INDEX

A

Action plan revision,
107-108, 129

Action research, work of,
tools that support the,
119, 124, 125, 126

Action, self-assessment
of, 173

Actions: of administrators,
116, 118; of other
representatives, 118; of
professional develop-
ers, 116; of student
participants, 118; of
teachers, 115-116, 117;
of university faculty,
116; varied, 115

Adelphi University, 47

Administrators: actions of,
116, 118; artifacts for,
types of, 144. See also
Principals

Agenda draft, participant
feedback on,
93, 94

Alignment: of individual
and organizational

work and needs, 83-85;
self-assessment of,
172-173
Allen, D., 105, 107
American Federation of
Teachers, 12
Annotation process, 140,
142143, 143-149
Answering Questions
Stage, 142
Applications, formal,
submitting, 135, 138
Artifacts: annotation of,
140, 142-143, 143-149;
in certification
portfolio, 148; submit-
ting, 139; types of,
144, 146
Assessment: aspects in,
96—108; of communi-
ties that last, 96, 97,
187-189; of communi-
ties that lead, 96, 97,
183-185; of communi-
ties that learn, 96, 179—
181; of community
growth, 98, 99-100; of

individual capacity,
135, 155-161; of
organizational capacity,
98, 100, 163-169; of
organizational support,
98, 101-104; of
purpose, 97; role of
facilitator in, 86; of
student capacity, 89,
135, 138,191-197. See
also Curriculum and
assessment; Participant
evaluation;
Self-assessment

Assumptions, key, 78

Attrition rate, 13

Availability, self-assessment
of, 175

B

Bandura, A., 9, 10

Baseline measure, 135

Baseline portfolio, 135,
138

Baseline requirements,
138-139

Bateson, G., 48
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Beginning level: of
Collegiality, 52, 72,
161, 169, 197; of
Commitment to
Expertise, 45, 46, 71,
160, 168, 196; of
Commitment to
Reflection, 44, 69, 141,
159, 167, 195; of
Commitment to
Understanding, 37, 38,
59, 156, 164, 192; in
communities that last,
97, 188—189; in
communities that lead,
97, 184-185; in
communities that
learn, 180-181I; of
Courage and Initiative,
42, 65, 158, 166, 194; of
dispositions of
practice, 35, 58; of
Intellectual Persever-
ance, 40, 63,64, 157,
165, 193; of involve-
ment, 136; in profes-
sional learning
communities, 26, 82,
85, 86, 108, 136

Beinstein, P., 105, 107

Blythe, T., 105, 107

Boerum, L., 118

Brandt, R., 4, 5

Bussewitz, D., 115

Byme, C.]., 9

C

Caledonia-Mumford
Central School District,
New York, 115, 117

Index

Capacity-building. See
Individual capacity;
Organizational
capacity

Capers, M., 5,12, 15

Carey, N, 12

Carnegie Forum on
Education and the
Economy, 12

Certification portfolios,
145, 147-148, 149

Checklists: use of, 119,
123; value of, 125

Climate, organizational,
56-57, 58,93

Closed-door policy, issue
with a, 28, 41

Collaborative annotation
process, 143-149

Collaborative discourse, 93

Collaborative structures,
impact of, 14

Collective and individual
expertise, cultivating,
82

Collective efficacy, 15

Collective identity, 82

Collective responsibility, 58

Collegial inquiry, 6

Collegial relationships,
trust-based, support-
ing, 13

Collegial structures, need
for, 11

Collegiality: assessment of,
137,161, 169, 197;
described, 29, 31;
developing, factor
critical to, 129; from an
individual standpoint,

52-53, 161; manifesta-
tions of, 161, 169, 197,
maximizing, 114; from
an organizational
standpoint, 72-74, 169;
promoting, tools for,
124; reflection on self-
assessment process and,
143; from a student
standpoint, 197

Commitment and interest,
measures of, 134—135,
136

Commitment to Expertise:
assessment of, 137, 160,
168, 196; described, 29,
30-31; designing and
developing, tools to
assist in, 119; develop-
ing, factor critical to,
130; from an individual
standpoint, 45-51, 160;
manifestations of, 160,
168, 196; from an
organizational stand-
point, 69-72, 168;
promoting, tools for,
124; from a student
standpoint, 196

