

Student records, 83—-84

Student Success Team (SST), 84; decreasing
referrals, 108; develop action plan, 16

Student support: developing plan, 88—89, 91; dual
immersion model, 49; in general education
classroom, 122-126; at home, 106-107;
homework assistance, 89; individualize
instruction, 44, 88; parental involvement, 50

Supportive learning environment, 154155

Teacher collaboration, 108

Teacher communication, 49

Teacher-lead groups, 122

Teacher-parent collaboration, 89

Teachers’ meeting, 81-82

Teacher-student exchange: to connect concepts,
60-61; reinforcing reading skills, 63—-68

Teaching: challenges of, 83; integrating practices,
25; obstacles to, 54-55

Teaching emphasis, 63, 66

Teaching punctuation, 102

Teaching Resources section, U.S. Department of
Education site, 175

Teaching Tolerance web site, 175

Teaching tools: activity centers, 22; for alphabet
review, 92; bulletin board, 39, 58; clay, 40;
concept map, 58; dual immersion model, 49; flash
cards, 69, 101; imagination, 48—49, 102; index
cards, 45; interactive journal writing, 91; laughter,
43; Legos, 46; library, 18; personal experiences,
96; personalized instruction, 25; picture walk, 13;
short stories, 102

Tenacity, 154

Texas Center for Reading and Language Arts, 175

Thematic instruction, 42—43, 51

Three Little Javelinas (Susan Lowell), 106

Three-letter decodable words, 92

Tier 1 literacy instruction, 56; effective classroom
practice for all students, 5-6; response to
intervention and English language learners,
161-162

Tier 2 literacy instruction, 56, 89; administrative role
in, 109; English language learners, 162—-163;
support for struggling readers, 6—7
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Tier 3 literacy instruction, 56; English language
learners, 163; intensive, individualized support, 7

Title I funds, 146

Tom Is Brave, 72, 73

Tracking progress, 94

Traditional discrepancy model, 7

Transitions, 45-46

Transitions, group, 130

True Story of the Three Little Pigs, The, 104, 106

Two-way bilingual program, Bay Vista School,
38-39

UDL (Universal Design for Learning), 169

Uncle Nacho’s Hat, 95

U.S. Department of Education, 175; Office of
English Language Acquisition, Language
Enhancement, and Academic Achievement for
Limited English Proficient Students, 175-176;
Office of Special Education and Rehabilitative
Services, 176; Office of Special Education
Programs, 35

Universal Design for Learning (UDL), 169

University of Connecticut Literacy Web, 172

University Student Package, 167

Up Against the Wall activity, 22-23

Valdés, Guadalupe, 56

Validating ideas, 25, 53-54, 95-96

Vanderbilt University, IRIS Center, 171

Venn diagram, 106

Violence, 82

Visual cues: reinforcing vocabulary, 48-49, 51;
utilizing, 44

Vocabulary: developing, 104; focusing on, 157;
improving with cognates, 97-98; integrating, 100;
providing extensive instruction, 26—29;
reinforcing, 48—49, 51; small-group instruction,
145-146

Wait-to-fail decision-making process, 83

Warm-up, 59-62

Web resources: jColorin Colorado!, 169; AIMSweb
Progress Monitoring, 167; All American Reads,
167; American Federation of Teachers, English
Language Learners, 168; American Library
Association, 168; Barahona Center, 168; Center
for Applied Linguistics, 168; Center for Applied
Special Technology, 168—169; Center for
Improvement of Early Reading Achievement, 168;

Center for Research on the Educational
Achievement and Teaching English Language
Learners, 169; Center on Instruction, 169; Council
for Exceptional Children, Division for Learning
Disabilities, 170; Council for Exceptional
Children, Response to Intervention, 169; Dynamic
Indicators of Basic Early Literacy Skills, 170;
Evaluating Children’s Books for Bias, 170;
Florida Center for Reading Research, 170; Inside
Teaching, 170; International Dyslexia Association,
170; International Reading Association, 171; IRIS
Center, 171; Knowledge Loom, 171; LD Online,
171; LD Resources, 171; Literacy Connections,
171-172; Literacy Web, 172; National
Association for Bilingual Education, 172; National
Association for Multicultural Education, 172;
National Association of State Directors of Special
Education, 172; National Center for Culturally
Responsive Educational Systems, 172—173;
National Center for Learning Disabilities, 173;
National Center on Response to Intervention, 173;
National Central Regional Educational Laboratory,
Multicultural Children’s Literature, 173; National
Clearinghouse for English Language Acquisition,
173; National Council of Teachers of English,
173; National Institute for Urban School
Improvement, 173—174; National Research Center
on Learning Disabilities, 174; overview, 167;
Read Write Think, 174; Reading Rockets, 174;
Regional Resource and Federal Center Network,
174; Response to Intervention Action Network,
174; Response to Intervention Resource Center,
175; Rethinking Schools, 175; Teaching
Tolerance, 175; Texas Center for Reading and
Language Arts, 175; U.S. Department of
Education, 175; What Works Clearinghouse, 176

Webinar recordings, 173

What Works Clearinghouse, 176
Whole-child teaching, 128, 155
Whole-class instruction, 119-122
Woman Who Outshone the Sun, The, 107
Woodcock-Muiioz Language Survey, 56
Woods, S., 83

Word drills, 94

Word fluency center, 22

Writing, journal, 125-126

Zone of proximal development, 20












