Index

A

Academic language therapists:
determining need for,
187-188; general information,
187; locating, 188-189; tips on
using, 189-190

Accommodations: assistive
technology as, 158; general
information, 223-224;
homework, 199, 231; reading,
154-155; Section 504, 292-293;
in testing, 240-245; when to
use, 225; writing, 156-158

Achievement tests, 32

Acronyms, 112, 253

Acrostics, 253-254

Activities: partner, for
differentiating instruction,
234-1235; for reinforcing
phonics skills, 71-72; for
reinforcing spelling skills,
123-125, 160; for
strengthening language
skills, 160-162; for teaching
decoding, 78-79, 84-85; for
teaching sight words, 87-89.
See also Games

Adaptations: general
information, 222-223,

225; homework, 231; of

learning materials, 237-239;
in testing, 240-245. See
also Accommodations;
Modifications

Adopted children, 11

Americans with Disabilities Act
(ADA), 270; Amendments
Act of 2008, 290, 291-292

Anxiety, 23, 51, 191, 194

Archer, A. L., 84

Assessment: of fluency, 96-97;
of phonics skills, 70-71; of
phonological awareness, 33,
65-66; of word identification
skills, 76-78. See also Tests

Assignments: differentiating,
235-236; rubrics for, 134-135,
143, 235

Assistive technology, 146-153;
general information, 146, 158;
for help with homework, 200;
sources of, 147-148, 152-153; to
support reading, 146-148, 151,
152-153; to support writing,
148-153; types of, 146-152; web
sites on, 148, 153

Attention-deficit/hyperactivity
disorder (ADHD), 9, 20, 24,
296. See also Dual exceptional
(2e) students

303
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Audio books, 146, 147, 148
Auman, M., 135
Auray, D. P, 135
Automaticity, 91

B

“Basic Spelling Vocabulary List,”
125, 163-168

Behavior problems: acting
out, 24, 191; and executive
functioning of brain, 22

Blending, 65, 72, 74, 76

Books: audio, 146, 147, 148;
for children to learn about
dyslexia, 181; electronic,
146-148

Bookshare.org, 148

Boys, dyslexia among, 7

Brain: changed functioning of,
with training, 19; executive
functioning of, 22; of people
with dyslexia, 9, 16-18

C

Checklists for parents, 177-219;
advocating for child with
dyslexia, 182-186; building
child’s self-esteem, 193—194;
building child’s study skills,
213-217; finding tutors
or educational therapists,

187-190; helping child with

organization, 206-209; helping

child with time management,
210-212; helping with
homework, 195-200;
reinforcing reading skills at
home, 201-205; talking with
child about dyslexia, 178-181.

See also Checklists for parents
and teachers

Checklists for parents and
teachers, 265-301; college
students with dyslexia,
270-273; high school students
with dyslexia, 266-269;
Individualized Education
Programs (IEPs), 287-289;
national organizations and
resources, 294-301; Response
to Intervention (Rtl), 274-281;
Section 504, 290-293; special
education, 282-286. See
also Checklists for parents;
Checklists for teachers

Checklists for teachers,
221-263; adaptations and
accommodations in testing,
240-245; adaptations and
modifications of materials,
237-239; adaptations
vs. accommodations vs.
modifications, 222-225;
differentiating instruction,
232-236; helping with
homework, 226-231;
helping with organization,
246-249; helping with time
management, 249-252;
strategies for teaching reading
in content areas, 258-262;
strategies to aid memory,
253-257. See also Checklists
for parents and teachers

Children with dyslexia: books
about dyslexia for, 179; how
parents can advocate for,
182-186; parents’ talking
with, about dyslexia, 178-181;
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reinforcing reading skills of,
at home, 201-205; symptoms
of dyslexia in, 11-15; what’s
needed by, from parents and
teachers, 43—44. See also
People with dyslexia; Students
with dyslexia
Cloze technique, 100, 111
Coexisting disorders, 9, 20,
24, 296
College students with dyslexia,
270-273; diagnosing, 29;
general information, 270;
recommendations for, 270-273
Communication: tips for
parents, 183-185, 199; tips for
teachers, 227-228, 229
Composition. See Writing
Comprehension, 104-114;
general information, 48,
104; good readers’ strategies
for, 104—105; methods for
teaching, 106-114, 261-262;
monitoring, 107-108; reasons
for dyslexic readers’ problems
with, 105-106
Connecticut Longitudinal Study, 16

