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teacher-student interaction in,
35fig; limited formal control over
what occurs in the, 14; peer rela-
tions in, 40-41; teacher surveys to
measure instructional practice in,
19-21; typical day in typical,
40-41. See also Teacher-student
interactions

Coaching staff, 137

Community Network for Youth Devel-
opment, 104

Continuous Improvement Process for
After School Programs, 134

CORAL initiative, 94-95, 98, 100-101,
102, 104

Correnti, R., 1, 5, 13, 31

C.S. Mott Foundation, 133

Curricular content: classroom processes
related to, 16-17; instructional logs
structured to measure enacted,
22-24; NRC on meaningful chal-
lenges of, 41. See also Strong
content

Deutsch, N. L., 1, 7,47, 70
Devaney, T ], 2, 10, 109, 127
Downer, J. T, 36

DuBois, D. L., 48, 52, 61

Early Childhood Longitudinal Study,
20

Eisner, E. W, 85

Enhanced Academic Achievement proj-
ect, 95, 100

Expertise. See Youth practitioner exper-
tise

Extended Learning Opportunities
(ELO) Network, 133

Extended Service Schools evaluation,
98

Female teachers, 27
Gambone, M. A., 100

Gatmaitan, M. L., 80
Gibbons, C. M., 1, 8,71, 83

Goldsmith, J., 1, 9, 89, 108
Granger, R. C,, 3, 11, 129, 140
Grossman, J. B., 1, 9, 89, 108

Hamre, B. K., 1, 6, 33, 34, 36, 46

Harris, J. T, 57

Heart of West Michigan Unity Way,
133

High/Scope Educational Research
Foundation, 134

Institute for Children, Youth and Fami-
lies (YPQA), 136-137

Institute for Research on Teaching
(Michigan State University), 21

Instructional logs: as alternative to
classroom observation, 15; compar-
ing teacher surveys to, 21-22;
examining data validity of, 26-27;
identifying important aspects of
classroom processes, 16-18; identi-
fying quality by using, 5-6; imple-
mented to improve accuracy and
response rates, 24-26; instructional
practices measured through, 21-28;
number of required, 27-28; struc-
tured to measure enacted curricu-
lum, 22-24; Study of Instructional
Improvement (SII), 19, 22-29

Instructional practices: CLASS used to
measure, 6, 17; direct observation
of, 18-19, 20-21; instructional logs
to measure, 21-28; SII findings on,
19; teacher surveys to measure,
19-21; TIMSS used to measure,
17. See also Classroom processes;
Teaching strategies

Iowa Collaboration for Youth Develop-
ment (ICYD), 122

Jacob, R, 1, 5,13, 31
KidTrax, 137

Larson, R. W., 1, 8, 71, 83

Learning environment: assessing,
98-100; conceptual model of POS
features including, 91fig; as POS
(point-of-service) quality feature,



93-94; reliability of data sources
measuring, 96¢
Lerner, 75

Maine 21st Century Community
Learning Centers program,
120-121

Mashburn, A. J., 36

Measuring Youth Program Quality
(2007), 134

Mentor PRO, 65

Mentoring. See Youth mentoring rela-
tionships

MENTOR/The National Mentoring
Partnership, 64, 65

Michigan State University, 21, 136

Mielke, M., 101

Mike (youth activism leader), 77-78, 81

Murdock, S., 80

MyTeachingPartner (MTP): changing
teacher-student interaction
through, 41-44; CLASS frame-
work used in, 42-43; description
of, 34, 39, 42; teacher feedback
provided by, 42-43. See also Class-
room Assessment Scoring System
(CLASS)

Nakkula, M. J., 57

National Assessment of Educational
Progress, 20

National Community Education Asso-
ciation, 134

National Institute of Child Health and
Human Development (NICHD), 40

National Institute on Out-of-School
Time, 134, 137

National Mentoring Center, 64

National Reading Panel, 16-17

National Research Council (NRC):
comparing CLASS and, 6, 35,
37-38, 44; master list of features of
quality settings for youth by,
73-74; on meaningful challenges
for cognitive development, 41; on
positive outcomes of programs
with clear rules, 94; on youth
development value in programs, 6,
33-34, 93. See also Assessment

No Child Left Behind, 6, 133

INDEX 143

Observation. See Classroom observation

Out-of-school-time (OST) program
quality: assessing across diverse,
116-122; conflicting language
regarding, 114-116; using data for
ongoing improvement of, 104;
defining effectiveness and,
111-116, 130-131; defining and
expanding improvement in, 135;
embedded in policy, 137-138; high
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