Commitment to Reflec-
tion: assessment of,
137,159,167, 195;
described, 29, 30, 31;
evidence of, identify-
ing, examples of, 144—
145; from an individual
standpoint, 43—45, 159;
manifestations of, 159,
167, 195; modeling,
130; from an



organizational
standpoint, 67-69, 167;
self-assessment process
for, 140, 141, 142143,
146; from a student
standpoint, 195
Commitment to Under-
standing: assessment
of, 100, 137, 138, 156,
164, 192; described, 29,
31; from an individual
standpoint, 36-39, 156;
manifestations of, 156,
164, 192; from an
organizational stand-
point, 59-62, 164;
processes exercising,
93; from a student
standpoint, 192; use of
criteria to foster, 120
Communities for Learn-
ing, 28, 47, 48, 49, 90,
115-116, 130, 135
Communities that last,
23-24, 25,78, 82, 96,
97, 187-189
Communities that lead,
22-23,24, 25,78, 82,
96, 97, 183-185
Communities that learn,
21-22, 24, 25,78, 82,
96, 179-181
Community culture,
shaping, critical role in,
104
Community developmen-
tal continuum, levels on
the, described, 26-28.
See also Beginning
level; Developing level;

Established level;
Systemic level
Community expectations,
support for, assessing,
98, 102-103
Community growth,
assessment of, 98,
99-100
Community learning,
support for, assessing,
98, 101-102
Community members. See
Participant evaluation;
Participants
Community opportuni-
ties, support for,
assessing, 98, 103—104
Community outcomes:
beneficial, ample
evidence of, 153;
difficulty measuring
some, 131; examina-
tion of the community
work related to, 113—
115; overview of, 111—
113; tools assisting in
the development of
work and the, 118-131;
work manifesting in,
115-118

Community work: closer

examination of, 113—
115; context surround-
ing, 78-81; develop-
ment of, tools that
assist in the, 118-131;
difficulty measuring
some outcomes of,
131; manifestations of,
115-118; relationship

between, and the
supporting organiza-
tion, 85

Community-wide groups,
actions of, 118

Complex systems, schools
as, 131, 153

Complexity of teaching,
11,13

Compliance, valuing, issue
of, 28

Comprehensive level, of
involvement, 136

Context: organizational,
16-17, 56, 57; that
surrounds the work of
communities, 78—81

Courage and Initiative:
assessment of, 137, 158,
166, 194; described, 29,
30; developing, factor
critical to, 129; from an
individual standpoint,
41-43, 158; manifesta-
tions of, 158, 166, 194;
from an organizational
standpoint, 64—67, 166;
processes exercising,
93; promoting, tools
for, 127; from a student
standpoint, 194

Course outcomes for
writing, example of,
115,117

Creativity silos, formal,
creating, 152

Criteria: lists of, using,
119, 120121, 123;
scoring, use of,
123, 124

Index

205



Cross-role structure, 6,
81,98

Culture: community,
104; organizational,
16-17, 57

Cunningham, D., 130

Curriculum and assess-
ment: articulation of,
work of increasing,
111-112,114-115;
criteria for, list of, 119,
120-121; design of, in a
sample table of
expertise, 48; work of,
tools that support the,
119-123

Curriculum rationale, 119,
121,122-123

D

Darling-Hammond, L.,
9,14

Deepening level: of
Collegiality, 72, 161,
169, 197; of Commit-
ment to Expertise, 46,
71, 160, 168, 196; of
Commitment to
Reflection, 69, 141,
159, 167, 195; of
Commitment to
Understanding, 36, 37,
38, 59, 156, 164, 192; of
Courage and Initiative,
42, 65, 158, 166, 194; of
dispositions of
practice, 35, 58; of
Intellectual Persever-
ance, 40, 63, 157,
165, 193

206 index

Designer-author, partici-
pant as, 91-92

Developing level: of
Collegiality, 52, 72,
161, 169, 197; of
Commitment to
Expertise, 4546, 71,
160, 168, 196; of
Commitment to
Reflection, 44, 69, 140,
141, 145, 159, 167, 195;
of Commitment to
Understanding, 37, 38,
59, 156, 164, 192; in
communities that last,
97, 188-189; in
communities that lead,
97, 184-185; in
communities that
learn, 180-181I; of
Courage and Initiative,
42, 65, 158, 166, 194; of
dispositions of
practice, 35, 58; of
Intellectual Persever-
ance, 40, 63, 157, 165,
193; of involvement,
136; in professional
learning communities,
26-27, 82, 85,108, 136