D

Decoding, 73-85; activities
for teaching, 78-79, 84-85;
brain activity related to, 17,
18; general information, 48,
73; methods for teaching,
73-76, 79-84; miscue analysis
for assessing skills in, 76-78;
multisyllabic words, 79-85

Denton, P. H., 112

Depression, 10, 191, 192, 194

Deshler, D. D., 112, 144

Diagnosing dyslexia, 27-34;
general information, 27-29;
and standardized test scores,
29-30; tests for, 31-34; in
young adults, 29

Dolch word list, 86, 89

Drafts: reading aloud, 141;
writing, 127, 136-137

Dual exceptional ( 2e) students,
50-53

Dysgraphia, 20, 24

Dyslexia: benefit of early
identification of, 18; causes
of, 7,9, 16; defined, 3, 4;
diagnosing, 27-34; general
information, 7-9; incidence
of, 3, 7; research findings on,
16-19; risk factors for, 9, 11,
18; signs and symptoms of,
11-15, 20-24; social problems
associated with, 9—10. See also
Children with dyslexia; People
with dyslexia; Students with
dyslexia

E

Ear infections, 11

Early intervening services (EIS),
274, 278

E-books, 146-148

Editing written work, 127-128,
140, 142-145

Educational therapists:
determining need for, 187-188;
general information, 187;
locating, 188—189; private,
185-186; tips on using,
189-190
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Electronic text, 146—148
Elementary school students with
dyslexia: reinforcing reading
skills of, at home, 201-203,

204-205; symptoms in, 14-15
Emotional difficulties: for
individuals with dyslexia, 23-24;
related to low self-esteem,
191-192; for twice exceptional
students, 51
E-text, 146-148

Executive functioning of brain, 22

F

Fetzer, N., 48, 135

Figurative language, 102-103,
136

Fluency, 18-19, 91-97; assessing,
96-97; brain activity related
to, 17; factors contributing to,
91-92; general information,
48, 91; methods for building,
19, 92-96

Frames: in math, 239; in reading,
113, 237; in writing, 130, 134,
156, 235

Friedlander, B., 138

Fry, E., 90

Fry’s instant words, 86, 90

Functional magnetic resonance

imaging (fMRI), 16

G

Games: to aid memory, 256; for
developing vocabulary, 102;
to strengthen language skills,
159-160; for teaching spelling,
159, 161; as way to study, 217.
See also Activities

Genetics, 9, 11, 18

Gifted students, 50

Gillingham, A., 35

Girls, dyslexia among, 7

Gleason, M. M., 84

Graham, S., 125, 138, 163

Graphic organizers: for increasing
comprehension, 113; for
learning vocabulary, 100-101;
for prewriting, 130-131

H

Handwriting, difficulty with, 20,
24

Harris, K., 125, 163

Harris, K. R., 138

Hasbrouck, J., 97

High school students with
dyslexia, 266-269; general
information, 266-267;
recommendations for,
267-269; reinforcing reading
skills of, at home, 203-205;
symptoms in, 15

Homework: parental help with,
195-200; supply kit for,
207-208; teacher’s help with,
226-231

Homophones (homonyms), 101

I

Individualized Education
Programs (IEPs): general
information, 287-289;
for high school students with
dyslexia, 267, 269;
homework accommodations
in, 199; IDEA requirement
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for, 282; and parents, 183,
184-185, 288

Individuals with Disabilities
Education Act (IDEA):
history of, 282; on rights of
special education students,
182, 282-283; and Rtl, 274,
277-279, 284-285; on
specific learning disabilities,
3, 5-6; and testing
accommodations, 244

