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(Handout 8.3), 186, 195

Continuum of service and placement options, xii,
27–28, 73, 281

Control statements, 226
Conversation speech and skills, inappropriate, 19
Correction, 175–177
Curriculum accommodations, 58, 178–180;

Curriculum Accommodations and Classroom
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(DSM-IV TR), 9

Direct verbal prompts, 174
Directive statements, 225–226
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presumptive right to be educated within,
45–46; Task Analysis for Student Task
Completion in General Education Classroom
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41–42; primary role of, 95; and promotion of
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Hypersensitivity, 23
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IEP Goals and Classroom Schedule Matrix

(Sample) (Exhibit 8.1), 163–164
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teacher, 89; administrator, 91–92; behavior
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(OT), 89; paraeducator, 89, 97–99;
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special educator, 92–95; speech and language
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(BIP) (Checklist 9.1), 213, 228
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(Checklist 9.1), 228
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attitude toward ASD students, xvi–xvii
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84–85
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Special Educator (General Education Teacher)
(Form 7.9), 124, 148–149; Comments and
Questions for the Special Educator
(Paraeducator) (Form 7.8), 124, 146–147; Daily
Home-School Communication (Form 7.10),
124, 150; Emergency Plan for the Inclusive
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Education Classroom (Checklist 7.4), 126, 134;
general education teacher,
training/preparing, 123–126; Goal Sheet for
the Inclusive Education Paraeducator (Form
7.11), 125, 151; Inclusion Process Checklist
(Checklist 7.1), 113, 123; Inclusive Education
Environment Review (Form 7.3), 118,
139–141; initiating, 113–153; Initiating the
Inclusion Process (Checklist 7.1), 113,
129–130; Observation and Evaluation of the
Paraeducator (Form 7.12), 125, 152–153;
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Classroom (Form 7.2), 114, 136–138;
Observation of the Student in the Special
Education Program (Form 7.1), 114, 135;
paraeducator, training/preparing, 123–126;
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Student Interest Survey (Form 7.6), 122, 144;
Suggestions for Changes to the Special
Education Program (Form 7.4), 119, 142;
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(Form 7.5), 122, 143; Training an Inclusive
Education Paraeducator (Checklist 7.3) , 124,
132–133

Inclusion Process Checklist (Checklist 7.1), 113,
123
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instructional methods, 82; administrative
leadership, 75–76; collaboration and
cooperative team commitment, 77–79;
continuum of options, 73; designing, 73–87;
effectiveness of, 77–79; evaluating, 247–266;
funds allocation, 76–77; model, 75–81;
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of, 86; team development, 73–74;
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79–81, 86

Inclusive Education Environment Review (Form
7.3), 118, 139–141

Indifference students, 30
Indirect verbal prompts, 174
Individualized educational planning (IEP), v,

xvi, 43–44, 49, 55
Individualized Family Service Plan (IFSP),

49
Individuals with Disabilities Education Act

(IDEA), xii–xiii, 27, 50–51, 77, 84; guidelines
for IEP teams to determine placement of
students with ASD, 52; IDEA-defined
disabilities, 11; least restrictive environment
(LRE) clause, xvii–xviii, 38, 43–45, 49

Initiating the Inclusion Process (Checklist 7.1),
113, 129–130

Input, as accommodation/modification, 179
Inservice, defined, 281
Inservice training, 34–37
Instructional methods, inclusion program, 82
Instructions, lack of compliance with, 20
Instructor proximity, and student independence,

182–183
Intensity, of a behavior, 200

J
Joint attention, 13–14, 157–158, 281

L
Latency, 203
Learning abilities, 14–15, 59–61; abstract

reasoning, 15; auditory processing, 15;
difficulty areas, 15; generalization, 14–15;
motivation, 14; overgeneralizing, 15;
overselective responding, 14; picture
cues/symbols, 15;
spatial/perceptual/matching tasks, 15

Learning readiness skills, 65
Learning to learn, defined, 181
Least restrictive environment (LRE) clause:

Individuals with Disabilities Education Act
(IDEA), xvii–xviii, 38, 43–45, 49

Legal Guidelines for Appropriate Placement of
Students with ASD in the General Education
Classroom (Handout 3.1), 52, 83, 89

Level of difficulty, as
accommodation/modification, 179

Level of support, as
accommodation/modification, 179

Literal interpretation of comments, 19
Locomotion, 22, 281
LRE Services and Placement Determination form

(Form 4.1), 57–58, 71–72, 82, 89, 120, 123;
autism spectrum disorders (ASD), 57–58,
71–72, 82, 89, 120, 123