Dichter, A., 93

Disciplined inquiry, sample
questions for, 142

Disposition, defined, 29

Dispositions of practice:
development of,
processes supporting,
92-93, 94-96, 129;
identifying artifacts that
evidence, 144; of

individuals, described,
28-32; measures of
growth and attainment
of, 135, 137-138, 138—
143; in organizations,
described, 58-59; and
processes that support
the community, 86;
readiness through the,
34, 35; self-assessment
of, 135, 137-138,173—
174. See also Collegial-
ity; Commitment to
Expertise; Commit-
ment to Reflection;
Commitment to
Understanding;
Courage and Initiative;
Intellectual
Perseverance

Distributed leadership
structures, 14

District and school
organizational capacity.
See Organizational
capacity

Draft agenda, participant
feedback on, 93, 94

Drafting Stage, 142

Dreyfus, H., 48

Dreyfus, S., 48

DuFour, R, 4, 5,58

Duke, K, 34, 48, 57

Dyer, S., 19, 20, 26, 57

E

Eaker, R,, 4, 5,58

Education, aim of, 77

Educational reform: fad in
the history of, 4; failed



attempts at, learning
from, 153

Educational resources,
issue of, 3

Efficiency, valuing, issue
of, 28

Embodying level: of
Collegiality, 161, 197;
of Commitment to
Expertise, 46, 160, 196;
of Commitment to
Reflection, 141, 159,
195; of Commitment
to Understanding, 37,
38, 156, 192; of
Courage and Initiative,
42, 158, 194; of
dispositions of
practice, 35; of Intellec-
tual Perseverance, 40,
157,193

Established level: in
communities that last,
97, 188—189; in
communities that
lead, 97, 184—185; in
communities that
learn, 180-181; of
involvement, 136;
in professional
learning communities,
27, 82-83, 85,
108, 136

Evidence: identifying, 144;
self-assessment
accompanied by, 140,
141, 142, 143, 149. See
also Artifacts

Exemplars: role of,
130-131; use of, 119

Expertise: articulation of,
91; assertion of, issue
with, 46-47, 49;
capitalizing on, failure
at, 15; cultivating
individual and collec-
tive, 82; developing,
critical role in, 104;
harnessing, 13;
increasing, importance
of, 10; list defining
educator, 50; potential
for, harnessing, 153;
reflection by an
educator on, 51; table
of, 47, 48. See also
Commitment to
Expertise

Expertise and growth,
evaluating. See Partici-
pant evaluation

“Expertise Equalizer,” 51

F

Facilitation: of alignment,
83-85; context for,
78-81; of learning
opportunities, 82—83;
of participation and
membership, 81-82;
of start-up and
operation processes,
86-96

Facilitators: negotiation
by, of roles relative to
positional leadership,
82; participants as, 92;
roles and responsibili-
ties of, 86-87, 105

Fads, 4

Feedback: on a draft
agenda, 93, 94; protocol
for, example of, 106
107; on rationale,
example of, 127, 128;
role of, 104-105,
107,129

Feedback and Refinement
Stage, 142

Feige, D. M., 47, 48,
144-145

Fields, R., 19

Fieman-Nemser, S., 14

Fletcher, A., 118

Flexible and responsive
program design,
assessing, 123, 124

Floden,R.E., 14

Focus: defining purpose
and, 78-81; self-
assessment of, 171-172

Formal application and
induction process, use
of, 135, 138—-139

Formative device, 135

Fullan, M., 17

Fuller, A., 44

Future practice, 8

G

Gamberg, M. E., 36

Glickman, S., 47, 48

Goals and action plans,
revising, 107-108

Goddard, R. D, 10, 15

Gray, P, 4, 14

Gray, T., 145

Growth: of communities,
assessment of, 98, 99
100; reflection on, 7-8

Index
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Growth and expertise,
evaluating. See Partici-
pant evaluation

H

Hargreaves, A., 14
Hargreaves, D., 4
Hierarchical power
structures, 28
Hinrichs, R., 119
Hord, S., 4, 34
Hoy, A. W, 10, 15
Hoy, W. K, 10, 15
Humility, 31