Infants, risk factors for dyslexia
in, 11

Instructional methods: for
composition, 133-139; for
comprehension, 106-114,
261-262; for decoding, 73-76,
79-84; for differentiating
instruction, 232-236; for
fluency, 19, 92-96; key
elements of, for students
with dyslexia, 45-49;
National Reading Panel
recommendations on, 19;
for phonics, 68-70; for
phonological awareness,
18-19, 63-65; for prewriting,
129-131; for revising and
editing written work,
140-145; for spelling,
118-125; for vocabulary,
98-103, 260-261. See also
Activities; Games; Response
to Intervention (Rtl)

Intelligence: of people with
dyslexia, 7; and processing
speed of brain, 22-23;
reassuring children with
dyslexia about, 179. See also
Gifted students

Intelligence tests, 31

International Dyslexia
Association, dyslexia
definition of, 4

Intervention: importance of
early, 8, 18; research-based,
for struggling readers, 35-42,
172-173. See Response to
Intervention (Rtl)

Irregular words, 87, 89

J

Junior high school students:
reinforcing reading skills of, at
home, 203-205; symptoms of
dyslexia in, 14-15

K
Kress, J., 90

L

Language skills: difficulties with,
12; games and activities for
strengthening, 159-162

Learning disabilities (LD):
defined, 3, 5; evaluations for,
28-29; organizations that
address, 294-297; parents’
talking with child about,
178-181; specific, 3, 5-6, 27

Learning styles, 47-48, 194, 213,
232

Legal advocates, 186

Local education agency (LEA),
282, 285, 286

Long-term projects: parental help
with, 197, 212; teacher’s help
with, 228, 229, 251, 293

Loynachan, C., 125, 163
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M

Mapping: mind, 131; semantic,
113, 261; story, 114, 256;
word, 102, 122-123

Mariconda, B., 135

Mason, L. H., 138

Math: adaptations of materials
for, 239; difficulties with, 13,
14, 15; memory problems
in, 20, 21; mnemonic
technique for, 254; writing
accommodations for, 156, 157

Meetings: IEP, 288, 289; tips for
parents on, 184-185

Memory difficulties: examples
of, 20-21; as reason for
comprehension problems,
105; testing for, 32; tips for
teachers to help students with,
253-257. See also Mnemonic
techniques

Metacognition: and brain
function, 22; general
information, 48, 104, 106,
107; strategies for learning,
107-108, 174. See also
Self-monitoring

Middle school students with
dyslexia: reinforcing reading
skills of, at home, 203-205;
symptoms in, 14—15

Miscue analysis, 76-78

Mnemonic techniques: to aid
comprehension, 112-113; to
help with memory difficulties,
253-255; for revising and
editing, 144-145; for steps
in composition, 138-139; for
study skills, 214-215

Modifications: general
information, 224-225;
homework, 227; of learning
materials, 237-239; when to
use, 225

Motivation, tips on increasing,
198-199, 230-231

Motor skill difficulties, 11-12, 23

Murray, B., 122-123

Music, 255

N

National Center for Learning
Disabilities (NCLD), learning
disability definition of, 5

National Institute of Child
Health and Development, 16

National Reading Panel, 19, 96

No Child Left Behind Act, 50

Nolan, S. M., 144

Note taking, 215-216

o

Online resources. See Web sites

Oral language, tests of, 33-34

Oral reading: as accommodation,
154-155; to build fluency,
92-94; of draft when revising
compositions, 141; guided, 19;
parents’ encouragement of,
202. See also Fluency

Organization: parental help with,
206-209; teacher’s help with,
246-249

Organizations, national. See Web
sites

Orton, S., 35

Orton-Gillingham (O-G)

method: reading programs
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based on, 35-37; spelling
programs based on, 120

P

Parents: helping children think
of writing topics, 132; and
IEPs, 183, 287, 288; resources
for, 218-219; suggested ways
for, to strengthen literacy skills
of children, 159-162; tips on
twice exceptional students for,
52-53; what children with
dyslexia need from, 43-44.
See also Checklists for parents;
Checklists for parents and
teachers