M
Manual dexterity, 22, 281
Matching tasks, 15, 281
Metarepresentation, 13, 282
Motivation, 14, 282
Motor skills, 21–22, 66–67; Asperger’s

syndrome, 22
Multicomponent interventions, and inclusion of

students with ASD, 40
Multiple disabilities, 11–12

N
Naturalistic teaching strategies: and inclusion of

students with ASD, 40
New skills, teaching, 169
Nonverbal communication, 13, 18, 160, 257, 282

O
Observation and Evaluation of the Paraeducator

(Form 7.12), 125, 152–153
Observation of the General Education Classroom

(Form 7.2), 114, 136–138
Observation of the Student in the Special

Education Program (Form 7.1), 114, 135
Obsessive behavior, 21
Occupational therapist (OT), and IEP team, 89
Off-site workshops/seminars, 91
Olfactory stimuli, 23
On-site professional development (training), 91
Ongoing Behavior Intervention Plan (BIP)

Considerations and Evaluations (Handout
9.1), 212, 233

Ongoing BIP Implementation Considerations
and Evaluations (Handout 9.1), 212, 233

Orientation, 157
Output, as accommodation/modification, 179
Overgeneralization, 282
Overgeneralizing, 15
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Overselective responding, 14, 282
Overstimulation, 23

P
Paraeducator: and communication, 101; feedback

to general education teacher/special
educator, 99; and general education
classroom, 80, 98–99; and goals/objectives,
implementation of, 99; and IEP team, 89,
97–99; Paraeducator Overview (Form 12.2),
268, 273; Paraeducator: Roles and
Responsibilities (Checklist 6.5), 99, 108;
position requirements, 97–98; primary role of,
97; Qualifications for the Inclusive Education
Paraeducator (Checklist 6.4), 97, 107; and
student independence, 182;
training/preparing for inclusion process,
123–126

Parent-school collaboration: basic elements of,
84; parent training, 85

Parents/guardians: attitudes/feelings of,
277–278; and IEP team, 100–101; parental
involvement in inclusion-related activities,
84–85; Parents: Roles and Responsibilities
(Checklist 6.6), 101, 109

Partial echoic prompts, 174
Partial physical prompts, 174
Participation: as accommodation/modification,

179; monitoring, 158–159
Pedantic speech, inappropriate use of, 19
Peer-mediated interventions, and inclusion of

students with ASD, 40
Perceptual tasks, 282
Perseverative actions, 17
Perspective statements, 225
Pervasive developmental disorder (PDD), 9
Pervasive developmental disorder–not

otherwise specified (PDD-NOS), 9–10, 9–11,
13; adaptive behavior skills, 19–20; behavior
characteristics, 21; communication skills, 19;
play skills, 17

Picture cues/symbols, 15
Pivotal response training, and inclusion of

students with ASD, 40
Placement, xv, 68; appropriate services for child,

determination of, 46; child’s needs,
determination of, 46; legal guidelines for,
43–52; student’s presumptive right to be
educated within, 45–46

Play skills, 17–18, 63; Asperger’s syndrome,
17–18; continuum, 18; in the general
education classroom, 161–162; perseverative
(repetitive and unending) actions, 17

Portability test, 44, 48
Position prompts, 174
Preservice, defined, 282
Preservice training, 34–37
Preseverative behavior, 17, 161, 169, 282
Prevention strategies, 214–222; Daily Classroom

Behavior 1 (Sample) (Exhibit 9.5), 216–217;
Daily Classroom Behavior 2 (Sample) (Exhibit
9.6, 216, 218; Daily Classroom Behavior 3
(Sample) (Exhibit 9.7), 216, 219; Standard
Behavior Plan for Noncompliance and
Disruptive Behavior in the General Education
Classroom (Sample) (Exhibit 9.8), 220–222

Primary consideration of placement, 28; defined,
282

Prompting, 173–175; fading, 174–175; hierarchy,
173–174

Proprioception, 23; defined, 282
Proprioception stimuli, 23
Prosody, inappropriate use of, 19
Push-in services, 69

Q
Qualifications for the Inclusive Education

Paraeducator (Checklist 6.4), 97, 107
Quantity, as accommodation/modification, 179

R
Regular Education Initiative (REI) movement, 27;

defined, 282
Reinforcement, 169–173; appropriate, 170;

inappropriate, 170; naturalistic, 173;
reinforcers, 169–173; strategies, 220–222,
222–223; and student motivation, 169; using
during instruction process, 170–171

Rejection students, 30
Related service providers, and IEP team, 102
Repetitive/self-stimulatory movements, 21
Rett’s disorder, 9
Role-playing activities, 180
Roncker v. Walter (1983), 44, 48
Routines, lack of compliance with, 20

S
Sacramento City Unified School District v.

