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NCATE accreditation, 324, 329;

bindex.qxd  3/7/06  10:46 PM  Page 413



Professional standards, continued
overview of, 314–315; setting 
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Maine’s experience with, 181–185.
See also PDS (professional develop-
ment school) model

Self-assessment, 135–136
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gram

Southwestern Bell, 177
Special education students. See Diverse
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approach using, 189–190; writing
standards for content, mechanics,
and goals, 191–192. See also
Coursework; Curriculum education

Subject matter knowledge: curriculum
design and, 82; importance of,
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sociocultural context of, 82; stu-
dent performance link to, 32–34;
teacher education inclusion of,
88–93

T
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teaching, 312fig; the challenge of
looking for, 6–7; critiques of, 279;
distinctive models used for, 45–59;
evidence of practice in, 68–73, 69t;
general state of national, 310–312;
graduates’ feelings of efficacy from,
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331; institutional investments and
university context of, 278–280;
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cessful, 16–17. See also Clinical
experience; specific individual 
programs; Teacher education

Teacher effectiveness: link between
qualifications and, 24–27, 29–30;
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requirements and, 27–34; pedagog-
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impact on student learning by, 19;
improving retention of, 339–340;
incentives for recruiting/distribut-
ing quality, 331–342; increasing
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337–338; satisfaction with teacher
education by, 275–276; strategies
for improving compensation of,
340–341; “thinking like a teacher”
modeling for, 197–200; unequal
distribution of well-qualified,
23–24. See also Professional com-
munity
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104–105, 131; as collaborative
activity of professional community,
83; debate over teacher knowledge
and effective, 27–34; evaluating
performance of, 325–327; im-
proving conditions of, 340–342;
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ceptions regarding, 36; problem 
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Teaching portfolios, 106, 114,
139–146, 325–326
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Tenure incentives, 295–297
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technology in education, 302–
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305–309; nature of the problem,
277–282; strategies for institutional
change, 282–283; supporting uni-
versity teacher education programs,
283–286; through wise investment
of resources, 301–309. See also
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search done at, 149–150; Bracken-
ridge Forum and, 285; child study
coursework of, 128; clinical experi-
ence in, 177–181; combining prac-
tice, research, and theory in, 260–
261; comments by graduate about,
44; coursework and clinical work
mix of, 100–101, 102, 128; cur-
riculum materials/design develop-
ment in, 212, 213–214; described,
7, 55; evidence of practice in, 70;
foundation of learning through,
111; institutional incentives used
in, 295–296; lab school model used
in, 175; mentor teaching in, 179;
modeling teaching strategies ap-
proach by, 195; PDS initiatives
launched by, 154; PDS network of,
175–181; pedagogical knowledge
included in, 89; perceptions of 
preparedness by graduates of, 65;
portfolio use in, 140–141; reform
measures taken by, 284–285; Smart
Schools for San Antonio’s Future
developed by, 175; social justice
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action research done at, 147; candi-
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approach by, 225–226; student
comments on, 15; teacher educa-
tion model used in, 51–53

UCLA lab school, 162
Uniquiet Pedagogy: Transforming
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(Kutz and Roskelly), 237

University of Chicago lab school, 162
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ETEP program: child study course-
work at, 128; community case
study used at, 129; coursework and
clinical work used in, 102, 128;
curriculum materials/design devel-
opment in, 212–213; described, 53;
exhibitions of performance curricu-
lum of, 136–139; foundation of
learning through, 111; guidance
approach used in, 298, 299; insti-
tutional incentives used in, 296–
297; INTASC model standards
used in, 317; learning assessment/
development tools used in, 204–
205; learning theories/child devel-
opment basis of, 87–88, 128; learn-
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of, 258–259; ongoing improvement
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UVA (University of Virginia) BA/MT
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described, 7, 57; evidence of prac-
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bility approach in, 159–160;
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162; pedagogical knowledge
included in, 89–90, 198; percep-
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reflection as part of, 108–109; sub-
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bindex.qxd  3/7/06  10:46 PM  Page 418



subject index 419

V
Valero Energy, 177
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selection in, 309; child study
coursework of, 123–124; combin-
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guidance approach used in, 298;
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