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I N D E X

A
ADHD. See Attention deficit hyperactivity

disorder (ADHD)
Adjective game, 89–90
Adler, A., 310
Adults, teaching students how to talk to,

153, 158–160
Advanced-level classes, 233
Advertising, 309
Agendas: daily, 50–51; optional, of teach-

ers, 18–20
Air cleaners, 38–39
Analogies, introducing students to, 167
Answering questions, teaching procedures

for, 14–15, 90–92
Argument skills, teaching, 151, 153–157
Armstrong, T., 311
Aron, E., 307
Asking for help, teaching procedure for,

159–160
Assignments: challenging, as motivator,

138–139, 167; diagnostic, during first
week of class, 92–93; independent,
128–129, 174–175, 287–288, 289,
290–291; for rude people, 58–59

Attendance monitors, 95–96
Attention deficit hyperactivity disorder

(ADHD): medicating children for,

224–226; sources of information 
on, 307–308; vision therapy and,
197

Attitudes: adjusting, of students, 140–141;
adjusting, of teacher, 141–143; assess-
ing, toward school, 139–140

B
Backing down gracefully, allowing,

119–120
BBC educational Web sites, 214, 309
Behavior: modeling, 118, 169; rewarding

good, 122. See also Misbehavior
Behavior cards, 124–125
Behavior contracts, 126
“The Birds” (DeMaurier), 200
Birthdays, recognizing, 177, 242
Black, A., 18–19, 137
Black males, fear of, 21–24, 308
Bloom’s taxonomy, 102–105, 232
Body language: as discipline technique,

124; information about, 253; poor
readers’ ability to read, 193; students’
first impressions of, 12, 73

Book exchanges, 199
Brainstorming, teaching, 150
Bribing students, 12
Brodeur, K., 96–97
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Bullies: how to handle, 85; how to iden-
tify, 135; psychology of, 280–283;
source of information on, 306

The Bully, the Bullied, and the Bystander
(Coloroso), 306

Burnout, teachers’ risk of, 4, 5

C
Calendars, classroom, 51–52
Callie (former student), 249
Cameron, C., 112–114
Career planning, 172–173, 254–256
Chat outside classroom, as discipline

technique, 17, 86, 125–126
Checklists, 36, 70
Child development: grading and, 29;

learning to read and, 190–191
Children: creating classroom oasis for,

108–109; necessity of liking, 2; sepa-
rating behavior from, 119

Choice: cooperation as, 113; exercise on
power of, 96–99, 140; of persona, 11–
13; reading instructional techniques
allowing, 199–202

Classroom calendars, 51–52
Classroom management: based on nega-

tive treatment of students, 107–108;
as control of classroom vs. students,
16–18; and defining your philosophy
of discipline, 109–111; lining up friend
to help with, 68–69; Misbehavior
folder, 59, 85, 130; one-rule policy for,
66–67, 116, 117, 226; sources of infor-
mation on, 305–306; teacher melt-
down due to problems with, 131–135;
training students for, 14–16. See also
Discipline techniques; Rules

Classrooms: controlling, vs. students,
16–18; preparing, 36–53, 70; seating
arrangements in, 42–47, 133, 242; sen-
sory details of, 37–42; storing supplies

in, 49–50, 70; student information
posted in, 50–53, 70; teacher’s space
in, 47–49, 53

Cleaning up messes, 50, 96
Clothing, of teachers, 13–14, 68, 133
Coloroso, B., 306
Communicating with adults, teaching

procedures for, 153, 158–160
Community members, suggestions for 

involving, 311–313
Computers: alternatives to spending time

on, 267–268; grading facilitated by, 61.
See also Web sites

Consequences of misbehaviors, assigning,
120

Contracts: behavior, 126; for independent
assignments, 287–288, 289

Control, of classroom vs. students, 16–18
Cooperation: cowboy’s lessons on gain-

ing, 112–114; thanking class for, 86–
87, 105

The Curious Incident of the Dog in the
Night (Haddon), 307

Curriculum: modifying, for learning-
disabled students, 238; revising, when
students resist lessons, 236–238; trying
to cover entire, 29–31. See also Lesson
plans