Rachel H. (1994), 44–45, 48
Savant, defined, 11–12
School psychologist, and IEP team, 89
School schedule, 91
Scripting, 19
Selective mutism, 19
Self-care/self-help skills, 19–20, 64–65
Self-injury, 20
Self-management strategies, and inclusion of

students with ASD, 40
Self-stimulatory behaviors, 21, 47, 63, 66; defined,

282
Sensory sensitivities, 22–23, 67–69
Setting events, 198, 203, 209
Short-term objectives, 57–58
Social interaction and communication, xvii,

160–161
Social interaction deficits, source of, 235
Social interaction skills, 16–17, 61–62; Asperger’s

syndrome, 16–17; lessons, 180
Social skills: assessment, 236–237;

evaluation/adjustment of training, 242–243;
in the general education classroom,
facilitating, 235–243; implementation of
training, 241–242; interventions, xviii;
location and modality of location and
modality of training, 239–241; teaching
strategies, determination of, 237–239

Social stories, 179, 225–226; control statements,
226; defined, 225; descriptive statements, 225;
directive statements, 225–226; goal of, 226;
perspective statements, 225

Spatial tasks, defined, 282
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Special Education Expenditure Project (SEEP),
76–77

Special educators: attitudes toward inclusion of
students with disabilities, 33; collaborative
working relationship with IEP team members,
94; facilitation of independent problem
solving/implementation of
teaching/behavior strategies, 184–185; and
general education teachers, ability to work
together, 36–37; and IEP goals/objectives, 94;
and IEP team, 92–95; and IEP team stages,
113; instructional/classroom management
style, 117; and parent/guardians in inclusion
process, 94–95; school environment overview,
118; Special Educator: Roles and
Responsibilities (Checklist 6.2), 95, 105;
student observation, 114, 117; student-teacher
match/fit, determining, 114, 117–118; and
student time in general education classroom,
115; student transition to general education
classroom, 118–119; and student’s
negative/positive experiences in classroom,
115–116; training and skill development of,
34–36, 40–41; training provided by, 93

Speech and language pathologist (SLP), and IEP
team, 89

Speech, excessive, 19
Splinter skills, 11
Standard Behavior Plan for Noncompliance and

Disruptive Behavior in the General Education
Classroom (Sample) (Exhibit 9.8), 220–222

Student disabilities, See also Individuals with
Disabilities Education Act (IDEA): critical
factors contributing to attitudes toward, 30;
psychological and sociocultural influences on
attitudes toward, 30

Student independence: facilitating, 181–185;
Facilitating Student Independence in the
General Education Classroom (Checklist 8.5),
184; instructor proximity, 182–183; learning to
learn, defined, 181; overuse of adult proximity
and assistance, 184–185; strategies for,
181–183; student anxieties,
parents’/educators’ reactions to, 183; Velcro
phenomenon, 182

Student Interest Survey (Form 7.6), 122, 144
Student placement, and inclusion, xv
Student Problem Behavior Review (Form 9.1),

202, 231; sample (Exhibit 9.1), 202, 204–205
Students’ attitudes, toward classmates with

disabilities, 33
Suggestions for Changes to the Special Education

Program (Form 7.4), 119, 142
Summary of Student’s Abilities and Interests

(Form 7.5), 122, 143
Supplemental supports and services, 38; defined,

282

T
Tactile stimuli, 23, 282
Tantrum, use of term, 199
Target behavior, predicting occurrence, 201
Task Analysis for Student Task Completion in

General Education Classroom (Checklist 8.2),
178, 188

Teaching New Skills: Helpful Reminders
(Handout 8.2), 177, 194

Three-part test, 19, 44, 48
Time, as accommodation/modification,

179
Time Sample: Interval (Exhibit 9.3), 203, 207
Time Sample Data: Specific Activities (Sample)

(Exhibit 8.3), 167
Toileting skills delays, 20
Topography, of a behavior, 200
Training an Inclusive Education Paraeducator

(Checklist 7.3), 124, 132–133
Transitions: facilitating to a new classroom,

267–273; General Education Teacher
Overview (Form 12.1), 268, 272; Paraeducator
Overview (Form 12.2), 268, 273; portfolio of
materials, 268; preparation tasks, 267;
Transition to New Classroom Checklist
(Checklist 12.1), 270–271

Transitions and routines strategies,
222–223

Two-pronged test, 44, 48, 49

U
Underactivity, 20
Undesirable events or people, avoidance,

200–201

V
Velcro phenomenon, 182
Verbal delays, 18; defined, 282
Verbal language, 180–181
Vestibular processing (stimuli), 283
Vestibular stimuli, 23
Video-modeling, 180
Visual processing, 283
Visual schedules, pictures for making,

179
Visual stimuli, 23; defined, 283
Vocalization of thoughts, excessive, 19

W
Words, idiosyncratic use of, 19
Working with general education staff,

consultation techniques and support
strategies (Handout 8.3), 186, 195

Working relationship with IEP team members,
special educators, 94

Workshops/seminars, offsite, 91