Parochial schools, 183, 286

People with dyslexia: brain
functioning of, 9, 16-18,

19, 22; coexisting disorders
among, 9, 20, 24, 296; in
college, 270-273; designing
instruction for, 45-49; in high
school, 266-269; positive
characteristics of, 25-26. See
also Children with dyslexia;
Students with dyslexia

Phonemic awareness: general
information, 48, 60-61;
sequence of skills for, 62. See
also Phonological awareness

Phonics, 67-72; activities for
reinforcing skills in, 71-72;
assessing skills in, 70-71;
general information, 48, 67;
research findings on, 67-68;
tips on teaching, 68-70

Phonological awareness, 59-66;
assessing, 33, 65-606; general

information, 59-61; methods
for teaching, 18-19, 63-65;
research findings on, 65;
sequence of skills for, 61-62.
See also Phonemic awareness
Prefixes and suffixes, 82—85
Pre-reading skills, 12
Prewriting, 129-132; general
information, 127, 129;
methods for teaching, 129-131;
parental help with, 132
Private evaluators, 185
Private schools, 183, 286, 289
Processing speed, slow, 22-23
Proofreading written work,
127-128, 140, 142-145
Prosody, 91

Q

Questions, tips on asking, 234

R

Reading, 58-114;
accommodations in, 154—-155;
assistive technology to
support, 146-148, 151,
152-153; brain activity for,
16-18; early screening for
problems in, 31-32; games
and activities to strengthen
skills in, 159-162; parents
reinforcing skills in, at
home, 201-205; process of
learning, 58; requirements
for teaching, to students
with dyslexia, 18, 49;
research-based programs for,
35-42, 172-173; resources on,
169-175; software programs



310 INDEX

Reading (continued)
for, 172—173; strategies for
teaching, in content areas,

258-262; systematic approach

to designing instruction for,

46—48; tests of skills in, 33;

training programs for teachers,
175. See also Comprehension;

Decoding; Fluency; Phonics;

Phonological awareness; Sight

words; Vocabulary

Reading difficulties: brain activity
related to, 16—18; continuum

of, 16; social problems

associated with, 9-10; as

symptom of dyslexia, 13
Reading logs, 108
Recording for the Blind and

Dyslexic (RFB&D), 147, 272
Rehabilitation Act of 1973. See

Section 504

Reid, R., 138

Research: on dyslexia, 16-19;
fluency-building strategies

based on, 92-96; on phonics,

67-68; on phonological
awareness, 05; reading
programs based on, 35-42,
172-173; on teaching
reading, 19

Response to Intervention (Rtl),

274-281; components of,

274-275; general information,

27, 274; IDEA and, 277-279,

284-285; pros and cons of,
for students with dyslexia,
279-281; three-tiered model
of, 275-277

Revising written work, 127,

140-142, 143-145

Rhyme: to aid memory, 255;
and decoding, 78; handmade
materials using, 161; and
phonics skills, 72; and
phonological awareness, 61,
62, 64; to reinforce reading
skills at home, 201, 202; and
sight words, 87

Rief, S, 48

Rubrics, 134-135, 143, 235

S

Schedules: for homework,
195-196; parental help with,
210-211; teacher’s help with,
250

Schumaker, J. B., 112, 144

Section 504, 290-293;
accommodations under, 244,
292-293; general information,
290-291; special education
eligibility criteria under,
291-292

Self-esteem: how children
acquire, 192-193; low,
expressions of, 191-192; and
reading disabilities, 10, 20, 23;
strategies for building, 193—
194, 230; of twice exceptional
students, 51

Self-monitoring: of
comprehension, 107-108,
111; during revision process,
140-141; sources of learning
strategies for, 174; when
writing, 137-139. See also
Metacognition

Self-talk, positive, 180, 194

Semantic maps/webs, 100-101,
113, 261
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Sequencing difficulties, 21

Shaywitz, B., 17

Shaywitz, S., 16, 17, 18

Sight words, 86-90; activities
for teaching, 87-89; general
information, 86—87; lists of,
89-90; as spelling words, 121