D
Daily agendas, posting, 50–51
Daily lesson folders, 54
Dangerous Minds, 210, 228, 277
Decorating classrooms, 39–42
Del Carmen, M., 249
DeMaurier, D., 200
Detention, revising, 129–130
Discipline techniques, 107–135; assign-

ments for rude people, 58–59; char-
acteristics of successful, 117–123;
chatting with student outside class-
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room, 17, 86, 125–126; cowboy’s les-
sons on, 112–114; detention, 129–130;
for disruptive students, 16–18, 85–87;
emergency disaster plan, 84–87; how
to identify bullies/outcasts, 135;
humiliation, 26, 111–112; negative
credit/extra credit system, 60–61;
personalized approach to, 130–131;
positive, 108–109, 110, 310; sending
students out of class, 87, 122–123,
127–129; for sleeping students, 241;
for students criticizing teacher, 221–
224; teaching to stop verbal abuse of
other students, 226–228, 238–239;
warning speeches, 67–68, 125–126.
See also Classroom management;
Misbehavior; Rules

Disruptive students, 16–18, 85–87
Divorced parents, 266–267, 268–272
Documentation, of student misbehavior,

129, 130
Door monitors, 96
Dress, of teachers, 13–14, 68, 133
Drug education, 243–244

E
Edible Schoolyard, 310–311
Education: nonteaching jobs in, 8; teach-

ing students importance of, 231–232,
255–256

“Eloquent Evidence: Arts at the Core of
Learning” (National Assembly of State
Arts Agencies), 306

Emergency plan: for emergency situations,
54; for student discipline problems,
84–87; for teacher meltdown, 131–135

Emilio (former student), 247–249
ESL programs, 230–231, 278; Web 

resources on, 187, 309–310
Ethics exercises, as motivator, 181–184
Excellent schoolwork, modeling, 169–170

F
Families, reading as activity in, 190–191.

See also Parents
Fay, J., 306
Feedback: positive, on improved behavior,

121; progress reports as, 160–163;
requesting student, as motivator,
146–147, 148, 149

First day of class, 71–84; discussing rules,
52–53; first activities for students,
72–73, 74–76; gathering student 
information, 79–80; getting students
on your side, 77–79; grab-your-
students-by-their-brains activities,
76–77; greeting students at door,
73–74; handling misbehavior, 82–84;
learning student names, 79–82; typical
scenario, 71–72. See also First week 
of class

First week of class, 84–105; completing
power-of-choice exercise, 96–99; dis-
cussing Bloom’s taxonomy, 102–105;
discussing Maslow’s hierarchy of
needs, 99–102; distributing rules
handout, 93–94; distributing student
folders, 94–95; giving diagnostic
exams or assignments, 92–93; having
emergency measures for discipline,
84–87; introducing students to each
other, 88–90; selecting student helpers,
95–96; teaching procedures for an-
swering questions, 90–92; thanking
students for cooperation, 86–87, 105.
See also First day of class

Folders: daily lesson, 54; fun lessons,
55–56; makeup work, 56–57; Misbe-
havior, 59, 85, 130; student, 57–58, 72,
94–95; substitute, 54–55, 132

Freed, J., 307
Friends, 257–263; ending relationships

with, 261–263; making new, 260;
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Friends, continued
obsessions of, 257–258; relationships
among, 258–261; teachers as, 12

Fun lessons folder, 55–56; Web sources of
material for, 187, 307, 309

Funk, D., 306

G
Gallagher, T., 308
Games, class unwilling to play, 90
Getting to Know You questionnaire, 74–76
The Girls in the Back of the Class (Johnson),

300
Goal setting, teaching, 165–166
Goddard, J., 166
Grades, 27–29; caution on, and child de-

velopment, 29; computerized system
for, 61; deciding policies for, 27–28;
distinguishing between students and,
175; for ESL students, 230–231; men-
tioning, on first day of class, 78; nega-
tive/extra credit system for, 60–61; for
portfolios, 293; posting sample, for
essay question tests, 185–186; prepar-
ing system for recording, 60–61; ques-
tion about improving, 276–277;
student letter-writing exercise on,
28–29; talking to teachers about,
158–159. See also Progress reports

Grammar, Web site on, 187
Grief, 252
Group work, 176–177
Guardians. See Parents
Gusmaro (former student), 247

