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competing loyalties, 146-151; co-
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uisites for implementing, 38-
43, 60-61; questions about intro-
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to, 111-112; defined, xiv; disrup-
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cultural transmission by, 5, bn,
202-207, 203n; education without,
210-211, 211n; future of, 213-216;
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testing, 135-137; time spent by prin-
cipals with, 50-51; understanding of
new knowledge by, 103-104. See also
Educators

Teaching methods, nontraditional,
failure in introduction of, 92-93

Technical knowledge, 93-94, 96

Technical norms: coherence between
other norms and, 23, 33-34; de-
fined, 22; in instrumental organi-
zations, 200, 201

Technology: defined, 200; electronic,
and designing engaging school-
work, 224, 224n; and instrumental
vs. expressive organizations, 200—
201; link between structure and,
201n; non-school-based education
enabled by, 210-211, 211n

Testing. See Standardized testing

Theory, gap between practice and,
104-106

Thinking, higher-order, with engage-
ment, 11-12

Thorndike, E. L., 100

Trailblazers, 125, 129

Training. See Staff development

Transferability of learning, with en-
gagement, 11-12

U
Ubiquitous qualities, of engaging
schoolwork, 232-233
Unintended consequences: of changes
in power and authority systems,



122-124; of comprehensive high
schools, 62; of social systems, 47—49
Universities: importation of knowl-
edge from, 98-100; teacher edu-
cation programs of, 78-79, 83
Urban/suburban separation, denial
of reality to maintain, 30-31
Urbanski, A., 34
U.S. Marine Corps, induction system,

72

v
Values: cultural, vs. reality, 26; of
instrumental vs. expressive organi-
zations, 199-201, 200n; and stan-
dardized testing, 164
Variety, in engaging schoolwork, 237

INnpEX 259

w

Waller, W., 25, 31n, 51, 57, 105, 175,
207-208, 208n, 239

Whyte, W. F., 236

Williams, R. M., Jr., 21, 24n, 49n, 53

Work: in education, 219n; group, 235;
knowledge, 88; valuing of, 15-16.
See also Engaging schoolwork

Working on the work framework,
218

Working on the Work (Schlechty), 217

Y
Year-round school program, 171

Z
Zero tolerance policies, 21