Improvement in teaching,
learning, and under-
standing. See Commu-
nity outcomes

Individual and collective
expertise, cultivating, 82

Individual and organiza-
tional work and needs,
alignment of, 83-85

Individual capacity:
assessment of, 135,
155-161; conclusion
on, 53; deepening, as a
purpose of a commu-
nity, 81; exploring the
community’s role in
building, 86-87;
imbalance between
organizational capacity
and, 74, 75; importance
of, 33-35; means of
developing, 36-53; and
readiness through the
dispositions of

208 index

practice, 35; of students
to participate, assess-
ment of, 89, 135, 138,
191-197

Individual contributions,
measures of, 143—-149

Individual readiness-
capacity continuum,
levels on the, described,
35. See also Beginning
level; Deepening level;
Developing level;
Embodying level

Individual student needs,
addressing, issue of, 2

Initiative. See Courage and
Initiative

Integrity, 31

Intellectual Perseverance:
assessment of, 137, 157,
165, 193; certification
portfolio related
to, 147-148, 149;
described, 29, 30, 31;
designing and develop-
ing, tools to assist in,
119; developing, factor
critical to, 129; from an
individual standpoint,
39-41, 157; manifesta-
tions of, 157, 165, 193;
from an organizational
standpoint, 62-64, 165;
processes exercising, 93;
promoting, tools for,
124, 127; questions
generated around, for
self-assessment, 143;
reflection on self-
assessment process and,

143; from a student
standpoint, 193
Interest and commit-
ment, measures of,
134-135, 136
Interim leadership, 88
Investment level, determin-
ing, 134, 135, 137-138
Involvement level,
determining, 134, 136
Isolation, issue of, 28

J

Job-embedded approaches,
development of,
focusing on, 114

K

King, B. M., 34

Knowledge creation and
dissemination,
importance of, within
schools, 15

Kruse, S., 34

L

Lalor, A. D., 47, 48

Lambert, L., 34, 57

Lasting communities

Lasting, communities
concerned primarily
with, 23-24, 25,78, 82,
96, 97, 187-189

Leadership: assigning, 57,
58; developing,
communities con-
cerned primarily with,
22-23, 24, 25,78, 82,
96, 97, 183-185;
interim, 88; positional,



issue of, 81; shared, 58;
using, to change
context, 16—-17
Leadership capacity, 57-58
Leadership role, helping
participants identify a,
84
Leadership structures,
creation and implemen-
tation of, fostering, 14
Learner, participant as, 90
Learning: communities
concerned primarily
with, 21-22, 24, 25,78,
82,96, 179-181;
opportunities for,
facilitating, 82—-83;
shared, 11-12
Learning communities,
defining, issue of, 4, 5.
See also Professional
learning communities
Learning, improving. See
Community outcomes
Letters of recommenda-
tion, submitting, 139
Levine, M., 49
Lieberman, A., 4, 13
Little Flower School
District, New York, 118
Little, J. W., 4, 14, 58
Locatelli, L., 49, 50, 105
Louis, K., 34

M

Macmillan, R., 14

Many, T., 4

Mattituck-Cutchogue
School District,
New York, 119

McDonald, E., 93

McDonald, J., 93

McLaughlin, M. W., 4

Membership and partici-
pation: described,
81-82; self-assessment
survey for, 171-172

Miller, L., 4, 13

Misalignment of work and
needs, 85

Modeling feedback, 105

Mohr, N., 93

Moller, G., 57

Mulford, B., 10

Multiple stakeholders,
engaging, importance
of, 74

Munro, J., 5

N

National Board for
Professional Teacher
Standards, 15

National Commission on
Teaching and America’s
Future, 9, 15

Needs and work, align-
ment of individual and
organizational, 83-85

Nested communities of
learning, 24, 25

Newmann, E. M., 34

Nongovernmental organi-
zations, actions of, 118

Novice teachers, issue of, 2

O

O’Day, ., 33

Operation processes, start-
up and, 86-93, 94-96

Organizational and
individual work and
needs, alignment of,
83-85

Organizational capacity:
assessment of, 98, 100,
163-169; attending to,
importance of, 53;
deepening, as a
purpose of a commu-
nity, 81; developing,
means of, 59-74;
exploring the commu-
nity’s role in building,
86—87; imbalance
between individual
capacity and, 74, 75;
and the issue of
stability, 74-76;
overview of, 55-58;
participant’s assess-
ment of, 135, 137-138;
and readiness through
the dispositions of
practice, 58—59