H
Haddon, M., 307
Hand cleaner, 49
Hierarchy of needs, 99–102, 141, 147
The Highly Sensitive Person (Aron),

307

Humiliation, as discipline technique, 26,
111–112

Humor: as asset in teaching, 2; author’s
use of, 13; defusing threat of violence
with, 234–235; personalizing lessons
with, 177

I
In-baskets, 53
Independent assignments: contracts for,

287–288, 289; for quick learners,
174–175; sample, 288, 290–291; for
students sent out of class, 128–129;
time-saving tips on, 287–288

Index cards: as behavior cards, 124–125;
information on student attitudes to-
ward school on, 139–140; recognizing
birthdays recorded on, 177, 242; for
recording opportunities for praise,
170; student information on, 79–80

Instructions: delivering, first day of class,
73; for future expected behavior,
120–121; for portfolio work, 292.
See also Reading instruction

Internet. See Web sites

J
Jones, F., 305
Journal writing: to deal with feelings, 270;

in ethics exercises, 181, 182; extra at-
tention given through, 242; guidelines
on, 179–180; modeling, 169; prompts
for, 180–181; sex/drug education
through, 243–244. See also Writing

“Just Walk on By” (Staples), 308

K
Kissing sleeping student, 241

L
Learning disabilities: scotopic sensitivity

syndrome and, 195–196; sources of in-
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formation on, 307; teaching students
with, 238–239. See also Attention
deficit hyperactivity disorder (ADHD)

Learning styles, 144–146
Lesson plans: level of detail in, 105,

285–287; master, 62–63; personalizing,
177, 242; for slow/quick learners,
173–175. See also Curriculum

Letters: assigning grades, 28–29; from
Miss Johnson to students, 283–284

Letters from students, 251–283; about
being a writer, 256; about being made
fun of, 256–257; about bullies,
280–283; about friends, 257–263;
about future occupations, 254–256;
about getting pregnant, 253–254;
about grief, 252; about parents, 266–
276; about romantic partner who lies,
252–253; about school in general,
276–280; about siblings, 263–266

Lies: by divorced parents, 266–267;
by romantic partners, 252–253

Lighting, classroom, 39
Lists, 36, 70
Little Susie Uterus story, 243–244
Lott, L., 310

M
Makeup work folders, 56–57
Making fun of. See Verbal abuse
Maslow’s hierarchy of needs, 99–102, 141,

147
Master lesson plans, 62–63
Master teachers, 7
Medicating children, 224–226
“Middle” students, ways to motivate,

242–243
Misbehavior: assigning consequences of,

120; documenting, 129, 130; on first
day of class, 73, 82–84; identifying rea-
son for repeated, 121–122; ignoring,

124; physical aggression as, 234–236;
problem-solving skills of students and,
147, 150–151; reasons underlying, 83–
84; separating child from, 119; stating
future expected behavior after, 120–
121; student helpers and, 223–224; for
substitute teachers, 55; wiping stu-
dent’s slate clean after, 121. See also
Discipline techniques

Misbehavior folder, 59, 85, 130
Mistakes: acceptability of, as motivator,

167–169; in grading, 158–159; as not
permanent, 120, 121

Mobile classrooms, seating arrangement
in, 44–45, 46

Modeling: behaviors expected of students,
118; excellence, 169–170; how to do as-
signments, 169, 242; reading, 190–191;
respect for students, 25–26, 118

Money: suggestions for raising, 311–313;
value of, 231–232, 255–256

Motivation techniques/tools, 137–187;
acceptability of mistakes as, 167–169;
attitude adjustments as, 140–143;
attitude assessment as, 139–140;
challenging assignments as, 138–139,
167; changing self-perceptions as,
171–173; classroom calendars as,
51–52; discussing Maslow’s hierarchy
of needs as, 147; distinguishing be-
tween students and grades as, 175;
ethics exercises as, 181–184; group
work as, 176–177; helping students 
believe success is possible as, 138–
139; journal writing as, 179–181; for
“middle” students, 242–243; modeling
behavior and excellence as, 169–170;
online material as, 187; pacing of
lessons as, 173–175; peer support
groups as, 175–176; personalized 
lessons as, 177; praise as, 170–171;
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Motivation techniques/tools, continued
progress reports as, 160–163; projects
on student-selected topics as, 177–179;
quotations as, 40–42; requesting stu-
dent feedback as, 146–147, 148, 149;
right-brain and kinesthetic activities
as, 143–146; teaching argument skills
as, 151, 153–157; teaching goal setting
as, 165–166; teaching how to read
transcripts as, 163–165; teaching how
to talk to adults as, 153, 158–160;
teaching problem-solving skills as,
147, 149–151, 152; tests as, 184–186.
See also Rewards