Software: for learning typing
and keyboarding, 149-150;
for prewriting, 131; research-

based, for building fluency, 94;

research-based, for struggling
readers, 40-42, 172-173;
spelling checkers, 116,
144, 150-151, 158, 208;
text-to-speech, 151; word
predictors, 150

Special education, 282-286;
IDEA rules and requirements
for, 282-283; in private and
parochial schools, 183, 286,
289; provision of services
for, 285-286; referral process
for, 284-285. See also
Individualized Education
Programs (IEPs); Individuals
with Disabilities Education
Act (IDEA)

Specific learning disabilities
(SLD), 3, 5-6, 27

Speech disorders, 24

Speech recognition systems,
151-152

Spelling, 115-125; activities
for strengthening skills in,
123-125, 160; complexity of,
117; developmental stages of,
117-118; games for teaching,

159, 161; general information,
48, 115-116; lists of words for,

125, 163168, 243; methods
for teaching, 118-125;
mnemonic technique for, 254

Spelling checkers, 116, 144,
150151, 158, 208

Students with disabilities, laws
protecting, 290

Students with dyslexia: college,
29, 270-273; elementary
school, 14-15, 201-203,
204-205; high school, 15,
203-205, 266-269; middle
school, 14-15, 203-205. See
also Children with dyslexia;
People with dyslexia

Study skills, building, 213-217

Syllables: and decoding “big
words,” 79-82, 84-85; and
phonological awareness,
64-65; and spelling, 118,
119, 121

T

Teachers: parents’
communication with,
183-184, 199; reading
training programs for, 175;
resources for, 263; tips on
twice exceptional students
for, 52-53; what children
with dyslexia need from,
43-44; writing conferences
with students and, 143. See
also Checklists for parents
and teachers; Checklists for
teachers

Technology: for differentiating
instruction, 232, 233-234;
for high school and college
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Technology: for differentiating
instruction (continued)
students with dyslexia, 267,
273; for spellchecking, 116,

144, 150-151, 158, 208; word

processing, 144, 148-150. See
Assistive technology

Tests: adaptations and
accommodations of,
240-245; for diagnosing
dyslexia, 31-34; to measure
phonics skills, 71; parental
help in studying for, 199;
standardized, 29-30, 183,
243-245. See also Assessment

Text-to-speech software, 151

Time management: and brain
function, 22; parental help
with, 210-212; teacher’s help
with, 249-252

Tindal, G. A., 97

Tutors: determining need for,

187-188; general information,

187; for homework help,
199-200; locating, 188-189;
private, 185-186; tips on
using, 189-190

Twice exceptional students,

50-53

Vv
Vachon, V., 84

Visual-motor tests, 33

Vocabulary, 98-103; as
contributing to fluency,
91; general information,
98; keyword technique for
learning, 254; methods for

teaching, 98-103, 260-261;
tests of, 32; web sites on,

171-172

W

Web sites: assistive technology,
148, 153; audio books and e-
text services, 147-148; games
and activities to strengthen
literacy skills, 159-160;
metacognition learning
strategies, 174; organizations
for learning disabilities,
294-296; organizations
for rights of children with
disabilities, 296-297; reading
resources, 42, 169-170; sight
word lists, 89-90; standardized
testing accommodations, 245;
summer reading for children,
205; twice exceptional
students, 52—-53; vocabulary,
171-172; writing resources,
173-174

Webbing, 85, 100, 113, 131

Word processing, 144, 148-150

Wordmapping, 122-123

Writing, 126-158;
accommodations in,
156-158; assistive technology
to support, 146, 148-153;
difficulties with, as symptom
of dyslexia, 13; draft step,
127, 136-137; editing step,
127-128, 140, 142-145; games
and activities to strengthen
skills in, 159-162; general

information, 126; methods



INDEX 313

for teaching, 133-139; Writing conferences, teacher-
prewriting step, 127, 129-132; student, 143

requirements for teaching, Writing disability (dysgraphia),
49; resources on, 169—-175; 20, 24

revision step, 127, 140-142,
143-145; steps in process Y
of, 126—128; tests of skills

affecting development of, Young adults: college-age,

33-34 270-273; diagnosing, 29
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