Organizational climate: of
equality, creating an, 93;
supportive, 56-57, 58

Organizational contexts:
creating new, 16—17;
supportive, 56, 57

Organizational cultures:
changing, 16-17;
supportive, 57

Organizational readiness-
capacity continuum,
levels on the, described,
58-59. See also
Beginning level;
Deepening level;

Index
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Organizational readiness-
capacity (continued)
Developing level;
Systemic level

Organizational stability,
issue of, 74-76

Organizational support:
assessing, 98, 101-104;
structures of, lack of, 12

Outcomes of community
work. See Community
outcomes

P

Participant evaluation: and
dispositions of practice
measures, 135, 137-138,
138-143; and individual
contribution measures,
143-149; and interest
and commitment
measures, 134-135, 136;
overview of, 133—134

Participants: as evolving
over time, 133; feed-
back from, example of,
on a draft agenda, 93,
94; roles of, 89-92;
students as, 88-89, 118

Participation and mem-
bership: described, 81—
82; self-assessment
survey for, 171-177

Passion, harnessing, fully
invested in, 113

Past practice, 7

Peer reviews, 105, 106107

Permanence factors,
108-109. See also
Sustainability

Index

Perry, K., 143

Picone-Zocchia, J., 127

Point of entry, new,
finding a, 109

Political will, issue of, 3

Portfolios: baseline, 135,
138; learner, frame-
work for, 145, 146;
showcase or certifica-
tion, 145, 147-148, 149

Positional leadership, issue
of, 81

Powell, B. S., 105, 107

Pozantides, T., 49, 51

Practice: changes in, over
time, 7-8; reflective, 6,
27, 48, 143; wisdom of,
16, 131. See also
Dispositions of
practice

Prereadiness: for Collegial-
ity, 52, 73; for Commit-
ment to Expertise, 45,
70; for Commitment to
Reflection, 43—44,
67-68, 141; for
Commitment to
Understanding, 36-37,
60; for Courage and
Initiative, 41, 42, 65—66;
of individuals, 34; for
Intellectual Persever-
ance, 39, 63—-64; of
schools, 57-58

Present practice, 8

Presenter-facilitator,
participant as, 92

Principals: promise of
professional learning
communities for, 152;

role of, 14, 57. See also
Administrators
Problem symptoms,
distinguishing, from
real organizational
needs, 84
Process-related tools, 119
Product-centered tools,
118-119
Professional developers:
actions of, 116; artifacts
for, types of, 144
Professional development:
action plan for,
revision of, after
receiving feedback,
example of, 129; job-
embedded approaches
to, developing, focus-
ing on, 114; work of,
tools that support the,
119, 123-124, 125
Professional learning
communities: absence
of, conditions in the,
152; context and
rationale for, 2—3; and
the context surround-
ing the work of, 78-81;
creation of, arguments
for the, 9-16; disposi-
tions embodied by,
28-32; as evolving over
time, 26-28; growth
from participating in,
reflection on, example
of, 7-8; key variable in,
19-25; meaning of,
4—6; need for, 16-17,
153; promise of,



151-154; scenarios
depicting, 1-2, 6-7,
19-20,20-21, 111-112;
schools benefiting
from, 13-16; students
benefiting from, 9-11;
teachers benefiting
from, 11-13, 16;
underlying tenet of, 9.
See also specific aspects
of professional learning
communities

Purpose: assessment
focused on, 96, 97; and
focus, defining, 78-81;
as a key variable,
19-25; shared, 82, 109

Q

Questions, generating, to
provide evidence of
dispositions, 140,
142-143

R

Rating scales, use of, 98,
99-100

Rationale: curriculum,
119,121, 122-123;
feedback on, example
of, 127, 128; for
professional learning
communities, 2—3;
revised, example of,
127-128

Readiness, concept of, 33

Readiness factors, 34

Readiness, individual and
organizational,
development of. See

Individual capacity;
Organizational
capacity

Readiness, lack of. See
Prereadiness

Readiness-capacity
continuum, various
levels on the. See
Beginning level;
Deepening level;
Developing level;
Embodying level;
Established level;
Systemic level

Recruiting and inducting
members: issues in, 87—
88; measures useful for,
134-135, 136; role of
facilitator in, 86; tool
for, 88,171-177