Multiple intelligences, 311
Music, in classroom, 37–38
My Posse Don’t Do Homework, 84, 241,

246–249

N
Name cards, 72, 82
Names of students, learning, 79–82
National Assembly of State Arts Agencies,

306
Needs, hierarchy of, 99–102, 141, 147
Nelsen, J., 310
“Night Walker” (Staples), 23
Nonverbal messages. See Body language

O
Opinions: asking critical student for,

223; long-range effect of rejecting,
of students, 298; respecting, of reading
materials, 204; thanking students for
giving, 140

Optional agenda, of teachers, 18–20
Outcasts: how to handle, 85; how to 

identify, 135

P
Painting classrooms, 39
Paperwork, 53–64, 70; assignments for

rude people, 58–59; daily lesson fold-
ers, 54; emergency plan, 54; fun les-
sons folder, 55–56; grading records,
60–61; makeup work folders, 56–57;
master lesson plans, 62–63; Misbehav-
ior folder, 59, 85, 130; passes, 56, 128;
roll sheets, 56–57; student folders,
57–58, 72, 94–95; substitute folders,
54–55, 132; Welcome to My Class
handouts, 63–64, 93–94

Parents, 266–276; advice to, unhappy with
schools, 228–229; apathetic, 239–240;
divorced, 266–267, 268–272; phone
calls to, 80, 127, 171, 246; reading as
activity of, 190–191; stressed and
angry, 272–273; strict, 274–275;
students’ ashamed of, 273–274; tele-
phoning school, 275–276

Parkhurst, B., 299–300
Parsons, L., 307
Passes, 56, 128
Peer support groups, 175–176
Pencils, classroom supply of, 50
Perception. See Self-perception
Persona, choice of, 11–13
Personalizing lessons, 177, 242
Philosophy: of discipline, 109–111; of

teaching, 10–11
Phone calls: by parents, 275–276; to 

parents, 80, 127, 171, 246; to students,
80, 126

Photos, decorating classroom with, 39,
243

Physical aggression. See Violence
Poetry: introducing young children to,

212–213; portfolio project for, 214,
215–217; teaching Shakespeare, 205–
209; using music to introduce, 210–
212

Portfolios: designing, 291; grading,
295–296; instruction techniques for,
292; poetry, 214, 215–217; reasons for
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not trying, 288–289; sample project
using, 292, 293–295

Positive discipline, 108–109, 110, 310
Power-of-choice exercise, 96–99, 140
Power-plays, by students, 222–223, 233
Praise, as motivator, 170–171
Prejudices: facing our own, 20–24; men-

tioned in discipline code, 67
Preparation, 35–70; of classroom, 36–53,

70; importance of, 35; obtaining sup-
plies as, 35–36; of paperwork, 53–64,
70; of yourself, 65–70

Private detectives, reason for hiring, 300
Problem solving, teaching skills in, 147,

149–151, 152
Procedures: planning, 65; vs. rules,

114–115; training students in, 14–16
Progress reports, 160–163
Projects: contracts for, 289; on student-

selected topics, 177–179
Psychology: of bullies, 280–283; dis-

cussing Bloom’s taxonomy, 102–105,
232; discussing Maslow’s hierarchy of
needs, 99–102, 141, 147; knowledge of,
necessary for teaching, 6, 9; of seating
arrangements, 42–43; of teasing/verbal
abuse, 226–227

Q
Questions: from teachers, 219–228,

230–249; teaching procedures for an-
swering, 14–15, 90–92; “Who has a
question?” technique for, 141–143.
See also Letters from students

Quick learners, independent assignments
for, 174–175

Quotations, on classroom walls, 40–42

R
Racial prejudice, facing our own, 21–23
Raising hands, training students in,

14–15, 90–91

Raul (former student), 247
Reading, 189–218; aloud, as voluntary, 78,

197–198; assignments in, for revised
detention, 129–130; children who hate,
191–192; children’s readiness to learn,
190–191; early experience with, and
self-perception, 192–193; family mem-
bers’ modeling of, 190–191; reasons for
hating, 192, 193–194; teaching value of
practice in, 203–204. See also Reading
instruction; Reading materials

Reading instruction: allowing students to
not finish assignment, 200–202; book
exchange technique, 199; critique of
usual approach to, 189–190; grouping
students for, 192; to improve reading
comprehension, 202–203; making
reading aloud voluntary, 78, 197–198;
reading without testing afterwards,
202; reading-rate exercise, 203–204; as
reason for hating reading, 192, 194;
scotopic sensitivity syndrome and,
195–196; speed as problem in, 192–
193; teaching how to read transcripts,
163–165; teaching poetry, 210–214,
215–217; teaching Shakespeare, 205–
209; techniques for overcoming stu-
dents’ hatred of, 195–204; vision 
therapy and, 197

Reading materials: finding interesting and
relevant, 198–199; respecting students’
opinions of, 204; Web sources of, 214,
218, 229, 309–310

Record keeping. See Documentation;
Paperwork

Referral forms, Misbehavior folder for
storing, 59, 85, 130

Remedial-level classes, 233
Respect: author’s approach to issue of, 24–

26; as basis of discipline code, 66–67;
handling disruptive students with, 16–
18, 85–87; memorable teachers and, 26;

Index 321

bindex.qxd  6/28/05  2:02 PM  Page 321



Respect, continued
physically aggressive students and,
235–236; for students’ opinions of
reading materials, 204; teachers’
modeling of, 25–26, 118

Responsibility: for cleaning up, 50, 96;
discipline techniques shifting, to 
students, 17–18, 80, 86, 110, 119;
power-of-choice exercise demonstrat-
ing, 96–99

Rewards: in behavior contracts, 127; focus
on, vs. punishments, 122; student-
selected music as, 38. See also Motiva-
tion techniques/tools

Right-brain activities, 143–144
Right-Brained Children in a Left-Brained

World (Freed and Parsons), 307
Roll sheets, 56–57
Rules: allowing student comment on, 93–

94; creating freedom with, 109; first
day of class, 52–53; guidelines for 
creating, 115–117; one-rule discipline
policy as, 66–67, 116, 117, 226; vs. pro-
cedures, 114–115; school requirement
to discuss, 76; “test” on, 94. See also
Classroom management; Discipline
techniques

S
Scieszka, J., 28
Scotopic sensitivity syndrome, 195–196
Seating arrangements, 42–47; assigning

seats in, 45–47; changing, 133;
examples of, 43–45, 46; in mobile
classrooms, 44–45, 46; to promote
connecting with students, 242; psy-
chology of, 42–43

Seating charts, 45–47, 85, 133
Self-perception: changing, of students,

171–173, 220–221; early reading expe-
riences as influencing, 192–193; long-

range effect of teachers on, 26, 31–33,
297–303

Sending students out of class, 87, 122–
123, 127–129

Sex education, 243–244, 253–254
Shakespeare, teaching, 205–209
Shoes, of teachers, 13–14, 68, 133
Siblings, student questions about,

263–266
Silverstein, S., 191
Sleeping in class, 241
Slow learners, pacing lessons for, 175
Smith, N., 310
Solutions: seeking, vs. assigning conse-

quences, 120; teaching skills in find-
ing, 147, 149–151, 152

Spelling, Web site on, 187, 310
Staples, B., 23, 308
Stepparents, 268–269, 271–272
Student cleanup crew, 96
Student folders, 57–58, 72, 94–95
Student helpers: misbehaving students as,

223–224; quiet students as, 242; select-
ing, first week of class, 95–96

Student teaching, 6–7
Students: apathetic, 277–278; distinguish-

ing between grades and, 175; first
impressions of teachers formed by,
12, 73; futility of trying to control,
16–18; getting, on your side, 77–79;
introducing, to each other, 88–90;
learning names of, 79–82; teachers 
trying to be friends of, 12. See also
Letters from students; Thanking 
students