“Reflective Toolbox,” 140

Reflection prompts,
example of, 146

Reflective practice, 6, 27,
48, 143. See also
Commitment to
Reflection

Reflective practitioner,
participant as, 90-91

Reform: educational, 4,
153; school, 13—14,
15,153

Repositioning, 109

Research and development
work, devotion to,
importance of,
152-153

Research and inquiry, in a
sample table of
expertise, 48

Research work, revision
process needed for a
shift in, annotated
exemplar of the,
130-131

Researcher, participant
as, 91

Responsibility, collective, 58

Résumés, submitting, 139

Rich text protocol for a
discussion, 93, 9596

Ritchhart, R., 29

Roles and responsibilities:
assigning, 56; of
facilitators, 86—-87, 105;
leadership, helping
participants identify, 84

Ross, J. A, 4, 14

Rubrics: certification,
example of, related to
Intellectual Persever-
ance, 147-148, 149; for
communities that last,
96, 97, 187-189; for
communities that lead,
96, 97, 183-185; for
communities that
learn, 96, 179-181; for
curriculum rationales,
119, 122; for design of
action research studies,
126; for flexibility in
program design, 123,
124; for individual
capacity, 135, 155-161;
for organizational
capacity, 163—169; for
rationales to structure
feedback, 127, 128; for
student capacity, 89,

Index
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Rubrics: certification
(continued)
135, 138, 191-197; use
of, 119; value of, 125

S

Saxby, J., 19

School and district
organizational capacity.
See Organizational
capacity

School reform, reconceptu-
alizing, 13-14, 15, 153

School structure: collab-
orative, impact of, 14;
issue of, 3, 12, 13, 28;
supportive, 56—57

Schools: benefit of learning
communities for, 13—
16; as complex systems,
understanding, 131,
153; improvement of,
requirements for, 3;
participant’s assessment
of, 137-138. See also
Organizational entries

Scoring criteria, for
assessing flexibility in
program design,
123, 124

Self-assessment: accompa-
nied by evidence, 140,
141, 142, 143, 149; of
dispositions of
practice, 135, 137-138,
173-174; of interest
and commitment, 134—
135, 136; for participa-
tion in professional
learning communities,

212  Index

171-177; process of,
involving Commitment
to Reflection, 140, 141,
142-143, 146; for use
in recruiting and
induction, 88, 171-177

Self-assessment survey
analysis, 176-177

Senge, P., 4, 5

Sergiovanni, T. ., 5

Shared annotation
process, 143—-149

Shared leadership, 58

Shared learning, 11-12

Shared purpose, 82, 109

Shared vision, developing
a, 83

Showcase or certification
portfolios, 145, 147
148, 149

Shulman, L. S., 4, 5,11, 12,
15, 16, 48

Silins, H., 10

Slovak,J., 116

Social intelligence,
preserving, 153

Sparks, D., 9

Spillane, J., 14

Standards, issue of, 3, 41

Start-up and operation
processes, 86-93, 94-96

State agencies, actions of,
118

State standards, issue of, 3

Strong, R., 46, 49

Structural readiness
factors, 34

Structures, school. See
School structure

Student-centered practice, 8

Students: achievement of,
link between teacher
quality and, 9-10;
actions of, 118; artifacts
for, types of, 144;
benefit of learning
communities for, 9-11,
16; capacity of, to
participate, assessment
of, 89, 135, 138, 191—
197; needs of, address-
ing, issue of, 2; as
participants, 88—89,
118; promise of
professional learning
communities for, 152

Supporting organization:
assessing the, 96;
relationship between
community work and
the, 85. See also
Organizational support

Sustainability: conceptual-
izing, 16; of learning
communities, 108—109.
See also Communities
that last

Systemic level: of Collegi-
ality, 72, 169; of
Commitment to
Expertise, 71, 168; of
Commitment to
Reflection, 69, 167; of
Commitment to
Understanding, 59,
164; in communities
that last, 97, 188—189;
in communities that
lead, 97, 184-185; in
communities that



learn, 180-181I; of
Courage and Initiative,
65, 166; of dispositions
of practice, 58-59; of
Intellectual Persever-
ance, 63, 165; in
professional learning
communities, 27, 28,
83, 85, 86, 108

T

Table of expertise, 47, 48

Talbert, J.E., 4

Task Force on Teaching as
a Profession, 12

Teacher evaluation
process, 118
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