Subject matter: as secondary to optional
agenda, 18–19; teaching key elements
of, 30–31

Substitute folders, 54–55, 132
Success, helping students believe in possi-

bility of, 10–11, 138–139
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Supplies: classroom storage of, 49–50; sug-
gestions for obtaining, 35–36, 311–312

Support staff, importance of meeting, 69
Swearing, in schools, 277

T
Tattletales, 281, 283
Teacher meltdown, emergency plan for,

131–135
Teacher training: student teaching, 6–7;

taking courses on your own, 6, 7–8
Teacher-to-be showers, 35–36
Teachers: adjusting attitude of, 141–143;

beginning-of-year preparation of,
65–70; first impressions of, formed by
students, 12, 73; good-excellent-super
continuum of, 3–5; long-range effect
of, on students’ self-perception, 26,
31–33, 297–303; mean, 278–280; mis-
takes by, 158–159, 168–169; questions
from, 219–228, 230–249; school pho-
tos of, 243; teaching students how to
talk to, 153, 158–160; Web site for 
conversations between, 8

Teachers, new: advice on handling stu-
dents critical of, 221–224; reasons for
failure of, in first year of teaching, 9;
reasons for leaving profession, 1;
taking over class at midterm, 245–246

Teaching: analyzing problems in, 241–
242; argument skills, 151, 153–157;
caution on changing style of, 15; how
to read transcripts, 163–165; how to
set goals, 165–166; how to talk to
adults, 153, 158–160; importance of
education, 231–232; to increase self-
understanding, 99–102, 141, 147; phi-
losophy of, 10–11; problem-solving
skills, 147, 149–151, 152; procedures
for answering questions, 14–15, 90–92;
remedial- vs. advanced-level classes,

233; to think about thinking, 102–105,
232. See also Reading instruction

Teaching profession: avoiding teachers
disillusioned with, 232–233; deciding
whether or not to enter, 1–8; deciding
whether or not to leave, 132–135;
personal vs. work time in, 3–5; pros
and cons of, 1–3

Teaching reading. See Reading instruction
Teaching with Love and Logic (Fay and

Funk), 306
Teasing. See Verbal abuse
Television, Web site on, 308–309
Tests: on classroom rules, 94; diagnostic,

during first week of class, 92–93;
excessive number of, 228; on first day
of class, 81; as motivators, 184–186;
preparing students for, 30; reading
without, 202; teaching to help students
on, 286

Thanking donors of supplies, 36
Thanking parents, 171
Thanking students: for apologizing, 86;

for cooperation, 18, 86–87, 105, 125;
for doing something kind or admir-
able, 170–171; for giving feedback,
147; for giving opinions, 140

Thanking teachers, 300–303
Thinking: teaching students to think

about, 102–105; time for, before an-
swering questions, 90, 91–92

Time-outs, as discipline technique, 126
Time-saving tips: on independent assign-

ments, 287–288; on lesson plans, 285–
287; on portfolios, 288–289, 291–296

Tools for Teaching (Jones), 305
Transcripts, teaching how to read, 163–165
Transfers of students, requesting, as disci-

pline technique, 128
The True Story of the 3 Little Pigs

(Scieszka), 28
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V
Ventilation, classroom, 39
Verbal abuse: how to stop, 226–228, 238–

239; letters about how to stop, 256–
257, 278

Violence: association of black males with,
21–24, 308; failure to reach out to 
perpetrators of, 299; handling threats of,
by students, 234–236; in schools, 277

Vision therapy, 197

W
Warning speeches, 67–68, 125–126
Waters. A., 310
Web sites: for conversations between

teachers, 8; for quality educational

materials, 187; for reading materials,
214, 218, 229, 309–310; worthwhile 
for teachers, 307–311

Welcome to My Class handouts, 63–64,
93–94

Whiting, P. R., 196
“Who has a question?” technique, 141–143
Writing: to deal with feelings, 263–264,

267, 270; by ESL students, 231; as 
occupation, 26, 256, 284. See also
Journal writing

Y
Yoga, 264, 279–280
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